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Kdo je socialni pracovnik a proc¢ by mél byt
vzdélany

Pti pohledu na dnesni lidskou spolecnost a srovnani s tim, jak vypadala pred sto ¢i dvéma

sty roky, mimo jine naprosto jasné spatiime, jak se za tuto dobu vztahove predivo mezi lidmi
zjemnilo, ale zaroven i sloZzité zapletlo samo do sebe. Zatimco jesSté v osmnactem stoleti mohl
jednotlivy ¢lovék velmi spolehlivé odhadnout moZny pribéh sveho Zivota podle zivotl svych
predki, dnesni Cloveék tak jiz udélat nemiize, protoZe dalsi vyvoj sveho Zivota urcuje prakticky
kazdym svym rozhodnutim. Moderni ¢lovék marné hleda pevne, historii vyzkouSene, strukturovane
zakonitosti spolecnosti, o ktere by se ve svem zivoté mohl opfit. Naleza jen mnoZstvi

kiizovatek, kde odpovédnost rozhodnuti pada pouze na néj.

Pokud v minulosti vznikla neptizniva socialni
situace, pak ji ve vétsiné pripadu resila
pripady existovaly instituce, zejmena cirkevni,
ktere neprizen zZivota charitativné resily.

Clen spolecenstvi tak vedle svych pracovnich

a osobnich roli v sobé mél i roli, kterou by

bylo mozne oznacit za interniho socialniho
pracovnika. Velmi zjednodusené feceno, vyvojem
spolecnosti se tato Cast externalizovala

a stala se z ni, tak jako i u jinych oblasti

lidske Cinnosti, samostatna lidska profese

- socialni pracovnik. Samotny nazev profese

je v tomto textu pouzivan v muzskem tvaru,
bez ohledu na to, zda profesi vykonava muz

¢i Zena, nebo na skutecnost, Ze tuto profesi
vykonavaji v Ceske republice vice Zeny nez
muzi.

Profese socialniho pracovnika vznikla

jako reakce na pottebu resit nove nepriznive
socialni situace, ktere zptisobuji problemy
nejen jednotlivci, ale take cele spole¢nosti.
Stare mechanismy tyto problemy jizZ nedokazi
ucinné vyresit. Socialni pracovnik tak

vstupuje do boje za zlepSeni lidske spole¢nosti
prostiednictvim prace s jednotlivcem,
skupinou lidi ¢i celou komunitou. Socialniho
pracovnika charakterizuje jeho spolec¢ensky
ukol: Patfi sem zejmena ukol ptispivat ke
zlepSeni narusenych socialnich vztaht v prirozenem
prostiedi, ucit jednotlivce spravnym

Zivotnim postojim a chovani, pomahat
¢lovéku ke svobodnemu Zivotu v demokraticke
a svobodne lidske spolecnosti. Socialniho
pracovnika bychom mohli oznacit za

pojivo spolec¢nosti. Nejedna se v zadnem pripadé
o nadsazku. Socialni pracovnici, maji-

-li naplnit sve poslani, musi spojit nejen sve
klienty zpét s komunitou, ale v ramci FeSeni
socialnich problemi musi spojovat ostatni
odborniky do multidisciplinarnich tymi.

Tato praxe jiz nékolik let uspésné probiha

v mnoha oblastech, kde je uplatilovana socialni
prace. Socialni pracovnici vedle sve

odborne ¢innosti zabezpecuji komunikaci

v ramci odborneho multidisciplinarniho

tymu. Pro posuzovani uspésnosti ¢innosti



socialniho pracovnika neni rozhodujici, kdo
odborny tym vede, ale zda je funk¢ni. Problematicke
zde ovSem miiZe byt pretrvavani

nepochopeni teto role koordinatora ze strany
ostatnich profesi, ktere si koordinaci pletou

se sekretar'skou a administrativni praci. Socialni
pracovnik v Zadnem ptipadé neni lepsi

sekretarka ¢i administrativni pracovnice.

K tomu, aby socialni pracovnik mohl naplnit

sve poslani, musi objekt sveho plisobeni
dostate¢né pochopit a mit k dispozici potiebne
dovednosti a nastroje. Proto je velmi

dulezita priprava budoucich socialnich pracovniki.
Pripravu ztéZuji neustale probihajici

zmeény ve spolecnosti a jejich akcelerace.

Pribyva socialnich problemii a jejich eSeni
vyZaduje dalsi a dalsi znalosti a dovednosti.

V ramci socialni politiky statu jsou posilovany
nastroje na reseni téchto socialnich situaci,

tedy nastroje, ktere maji uzivat predevsim

socialni pracovnici. Budou je ale umét radné
pouzit?

Profese socialniho pracovnika byla v Cesku,
respektive Ceskoslovensku v poslednich

padesati letech zasadné poskozena. Vyvoj

oboru byl po unoru 1948 prerusen a po obnoveni
socialni prace drzen na urovni stiedniho

Skolstvi. Neexistence vysokoskolskeho

vzdélani a degradace socialni prace na administrativni
znemozZznila dostateCnou pripravu

socialnich pracovnikii na nastrahy dnesni

doby. Jesté nékolik let po listopadu 1989
pievladala na nékterych skolach ve vzdélani
budoucich socialnich pracovnikd administrativa
nad vlastni metodologii socialni prace,

i pres snahu mnohych pedagogii situaci

zménit. Socialni pracovnik byl pfipravovan

na dobu, ktera pravé minula. Tato situace se

jiz nasStésti zménila. Vzdélavani socialnich
pracovnikid pievzaly vyssi odborne a vysoke

Skoly. Vlastni socialni prace se dale specializuje.
Rozviji se i védecka ¢innost. Nove

pozadavky na odbornost socialnich pracovniki

se odrazily take v nove legislativé. Zakon
¢.108/2006 Sb., o socialnich sluzbach,

v platnem znéni, upravuje v ¢asti osme piredpoklady
pro vykon povolani socialniho pracovnika.

Tato uprava jiz v § 110 cit. zakona

vyZaduje, aby socialni pracovnik mél vyssi
odborne ¢i vysokoskolske vzdélani. Pro pracovniky,
kteri vykonavali ¢innost socialniho

pracovnika ke dni u¢innosti zakona, zakon
stanovuje sedm let na doplnéni. Pro absolventy
stredniho socialné pravniho oboru je

stanovena lhiita jesté o tfi roky delsi. Socialni
pracovnici, ktefi k 1. 1. 2007 dosahli véku 50

let, jsou jiz povazovani za kvalifikovane bez

ohledu na dosazene vzdélani. Tato uprava vyvolala
mezi socialnimi pracovniky rozporuplne



reakce. Zejmena ti, ktefi musi vystudovat

vyssi ¢i vysokou Skolu, se odkazuji na sva studia
socialné pravnich nastaveb a argumentuji
zejmena tim, Ze nynéjsi vyssi odborne

Skoly jsou vlastné stejne, jen o rok delsi. To

ale neni pravda. SloZeni studijnich plant je
naprosto odlisne od toho, co mohl studovat
socialni pracovnik do prvni poloviny 90. let
minuleho stoleti. Pokud nove socialni zakony
davaji nove moznosti prace s Klientem ¢i
uzivatelem, pokud se objevuji nove socialni
problemy a pokud se stare problemy objevuji

v novych podobach, pak musi socialni
pracovnici jit znovu do pripravy na tento nekoncici
boj. Je mozne pochopit obavy z dalSiho

studia, navic pri zaméstnani a ve véku,

ktery ke Skole standardné nepatii, nelze ale

z tohoto pozadavku slevit. Povinnost vzdélavani
totiZ neskoncila ani pro ty, ktefi stanovene
kvalifika¢ni pozadavky splni. VSichni se

budou muset zapojit do dal$iho vzdélavani,
ktere bude trvat azZ do odchodu do dichodu,

u nékoho mozna i za néj. Obecné povazuji

za dobre prijmout dal$i studium jako vyzvu.
Soucasna spolecnost bude vzdélane socialni
pracovniky jisté potiebovat a je velka pravdépodobnost,
Ze erudovane socialni pracovniky

Casem i lepe oceni, nejen financné.

Mgr. Petr Hanus,

odbor socialnich sluzeb

Ministerstvo prace a socialnich véci CR

Pouzita literatura:

TOKAROVA, A. et al. Socialna praca. PreSov:
Akcent Print - Pavol Sidensky, 2003.



The Roles of a Social Worker*

Derek Chechak
School of Social Work
King’s University College, UWO

Enabler:

In the enabler role, a social worker helps a client become capable of coping with situations ortransitional
stress. A social worker conveys hope, reducing resistance and ambivalence,recognizing and managing
feelings, identifying and supporting personal strengths and socialassets, breaking down problems into parts
that can be solved more readily, and maintaining afocus on goals and the means of achieving them (Barker,
1995).

Mediator:

The mediator role involves resolving arguments or conflicts micro, mezzo, or macro systems. Atthe macro
level, the mediator helps various subsystems within a community, or a community andsome other system,
work out their differences. At the micro and mezzo levels, mediation is helpsin such areas as resolving
divorce and child custody cases. A mediator remains neutral and doesnot side with either party in the dispute
(Zastrow and Kirst-Ashman, 1997).

Integrator/Coordinator:

Integration is the process of bringing together various parts to form a unified whole.Coordination involves
bringing components together in some kind of organized manner. Ageneralist social worker can function as
an integrator/coordinator "in may ways, ranging from . .. advocacy and identification of coordination
opportunities, to provision of technical assistance,to direct involvement in the development and
implementations of service linkages™ ('Yessian andBroskowski, 1983, p. 184).

Manager:

Management in social work involves having some level of administrative responsibility for asocial agency or
other unit "to determine organizational goals.. . . acquire resources and allocatethem to carry out programs;
coordinate activities toward the achievement of selected goals; andmonitor, assess, and make necessary
changes in processes and structure to improve effectivenessand efficiency” (Barker, 1995, p.8).

Educator:

The educator role involves giving information and teaching skills to clients and other systems.To be an
effective educator, the worker must first be knowledgeable. Additionally, the workermust be a good
communicator so that information is conveyed clearly and is understood by theclient or macro system
(Zastrow and Kirst-Ashman, 1997).

Analyst/Evaluator:

Social workers with a broad knowledge base of how various systems function can analyze orevaluate how
well programs and systems work. They can also evaluate the effectiveness of theirown interventions (Zastrow
and Kirst-Ashman, 1997).

Broker:A broker helps link clients (individuals, groups, organizations, or communities) with
communityresources and services. A broker also helps put "various segments of the community in touchwith
one another "to enhance their mutual interests (Barker, 1995, p.43). In micro and mezzosystems, this requires
that the worker be familiar with community services, have generalknowledge about eligibility requirements,
and be sensitive to client needs. A broker may help aclient obtain emergency food or housing, legal aid, or
other needed resources. (Zastrow andKirst-Ashman, 1997).
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Facilitator:

A facilitator is “"one who serves as a leader for some group experience™ (Barker, 1995, p. 129).The group may
be a family therapy group, a task group, a sensitivity group, an educationalgroup, a self-help group, or a group
with some other focus. The facilitator role may also apply tomacro practice. In this context, a facilitator
assumes "the responsibility to expedite the changeeffort by bringing together people and lines of
communication, channeling their activities andresources, and providing them with access to expertise” (p.
129).

Negotiator:

A negotiator represents an organization, a group, or an individual that is trying to gain somethingfrom another
group or system. Somewhat like mediation, negotiation involves finding a middleground that all sides can
lived with and achieving consensus whenever possible. However, unlikemediators, who play a neutral role,
negotiators clearly ally themselves with one of the sidesinvolved (Zastrow and Kirst-Ashman, 1997).

Advocate:

Advocacy involves “the act of directly representing a course of action on behalf on one or moreindividuals,
groups, or communities, with the goal of securing or retaining social justice”(Mickelson, 1995, p. 95). The
advocate role involves stepping forward and speaking on behalf of the client system. The advocate role is one
of the most important roles a generalist social workercan assume, despite its potential difficulties (Zastrow and
Kirst-Ashman, 1997).

*References
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Generalists in human-service systems: Their problems and prospects.
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Vzdélavaci potreby pracovniku
oddeleni

socialne-pravni ochrany deti
Educational needs of social workers
at The municipal child welfare
departments

Abstrakt:

Clanek shrnuje vysledky prizkumu vzdélavacich potieb
provedeného u pracovniki oddéleni socialné pravni ochrany
déti v celé Ceské republice. Vysledky ukazaly nékteré vyznamné
aspekty pracovni spokojenosti této cilové skupiny a pomohly
profilovat kurs celozivotniho vzdélavani, ktery poskytuje
socialnim pracovnikiim z praxe katedra socialni prace

FFUK Praha.

Abstract:

The article brings the results of a survey of educational needs
as reflected by social workers who are employed in municipal
child welfare departments in Czech Republic. The results
indicate some important aspects of job satisfaction and help
to profile the content of the course which if offered to social
workers dealing with children and families by Department of
Social Work, Faculty of Arts, Charles University in Prague.

Uvod

Celozivotni vzdélavani pracovnikl vefejné spravy je sice vyzadovano
zakonem, nicméné v CR zatim neexistuje systém provéfovani pfiméfenosti
vzdélavacich program(. U pracovnikl nestatnich organizaci legislativa zatim
nevyzaduje pro vykon socialni prace zadné specifické vzdélani, natoz
pribézné vzdélavani. S prabéznym vzdélavanim socialnich pracovniku
pocita navrh zakona o socialnich sluzbach, ktery je pfipravovan jiz velmi
dlouho. Nelze v8ak odhadnout, zda k jeho pfijeti existuje dostate¢na
wpoliticka vile* a zda v blizké budoucnosti vstoupi v platnost.

Da se predpokladat, ze kvalitni kursy systému celozivotniho vzdélavani socialnich pracovniki
budou muset vychazet z kvalifikovaného odhadu vzdélavacich potfeb cilové skupiny. Existujici
Ceska odborna literatura vSak tento problém nanejvys konstatuje, zatim se vSak nepokousi
vzdélavaci

potfeby socialnich pracovnikll z praxe mapovat. Kdyz se v poloviné devadesatych let
pfipravovaly

vzdélavaci standardy v socialni praci (Tomes a kol., 1997), nebyla problematika dalSiho
vzdélavani socialnich pracovnikd do konstrukce standardd zahrnuta. Také Havrdova (1999) se
soustfeduje, kdyz uvazuje o posilovani kompetenci nutnych pro kvalitni vykon prace socialniho
pracovnika, pouze na posilovani kompetenci studentt, nikoliv praktik(i. Protoze je v CR
vzdélavani

socialnich pracovnikud univerzalistické, nespecializované, je zvlasté potfebné, aby byly dovednosti
socialnich pracovnikl ,dotrénovany” v dobé, kdy opustili Skoly a pracuji. (Navic bylo mnoZstvi



socialnich pracovnikl vzdélavano pred rokem 1989 a pracuji v podminkach, které se pronikavé
[iSi

od podminek, na které byli tehdejSim vzdélavanim pfipravovani.)

Pfi koncipovani kursu celozivotniho vzdélavani pro socialni pracovniky, ktefi se zabyvaiji
ohroZzenymi

rodinami a détmi, jsme chtéli vychazet z konkrétnich vzdélavacich potieb spojenych s praci

v jejich organizaci. Sestavili jsme proto dotaznik, ktery byl zaméfen na ziskani informaci o téchto
potifebach.

Oblast vzdélavacich potreb byla doplnéna o dotazy na celkovou spokojenost v praci a na
hodnoceni pracovnich podminek. Dotaznik v roce 2004 vyplnilo celkem 133 pracovnikul z
oddéleni

méstskych a obecnich Ufadl zabyvajicich se socialné-pravni ochranou déti. Dotaznikem bylo
obeslano véech 205 oddéleni socialné-pravni ochrany déti existujicich v CR, resp. oddéleni
obecnich ufadu, ktera tuto agendu v dobé prizkumu zpracovavala; navratnost byla 65 %.
Vzdélavaci potfeby pracovnikl

Tento tematicky blok byl uveden dotazem na zpusobilost spolupracovnikl respondenta tykajici
se prace v oblasti socialné-pravni ochrany déti. Spolupracovnika zvolil respondent sam z okruhu
svych skute¢nych spolupracovnikl. Jako hodnotici kritéria byly pouzity nasledujici skute¢nosti:
— teoreticka pfipravenost

— specialni znalosti oboru

— praktické dovednosti oboru

— praktické dovednosti

— jazykové znalosti

— prace s pocitatem

— znalosti z oblasti prace s lidmi

— znalosti z oblasti organizace a fizeni

Uvedena kritéria hodnotili dotazovani prostfednictvim této stupnice:

— vyborné

— velmi dobfe

— dobfe

— dostatecné

— nedostate¢né

Nejlépe byli pracovnici ohodnoceni v oblasti teoretické pfipravy. Za vyborné &i velmi dobfe
pfipravené je povazovalo 85,8 % dotazovanych. Nasledovaly praktické dovednosti (vyborna a
velmi

dobra pfipravenost u 82,7 % spolupracovniku), znalosti z oblasti prace s lidmi (vyborna a velmi
dobra pfipravenost u 80,5 % spolupracovnikui) a specialni znalosti oboru (vyborna a velmi dobra
pfipravenost u 70,6 % spolupracovnik(l). Hife byla hodnocena jejich prace s pocitacem (vyborna
a velmi dobra pfipravenost u 44,3 % spolupracovnik() a znalosti z oblasti organizace a fizeni
(vyborna a velmi dobra pfipravenost u 39,8 % spolupracovnikd). Nejméné pfiznivé byly
posouzeny

jazykoveé znalosti pracovnikl. Pouze 7, 6 % dotazovanych je povazovalo za vyborné &i velmi
dobré.

V navaznosti na analyzu pfipravenosti spolupracovnikl dotazovanych byly zjiStovany i konkrétni
vzdélavaci potieby spojené s ¢innostmi v oblasti socialné-pravni ochrany déti. Zkoumané osoby
byly pozadany o nazor na témata, ktera by méla byt zafazena do jiz pfipravovaného kursu
celoZivotniho

vzdélavani. Dotazovani mohli v této souvislosti zvolit nasledujici varianty odpovédi:

— urcité ano

— spiSe ano

— spiSe ne

— urcCité ne

V tabulce je zavaznost jednotlivych vzdélavacich potfeb prezentovana procentem zvolenych
odpovédi ,urcité ano* a ,spiSe ano*.



Tabulka 1. Témata/oblasti, v nichZ si respondenti pfeji byt vzdélavani

Téma Urcité + spiSe

ano (v %)

— vztah rodi¢t a dospivajicich déti v procesu uvolfiovani interpersonalnich vazeb 85,7
— naroky rozvodové situace 90,2

— pravomoci organu socialné-pravni ochrany déti 88,7

— zastupovani déti pfi soudnich jednanich 89,5

— metodika Setfeni v rodiné 92,5

— posouzeni vhodnosti navrhu na pozastaveni vykonu rodi¢ovské odpovédnosti 91,7

— posouzeni nutnosti odebrani ditéte z rodiny 94,0

— vykon ustavni vychovy v€etné sledovani dodrzovani prav déti v ustavnich zafizenich 90,3
— problematika zavislosti na navykovych latkach, hracich automatech u dospélych 73,0
— problematika zavislosti na navykovych latkach, hracich automatech u déti’ 98,5

— problematika psychickych onemocnéni u dospélych 72,2

— problematika psychickych onemocnéni u déti 94,7

— osvojeni ditéte 95,5

— péce o déti odsouzenych matek 87,2

— prevence syndromu vyhoreni 92,5

— syndrom vyhoteni pracovnikd, ktefi se zabyvaji socialné-pravni ochranou déti,

a jeho FesSeni v navaznosti na jejich demografické, socialni a profesionalni zazemi 92,5
— relaxacni techniky 87,2

— dodrzovani pravidel role pracovnikll zabyvajicich se socialné-pravni ochranou déti 93,2
— prace s etnicky odliSnymi rodinami 92,5

— moznosti intervence v pfipadech tyrani, zanedbavani a sexualniho zneuzivani déti 99,2
— posttraumaticka stresova porucha u déti se syndromem tyraného

a zneuzivaného ditéte (CAN) 96,9

— koncipovani planu osobnostniho a odborného rlstu pracovnikd,

ktefi se zabyvaji socialné-pravni ochranou déti 83,4

— metodické a odborné aspekty ovliviiovani ¢innosti pracovnikt

socialné-pravni ochrany déti 87,9

— orientace v platné narodni a evropskeé legislativé 91,0

— pfipravované zmény legislativy v CR tykajici se socialn&-pravni ochrany déti 92,5

— zahrani¢ni modely prace s ohrozenymi détmi a rodinami s dirazem na prevenci 80,5
— teorie psychického vyvoje ditéte 85,7

— teorie rodinné komunikace 91,0

— metodika komunikace s klientem (s ditétem, rodinou) 94,7

— spoluprace s ostatnimi profesionaly a institucemi 90,2

Z pfedchazejici tabulky vyplyva, Ze v podstaté vSechna uvedena témata povazovali dotazovani
za potfebnou soucast celozivotniho vzdélavani pracovnikd na useku socialné-pravni ochrany
déti.

S vyjimkou problematiky zavislosti na navykovych latkach, hracich automatech a psychickych
onemocnéni u dospélych vzdy minimalné 80 % dotazovanych (vétdina vSak kolem 90 %) uvedla,
Ze dané téma je tfeba (,urcité Ci spiSe ano®) zafadit do zminéného kursu.

Avsak i témata tykajici se ,pouze” dospélych povazovalo za relevantni soucast celozivotniho
vzdélavani vice nez 70 % dotazovanych. Duvodem ponékud nizSiho procenta kladnych odpovédi
je

patrné fakt, Ze ne vSichni dotazovani si spojili problematiku dospélé populace s otazkami
ohrozenych

déti.

V posuzovaném seznamu mohli dotazovani néktera témata pochopitelné postradat. Byli proto
pozadani o jeho obsahové doplnéni. Ziskané odpovédi byly rozdéleny do deviti nasledujicich
kategorii:

Kategorie €. 1 Domaci nasili

Kategorie €. 2 Probace, mediace

Kategorie €. 3 Nahradni rodinna péce
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Kategorie €. 4 Problematika trestné Cinnosti déti a mladistvych
Kategorie ¢. 5 Komunikace s nespolupracujicimi klienty
Kategorie €. 6 Systém statni socialni podpory

Kategorie €. 7 Prace s nezletilymi klienty

Kategorie ¢. 8 Nezletili cizinci, Cesi v ciziné

Kategorie €. 9 Jina témata

Celkem jsme ziskali 23 doplfiujicich navrht. Domaci nasili dotazovani spojovali pfedevsim

s bytovymi problémy obéti domaciho nasili a s otazkami viktimizace déti. Probace a mediace byla
pro zkoumané osoby spojena s rozvodovou a porozvodovou situaci.

V souvislosti s nahradni rodinnou péci zdlraziovali dotazovani zejména problémy metod
ziskavani rodin pro kratkodobou péstounskou péci, praci s témito rodinami (s ohledem na
pfipravovanou

novelu Ob&anského zakoniku), otazky porucenstvi a moznosti osvojeni ditéte po vstupu do
Evropské unie. Problematika trestné ¢innosti déti a mladeze byla pochopitelné spojena s feSenim
otazek delikvence mladeze, &i s pravy a povinnostmi organu OSPOD.

Komunikace s nespolupracujicimi klienty byla spojena s problémy nedobrovolnych klientt

a agresivnich osob.

Otazky tykajici se systému statni socialni podpory byly prezentovany velmi rozmanitymi
skuteCnostmi.

Dotazovani se zmifiovali o finanénim zabezpeceni rodiny, o davkach socialni péce v dichodové
oblasti, o podminkach pro vyplatu socialnich davek, &i o stanoveni vyzivovaci povinnosti

pravni

ukony za nezletilé (dédické dohody, darovaci smlouvy, uvéry ze stavebniho spofeni, spravovani
majetku apod). Zminovana byla i metodika vedeni pohovorud s nezletilymi détmi.

Otazky nezletilych cizinct a Cechul v ciziné jsou vétsinou mimo rozhodujici kompetence Useku
socialné-pravni ochrany déti. Je to zfejmé i z odpovédi dotazovanych, ktefi hovofili o spolupraci
s cizineckou policii, vyfizovani ob&anstvi na matrikach, feSeni problému zdravotniho pojisténi

a zajistovani tlumocCnikUl. Toto téma je spojeno i s aplikaci mezinarodnich pravnich norem
vztahujicich

se k vykonu rozhodnuti o navraceni ditéte z ciziny, s €innosti ufadu pro mezinarodné-pravni
ochranu déti apod. Z uvedenych nazorl vsak vyplyva, Ze dotazovani nevyzaduji rozSifeni svych
kompetenci a pravomoci. SpiSe upozoriiuji na nutnost komplexnéjsi a uc€innéjsi koordinace mezi
jednotlivymi institucemi kooperujicimi v oblasti socialné-pravni ochrany déti.

Mezi jinymi tématy (kategorie €. 9) se objevila spoluprace socialnich pracovnikl s policii, otazky
asertivniho jednani, syndrom zavrzeného rodice, exekucni fizeni, podminky spravniho fizeni
vyplyvajiciho ze zakona €. 359/199 Sb. ve znéni pozdéjSich predpisl atd.

Spokojenost s praci a nazory na podminky Cinnosti

Dotazovanym byla poloZena otazka na jejich celkovou spokojenost v praci. Mohli zvolit Ctyfi
varianty odpovédi:

— zcela spokojen(a)

— pfevazné spokojen(a)

— nékdy spokojen(a), nékdy nespokojen(a)

— pfevazné, pfip. zcela nespokojen(a)

Ziskana data ukazuji, ze vétSina dotazovanych byla se svou praci spokojena (70,7 % zvolilo
odpovéd — zcela spokojen(a), nebo — pfevazné spokojen(a). Pouze 2,2 % dotazovanych bylo

s praci pfevazné, pfip. zcela nespokojeno.

Nezjistovali jsme vSak jen celkovou spokojenost samotnych dotazovanych. Tito méli posoudit

i spokojenost v praci u svych spolupracovnik(l. Na vybér méli tfi mozné odpovédi:

— pfevazné spokojeni

— nékdy spokojeni, nékdy nespokojeni

— pFevazné nespokojeni

Ziskali jsme obdobné vysledky jako v pfedchazejicim pripadé. Témér polovina zkoumaného
souboru (46,6 %) uvedla, Ze jejich spolupracovnici jsou pfevazné spokojeni, pfiblizné polovina
dotazovanych (51,9 %) usoudila, Ze jejich spolupracovnici jsou nékdy spokojeni, nékdy
nespokojeni.
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Pouze 1,5 % zkoumanych pracovnikd se domnivalo, Ze jejich spolupracovnici jsou v praci
pfevazné nespokojeni.

Dotaz na spokojenost spolupracovnikd byla doplnéna o informaci tykajici se fluktuace na Useku
socialné-pravni ochrany déti. Ziskali jsme udaje o poc¢tech pracovnikd, ktefi odesli na jiné
pracovisté

¢i o0 odchodu uvaZzuiji:

— v priibéhu minulého roku

— v pribéhu leto$niho roku

— v souCasné dobé o odchodu uvazuji

V prabéhu roku 2003 a 2004 to byla v podstaté pétina spolupracovnikd (v roce 2003 20,3 %

a v 2004 21,8 % spolupracovniku). V dobé Setfeni o odchodu pry uvazovalo 9,8 %
spolupracovnikt

dotazovanych. Vzhledem k pomérné vysoké spokojenosti v praci se jedna o relativné vysoky
pocet

faktickych i potencialnich fluktuantd. Polozili jsme si proto otazku, zda pfistup ke zjistovani
spokojenosti

v praci nevytvafi metodologicky artefakt.

Objasnit tuto situaci nam do jisté miry pomohla otazka na rozhoduijici pfi€iny realizované Ci
potencialni fluktuace. Dotazované jsme pozadali, aby uvedli, co podle jejich nazoru bylo &i je
rozhodujici pfiCinou, resp. pfi¢inami, Zze nékdo odesel, pfipadné o odchodu uvazuje. Ze
ziskanych

vypovédi bylo vytvofeno pét kategorii, které je mozné charakterizovat nasledujicim zpisobem:
Kategorie €. 1 Pracovni problémy

Kategorie €. 2 Reorganizace statni spravy

Kategorie €. 3 Nedostatecné finanéni ohodnoceni

Kategorie €. 4 Zmény v zZivotnich cyklech

Kategorie &. 5 Jiné duvody

Jako nej¢astéjSi pficinu odchodu &i uvah o odchodu uvadéli dotazovani reorganizaci statni
spravy (Kategorie €. 2). Jedna se napf. o snizovani poc¢tu pracovnikl a o pfechod na jiné
pracovisté.

Na druhém misté se umistily tzv. jiné dlivody (Kategorie €. 5), reprezentované predevsim
odchodem mimo obor, syndromem vyhofeni, zdravotnimi problémy, osobnimi a rodinnymi
dlvody,

poruSenim pracovni kazné, nedostate¢nou prestizi povolani, konflikty na pracovisti a nevyhovujici
pracovni dobou. Nasledovalo nedostate¢né financni ohodnoceni (Kategorie €. 3) a zmény v
Zivotnich

cyklech (Kategorie €. 4), jako je napf. odchod do dichodu &i nastup na matefskou dovolenou.
Nejméné ¢astym divodem byly podle nazoru dotazovanych pracovni problémy (Kategorie €. 1).
Jedna se o nedostateCnou kvalifikaci a kompetenci, nedostatek citu pro socialni praci a
nezvladani

pridélené agendy.

Vysledky tedy prokazaly, Ze pomérné vysoka mira spokojenosti s vykonavanou praci neni
metodologickym artefaktem podavajicim zkreslujici obraz sledované problematiky. Podle nazoru
dotazovanych jsou pfi¢iny odchodu jejich spolupracovniki spojeny pfedevsim s probihajici
reorganizaci

statni spravy a s fadou problém(, které se vykonu samotné profese dotykaji spisSe
zprostfedkované

Ci dokonce zcela okrajové. Jinymi slovy, vztah k ¢innostem v oblasti socialné-pravni

ochrany déti je mnohdy podbarven spise emotivné. Vykonavana profese je chapana jako urcité
poslani, mozny prostor pro zajimavou praci, vyuziti vliastnich schopnosti, ¢i pro uplatnéni
ziskanych

znalosti a zkudenosti.

Naproti tomu odchod nemusi vychazet z vlastniho rozhodnuti pracovnikd (reorganizace, zména
zivotniho cyklu, poruseni pracovni kazné apod.), nebo mize vyplyvat z podminek jeho
kazdodenniho

zivota (nedostatek finanénich prostfedk, zdravotni problémy, osobni a rodinné divody apod.).
V navaznosti na sledovani spokojenosti v praci jsme se zaméfili i na hodnoceni pracovnich
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podminek. Dotazovani se méli nejdfive vyjadrit, nakolik jim vyhovuji podminky jejich prace. Mohli
si

vybrat ze &tyf moznych variant odpovédi:

— vyhovujici

— spie vyhovujici, i kdyz by bylo mozno fadu véci vylepsit

— spi8e nevyhovujici

— nevyhovujici

Za vyhovujici povazovala podminky pro svoji praci t¢mér jedna tretina (31,6 %) dotazovanych. Za
spiSe vyhovujici, i kdyz s ur€itymi vyhradami, je povazovalo 63,2 % dotazovanych. Pouze 5,3 %
zkoumanych pracovnikd oznacilo svoje pracovni podminky za spiSe nevyhovujici ¢i nevyhovujici.
Tato data v podstaté nejsou v rozporu se zavéry o jiz zmifiované pomérné vysoké spokojenosti
dotazovanych i jejich spolupracovniku. Z prezentovanych vysledku vSak zaroven vyplyva, ze
existuji urcité vyhrady k pracovnim podminkam. Jejich konkrétnéjsi identifikaci umoznily vyroky

Cinnostmi. Ziskané vyroky byly rozdéleny do nasledujicich deviti kategorii:

Kategorie ¢. 1 Nedostate¢ny pocet pracovniku

Kategorie €. 2 Nevyhovujici prostory

Kategorie €. 3 Problémy souvisejici s reformami statni spravy

Kategorie ¢. 4 Nedostatek finanénich prostfedku

Kategorie ¢. 5 Nedostate€na socialni sit

Kategorie €. 6 Nevyhovuijici technické vybaveni pracovisté

Kategorie €. 7 Nedostatky v celoZivotnim vzdélavani

Kategorie ¢. 8 Podcenovani socidlni prace

Kategorie €. 9 Jiné problémy

jedna tfetina dotazovanych (33,3 %) nedostateCny pocet pracovniku. Uvedli napf. ,pfi poctu tfi
pracovnikl nastava problém se zastupitelnosti za béZznych podminek, jako je dovolena, ucast
u soudu, pfi vyslechu mladistvych na policii, Setfeni v terénu, navstéva u Iékafe a zejména v
Uredni

dny*, ,narlstajici agenda pfi stejném poctu zaméstnancu®, &i ,nelze fadné pracovat se viemi
klienty. Bud se s klienty pracuje povrchné, anebo s ¢asti klientl intenzivné a s ¢asti klient viibec
ne. Navic nezbyva Cas na prevenci®.

Vv

Uvadéli mimo jiné: ,jsme dva v jedné kancelafi“, ,mame malou kancelar, z toho vyplyva
nedostate¢na

intimita pfi jednani s klienty* apod.

problém

je oznacilo témér 14 % dotazovanych. Kromé nedokonalého vybaveni pocitaci a nedostupnosti
sluzebniho auta bylo zmifiovano nedostate¢né zajisténi zazemi spocivajici napf. v chybéjicim
obcerstveni v budové, a ve $patné vybavené kuchyrice neumozniujici ohfev obédl pro pracovniky
vracejici se z terénu apod.

Pomérné Cetna byla jesté kategorie jiné duvody. Uvedeme si proto nékteré vyroky, které do ni
byly zafazeny. Jednalo se napf. o nasledujici nazory dotazovanych: ,pfilis velké soustfedéni na
akutni problémy, bez hlubSiho a do vzdalené&jsi budoucnosti vedouciho uvazovani“, ,absence
uvah,

zda se jedna o zasah do blaha ditéte®, ,nekompetentni zasahovani (radnimi, zastupiteli) do
vykonu

socialn&-pravni ochrany déti“, ,8patna spoluprace s policii CR*, ,nedostate¢na spoluprace se
zakladnimi Skolami a zdravotnickymi zafizenimi®, ,absence supervize“ apod.

V této kategorii se objevovaly i dalSi vyroky vyjadfujici obavy ze ztraty zaméstnani, kritizujici
pracovni

dobu &i politické vlivy na obsazovani vedoucich mist. VétSina uvedenych vyrokl vSak vypovidala
o problémech v metodice prace a koordinaci €innosti na useku socialné-pravni ochrany déti.
Dale se budeme vénovat otazkam pfipravenosti a vzdélavacim potfebam dotazovanych a jejich
spolupracovnik.

Vztahy mezi proménnymi
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Kromé deskripce ziskanych dat jsme se zaméili i na rozbor vztah( mezi vybranymi proménnymi.
Cilem takto orientované analyzy bylo studium vlivu délky praxe v socialné-pravni ochrané déti
a pripadné existence samostatného oddéleni socialné-pravni ochrany déti na faktory
spokojenosti

spolupracovnikl dotazovanych s vykonavanou praci a na nazory tykajici se konkrétnich
vzdélavacich

potfeb spojenych s jejich odbornymi &innostmi. Nejdfive se zaméfime na otazky existence
zminéného samostatného oddéleni.

— Samostatné oddéleni socialné-pravni ochrany déti

Fakt, zda je pfi odboru socialnich véci obce je zfizeno samostatné oddéleni socialné-pravni
ochrany déti, se do zminénych ukazatel(l (faktord spokojenosti spolupracovnik(i dotazovanych
s vykonavanou praci a nazor(l na konkrétni vzdélavaci potfeby) v podstaté nepromitl. Vyjimkou
byly

pouze odliSnosti v nazorech na zafazeni dvou nasledujicich témat do pfipravovaného kursu:
problematika psychickych onemocnéni dospélych

metodické a odborné aspekty ovliviiovani ¢innosti pracovnikl socialné-pravni ochrany déti
Zjisténé rozdily ani v jednom pfipadé nemély zasadni charakter. Jednalo se spi$e o ,diraz", se
kterym dotazovani povazovali obé témata za potfebnou soucast pfipravovaného kursu.
Opravnénost tohoto zavéru je zfejma z nasledujicich dvou tabulek.

Tabulka 2. Vztah existence samostatného oddéleni a nazoru na potfebnost zafazeni
problematiky

psychickych onemocnéni dospélych (v %)

Nazory na zafazeni daného Existence samostatného oddéleni
tématu do programu kursu ano ne

urcité ano 28,1 9,1

spiSe ano 42,7 65,9

spiSe + urcité ne 29,2 25,0

Celkem 100,0 100,0

Cn (koeficient standardizované kontingence) = 0,241

Z tabulky 1 skutené vyplyva, Ze relativné nejvétsi nazorové rozdily mezi dotazovanymi lze
identifikovat v kategoriich ,urcité ano“ a ,spiSe ano“. Odpovéd ,urcité ano® zvolilo 28,1 %
dotazovanych

z odboru socialnich véci, v jejichz ramci bylo zfizeno samostatné oddéleni, ale jen 9,1 %
pracovniku, kde toto oddéleni neexistovalo. Odpovéd ,spiSe ano“ potom zvolilo 42,7 %
dotazovanych,

kde samostatné oddéleni existovalo, a 65,9 % zkoumanych osob ze socialnich odborl bez
tohoto oddéleni. Secteme-li vSak procento odpovédi ,urcité + spiSe ano”, nehraje existence
samostatného oddéleni socialné-pravni ochrany déti v nazorech zkoumanych pracovniku
vyznamngjsi

roli (oddéleni je zfizeno — 70,8 %, neni zfizeno — 75,0 %).

Prejdeme nyni k interpretaci dalSi tabulky.

Tabulka 3. Vztah existence samostatného oddéleni a nazord na potfebnost metodickych a
odbornych
aspektd (v %)

Nazor na zarazeni daného Existence samostatného oddéleni
tématu do programu kursu ano ne

urdité ano 30,3 45,5

spise ano 60,7 36,4

spise + urcité ne 9,0 18,1

Celkem 100,0 100,0

Cn=0,228
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Toto téma povazovaly za zavazné Castéji zkoumané osoby, u jejichz socialniho odboru nebylo
ustaveno samostatné oddéleni. Odpovéd ,urcité ano® zvolilo 45,5 % téchto dotazovanych, oproti
30,3 % pracovniku, kde toto oddéleni existuje. Naopak tomu potom bylo u odpovédi ,spise ano*
(oddéleni je zfizeno — 60,7 %; neni zfizeno — 36,4 %). Soucet odpovédi ,urcité ano + spiSe ano*
byl v§ak opét pomérné vyrovnany, i kdyz méné nez v pfedchazejicim pfipadé (oddéleni je
zfizeno

—91 %, neni zfizeno — 81,9 %).

Délka praxe

Délka praxe se vyznamné promitla pouze do jednoho aspektu spokojenosti spolupracovnikt
dotazovanych, tj. do ,moznosti vyuZiti vlastnich znalosti, schopnosti a zkuSenosti“. Nejvice
spokojeni

byli v tomto ohledu ti, ktefi na daném Useku socialni prace byli déle nez 10 let (82,0 % bylo
pfevazné spokojeno). Pfevazné spokojeni vSak byli i pracovnici s kratSi praxi (do 5 let — 75,6 %;
6-10 let — 74,1 %).

Do hodnoceni potieby vzdélavacich témat se délka praxe promitla jen v nasledujicich pfipadech:
prevence syndromu vyhoreni

pravni ochrana déti a jeji feSeni v navaznosti na jejich demografické, socialni a profesionalni
zazemi

relaxacni techniky

Zjisténé rozdily vSak opét nemély zasadni charakter. | zde se jednalo spiSe o ,dlraz®, se kterym
dotazovani povazovali dané téma za potfebné pro pfipravovany kurs.

Tabulka 4. Vztah délky praxe a nazort na prevenci syndromu vyhofeni (v %)
Délka praxe Nazor na zafazeni daného tématu do programu kursu Celkem
urcité ano spiSe ano spise + urcité ne

do 5 let 51,1 40,0 8,9 100

6-10 let 33,3 51,9 14,8 100

vice nez 10 let 70,5 26,2 3,3 100

Cn=0,311

Dané téma povazovali nejCastéji za potfebné dotazovani s délkou praxe delSi nez 10 let, coz by
mohlo byt i pochopitelné (70,5 % — urcité ano). Nelze vSak konstatovat, Ze s rostouci délkou
praxe

se zvySuje i pocet téch, ktefi otazky ,syndromu vyhoteni“ povazuji za zavazné. Z tabulky 3
vyplyva,

Ze pro zafazeni tohoto tématu do kursu byli nejméné €asto dotazovani s délkou praxe 6-10 let
(33,3 % — urcité ano). Secteme-li vSak Cetnost odpovédi ,urcité ano” a ,spiSe ano®, nejsou rozdily
mezi jednotlivymi kategoriemi pfili§ vyrazné (do 5 let — 91,1 %; 6-10 let — 85,2 %; vice nez 10 let

96,7 %).

Tabulka 5. Vztah délky praxe a nazortl na tematiku pravni ochrany déti a jeji feSeni v ndvaznosti
na demografické, socialni a profesionalni zazemi (v %)

Délka praxe Nazor na zafazeni daného tématu do programu kursu Celkem

urcité ano spise ano spise + urcité ne

do5let51,144,44,5 100

6-10 let 30,7 47,0 22,3 100

vice nez 10 let 70,5 26,2 3,3 100

Cn=0, 342

Se zafazenim tohoto tématu opét nejCastéji souhlasili dotazovani s délkou praxe delSi nez 10 let
(70,5 % — urcité ano). Za potfebné ho potom nejméné Casto povazovali dotazovani s praxi 6-10

let

(30,7 % — urcité ano).

Secteme-li Cetnosti odpoveédi ,urcité a spiSe ano*, jsou rozdily mezi jednotlivymi kategoriemi opét
meéneé vyrazné nez v pfipadé srovnani ¢etnosti odpovédi ,urcité ano“ a ,spiSe ano* (do 5 let —
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95,5 %; 6—10 let 77,7 %; vice nez 10 let 96,7 %). Skupina dotazovanych s délkou praxe 6-10 let
se

vSak svymi nazory na potfebnost daného tématu odliSuje, oproti pfedchazejicimu pfipadu,
ponékud vyraznéji.

Tabulka 6. Vztah délky praxe a nazort na vyznam relaxacnich technik (v %)

Délka praxe Nazor na zafazeni daného tématu do programu kursu Celkem

urcité ano spise ano spise + urité ne

do 5 let 37,8 40,0 22,2 100

6-10 let 18,5 66,7 14,8 100

vice nez 10 let 52,5 42,6 4,9 100

Cn=0,352

Z tabulky vyplyva, Ze i v pfipadé nazord na vyznam relaxacnich technik je situace obdobna jako
v pfipadé dvou predchazejicich témat. Relaxacni techniky povazuji za potfebné nejCastéji
dotazovani

s délkou praxe delSi nez 10 let (52,5 % — urcité ano). Nasledovali pracovnici s délkou praxe

do 5 let (37,8 % — urcité ano). Soucty odpovédi ,urcité ano a spiSe ano” jsou opét relativné
vyrovhané

(do 5 let— 77,8 %; 6-10 let — 85,2 %; vice nez 10 let — 95,1 %). Uvedena procenta vSak
zaroven naznacuji, Ze se zvysujici se délkou praxe narlsta poCet dotazovanych, ktefi relaxaéni
techniky povazuiji ,urcité“ &i ,spiSe“ za potfebné.

Na zavér této podkapitoly si uvedeme tabulku vypovidajici o vztahu véku dotazovanych délkou
jejich praxe na useku socialné-pravni ochrany déti.

Tabulka 7. Vztah mezi vékem dotazovanych a délkou jejich praxe na useku socialné-pravni
ochrany déti (v %)

Délka praxe Vék

24-30 let 31-40 let 41-50 let 51-60 let

do 51et 70,0 46,9 31,1 5,6

6-101et 30,021,922,211,1

vice nez 10 let 0,0 31,2 46,7 83,3

Celkem 100 100 100 100

Udaje obsazené v tabulce ukazuiji, Ze v&k dotazovanych koresponduje s délkou jejich praxe. Vice
nez deset let pracovalo na Useku socialné-pravni ochrany déti 31,2 % dotazovanych ve véku
31-40 let, 46,7 % ve véku 41-50 let a 83,3 % dotazovanych ve véku 51-60 let. Z toho zietelné
vyplyva, ze pracovnici na daném uUseku jsou pomérné stabilizovani a jejich fluktuace
pravdépodobné

Zaver

Vysledky prdzkumu umoznily konstruovat kurs celozivotniho vzdélavani pro socialni pracovniky
pusobici v organizacich zabyvajicich se socialné-pravni ochranou déti. Kurs probéhl jiz dvakrat
na

katedfe socialni prace FF UK v Praze. Jeho obsah a hodnoceni frekventanty budou pfedmétem
dalSiho sdéleni.

Diky udajum z prizkumu bylo mozné

strukturovat témata, jimz je béhem kursu

vénovana pozornost, vylou€it néktera puvodné

uvazovana a akcentovat, resp. pfidat jina,

puvodné neplanovana (napf. spolupraci

s jinymi organizacemi, problematiku Fizeni

vlastni prace).

Naplf kursu byla vSak konstruovana i podle

jinych vstupd, nez jakym byl prdzkum vzdélavacich

potfeb pfedpokladanych frekventantu.

Limitovana jazykova vybava potencialnich

frekventantl a omezena moznost konfrontovat

vlastni praci s modely zahrani¢nimi nas vedla

k zafazeni nékolika blok reflektujicich zptusoby
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prace s ohrozenymi détmi a rodinami

v zahranic¢i. K nim vyuzivame lektort soubézné
pusobicich v dennim studiu socialni prace na
FF UK Praha.

Pouzita literatura:

HAVRDOVA, Z. Kompetence v praxi socialni
prace. Praha: Osmium, 1999.

TOMES, 1., a kol. Vzdé&lavaci standardy

v socialni praci. Praha: Socioklub, 1997.

1 Kontakt na autora: E-mail: oldrich.matousek@
ff.cuni.cz
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Myty o roli socialnich pracovnikti a pracovnic

The Social Worker’ s Role Myths
Radka Janebova, Libor Musil

Mgr. Radka Janebovai vystudovala obor sociologie na Fakulté socialnich studii Masarykovy
univerzity a obor socialni prace a socialni politika na Pedagogicke fakulté Univerzity Hradec
Kralove, kde pUsobi jako asistentka na katedfe socialni prace a socialni politiky. Zabyva se
predevsim metodami socialni prace a aspekty gender v socialni praci.

Doc. PhDr. Libor Musil, CSc.,2je vedoucim katedry socialni politiky a socialni prace Fakulty
socialnich studii Masarykovy univerzity v Brné, kde vyucuje kurzy zaméfene na teorie socialniho
statu, organizacni kulturu a metodicke kurzy k psani zavéreénych praci. Zabyva se vyzkumem
kultury v organizacich sluzeb socialni prace.

Abstrakt

Socialni pracovnice a pracovnici si osvojuji mnoho roli, aby dosahovali cil(l socialni spravedInosti,
zvySovani kvality lidskeho Zivota a rozvoje maximalniho potencialu kazdeho jedince,

rodiny a skupiny ve spolecnosti: Zprostiedkovavaji interakce mezi lidmi a jejich prostfedim.

Nikdy nepracuji v izolaci a podileji se na uplatriovani multidisciplinarnich pfistup. Jako profesionalove
naplniuji vyhradni roli socialni prace — balancovani mezi pomoci a kontrolou. Posuzuji,

planuji a fidi poskytovani pece a ochranuji socialni blaho nejvice zranitelnych lidi a déti.

K tomu musi umét zvladat dvé charakteristiky pomahajici osoby: odpovédnost a autoritu

(moc). Socialni praci nelze rozhodné oznacit za lehke povolani. Charakterizuje ji zna¢na nejistota
pfi procesu rozhodovani, coz mizZe byt interpretovano jako zdroj stresu, ale zaroven jako
katalyzator rlstu a profesionalizace socialnich pracovnic a pracovnikll. Tento text se bude zabyvat
vybranymi myty, ktere jsou spojeny s roli socialnich pracovnik( a pracovnic.

Abstract

Social workers adopt many roles to achieve their goals of social justice, the enhancement of

the quality of life of citizens, and the development of the full potential of each individual, family
and group in society: Social workers operate at the interface between people and their environments.
They never work in isolation and are always part of multidisciplinary approaches.

Social worker is lead professional, fulfiling roles that only a social worker can do, negotiating

a balance between care and control. Social workers should assess, plan, manage the delivery

of care and safeguard the well-being of most vulnerable people and children. To do this

social workers must learn manage two charakteristics of helping person: responsibility and
authority (power). Social workers don’t have the easiest job in the world. The social work profession
implies uncertainty in deciding process and although uncertainty can be a source of

distress, it can also be a catalyst for growth and profesionalization of social workers. This text
focuses on the role myths in the social work.

Laicka verejnost, aktefi politiky, vedouci organizaci
socialnich sluzeb a jejich podfizeni,

socialni pracovnikys nevyjimaje, maji o rolich
socialnich pracovnikl riznorode predstavy.
Ocekavani vuci socialnim pracovnikiim nejsou
vibec jednoznacna. Nejasnost identity

socialni prace, ktera panuje v ceske spolecnosti,
primo vyzyva ke vzniku rdznych mytd.

Verejne minéni ovliviiuji medialni kauzy, kde
roli zle jezibaby, ktera krade déti z rodin, hraje
,socialni pracovnice”, zatimco hodna Maruska
je titulky na obrazovce oznacena jako
pracovnice Fondu ohroZenych déti presto, ze

i ona déla socialni praci.

Tento text se zabyva myty, ktere se svou

vlastni roli spojuji socialni pracovnici. V pribéhu
nékolika let vzdélavani v oboru socialni

prace jsme zaznamenali fadu kontroverznich
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predstav o roli socialnich pracovnik, ktere

Ize za myty povazovat. Pojedname o téch,

ktere podle naseho nazoru maji nejzavaznéjsi
disledky pro kvalitu socialni prace, a pokusime
se s nimi polemizovat. Lze je zjednodusené
zformulovat nasledovné:

* ,Socialni prace je pfipadova prace (casework).”
e Existuji dva typy socialnich pracovnik(/
pracovnic: jedni dohlizeji, zatimco druzi
pomahaji.”

¢ ,Mocnéjsi ve vztahu ,socialni pracovnik/
pracovnice—klient’ je klient(ka).”

e ,Socialni prace je zaloZena pfedevsim na
intuici socialnich pracovnik( a pracovnic.”

« ,,Cim vice se socialni pracovnik/pracovnice

drzi predepsane metodiky, tim je vykon

socialni prace kvalitné;si.”

e ,Socialni pracovnik/pracovnice vidy odpovida
za to, jak situace dopadne.”

e ,Socialni pracovnik/pracovnice musi mit

vzdy jistotu pfi svem rozhodovani.”

Co jsou to ,myty“?

Ve slovnicich jsou s terminem ,mytus” spojovany
tfi vyznamy. Mytus byva za prve chapan

jako ,,epos” (bajne vypravéni), za druhe jako
vypravéni o boZzske povaze nékterych jevl prirody
nebo spolecnosti a ze treti jako blud (viz

napr. Klimes, 1981: 465; Velky, 1996: 657).

Ve vSech tfech pfipadech se predpoklada, ze
,myty” obsahuji smyslenku, ktera ,, dotahuje
realitu do podoby idealu podporeneho alespori
Castecnou realizaci” (Velky, 1996: 658). Jinak
receno, mytus se vzdy opira o jev, jehoZ existenci
jsme schopni zachytit, pficemz ,,vypravéc”
tomuto smysly, intuici a rozumem rozpoznatelnemu
jevu pfrisuzuje Sirsi platnost

nebo vyznamnéjsi ulohu, nez jakou je mozne
empiricky dolozit. ,Mytus” prosté deklaruje

jako obecné platny ideal nebo princip to, co

ma v nam empiricky dostupnem svété omezeny
dosah nebo platnost. Jsme napfiklad

schopni zaznamenat blahodarny vliv slunce

na pozemsky Zivot, mytus vsak slunci mlze
prisoudit status jedineho zdroje veskereho
Zivota.

Uvedene charakteristiky ,,mytu“ jsou

vlastni béZznym predstavam velke Casti socialnich
pracovnik( o jejich vlastni roli. Je napfiklad
zfejme, Ze Cast socialnich pracovnik(

vykonava prevazné administrativni ¢innosti.

To ovSem neplati obecné, protoze nezanedbatelna
skupina lidi z tehoZ oboru vykonava slozite
komunikativni, rozhodovaci, koncepcni,
koordinacni a podpUrne cinnosti. Prvni zminéna
kategorie socialnich pracovnik(, véetné

jejich nadfizenych, povazuje administrativni
pojeti sve role za obecné platny ideal, ktery
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je vhodne prosazovat do praxe. Jina skupina
spojuje svou roli s vykonem pestre Skaly vyse
uvedenych neadministrativnich ¢innosti.

ProtoZe sami patfime ke druhe z uvedenych
skupin, pokusime se v teto stati postavit ,,administrativni
ideal” role socialniho pracovnika

do kontrastu s ,,profesionalnim idealem*,
pficemz tomu druhemu budeme stranit. Pokusime
se tak podporit krystalizaci dosud nejasne
identity profese socialni prace.

Mnozi socialni pracovnici maji o sve vlastni

roli nejasne predstavy, ktere jsou podle nas
zdrojem Fady profesionalnich pochybeni, jejichZ
disledkem je nizky status socialni prace

ve spole¢nosti. Domnivame se, Ze tato neutésena
situace podnécuje snahu socialnich pracovniki,
ktefi pasobi v praxi, najit néjaky zretelny

a ve spolecnosti uznavany ideal a identifikovat

se s pfedstavou ufednika. Odsud

potom prameni obliba vy$e zminéneho mytu
socialniho pracovnika-administratora. S dil¢imi
predstavami, ktere jsou soucasti tohoto

mytu, se pokusime polemizovat.

Mytus €. 1: Socialni prace je pfipadova

prace

Vétsina vyse uvedenych mytl je néjakym zplsobem
svazana s dohledem ¢i kontrolou v socialni

praci. Prvni z nami uvedenych je vyjimkou.

Tyka se identity socialni prace samotne.

Jedna se o predstavu, Ze socialni prace je prace

s jednotlivcem.

,Mym ukolem je rozdat lidem buchnyaa fict

jim, jak bezpecné brat, a ne resit jejich dalsi
problemy nebo ménit spolec¢nost, navic to nepatri
ani do poslani nasi organizace,“ roz¢iloval

se terenni socialni pracovnik z oblasti harm
reductions, kdyZ mu byl v ramci vzdélavani
predstaven model socialni prace zaloZeny na
harmonizaci problemd, obtiZi a potreb klient(

s poZadavky prostredi.

Uvedeny pfiklad neni ojedinély. Rada pomahajicichs
se domniva, Ze jejich intervence ma

koncit poskytnutim nalehave pomoci nebo vykonanim
dohledu nad konkretnim klientem.

Z tohoto hlediska intervence automaticky

konci poskytnutim elementarniho poradenstvi
nebo uplatnénim sankce vici klientovi.

Ma socialni prace byt skute¢né vymezena takto
uzce? Nechceme byt mesiasi Ceske socialni

prace a hledat nejlepsi z nejlepsSich vymezeni

¢i definic. Radéji se pokusime na zakladé nékolika
desitek ceskych i zahrani¢nich definic

socialni prace z poslednich tficeti let vytycit,

jake role by socialni pracovnici méli zastavat:

1. Pfipadova prace prolina celou historii

socialni prace a zabira asi nejvice pracovniho
Casu pomabhajicich. Lze ji charakterizovat jako
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praci s jednotlivcem v kontextu jeho nejblizsiho
socialniho prostfedi. Zahrnuje ptimou praci

s klienty v nepfiznive socialni situaci a jejich
aktualnimi potfebami, problemy a obtizemi.
Ukolem pomahajicich je podpofit jedince v feseni
situace a mobilizovat jejich kapacitu nebo

v pfipadé potieby zasahnout v jejich prospéch.

S témito Cinnostmi je v praxi spojeno balancovani
pomahajicich mezi pomoci a kontrolou

vUci klientlm, ktereZto je dlleZitou charakteristikou
oboru socialni prace.

Pokud je jedinou vyuZitou metodou pomoci,
byva pfipadova prace kritizovana pro

svou jednostrannost a tendenci k ukazfovani.
Termin ,,ukazfiovani“ charakterizuje

Laan (1998) jako uziti jemnych strategii

moci k ovladani nestandardniho jednani. Za
,jemne strategie moci” jsou pritom povazovany
terapeuticke ¢i poradenske rozhovory,

v jejichZ pribéhu kladou pomahajici klientim
otazky ohledné jejich aktivity pfi feSeni

problemu (napf. Co jste udélal pro to, abyste
nasel praci? Co jesté muzete udélat? Na ¢em
byste mohla usetfit?). Pomoci téchto otazek

se problemy, ktere maji strukturalni charakter
(napf. ekonomicka krize, diskriminace,

chybéjici sluzby), prevadéji do jazyka psychologie,
individualnich zavinéni a osobni

odpovédnosti. Socialni prace se pak nezabyva
chudobou, ale chudymi, nezabyva se patriarchatem,
ale Zenami, nezabyva se rasovou

diskriminaci, ale Romy.

Soustredénim otazek na odpovédnost jedince
vznika dojem, Ze i pFic¢iny problema

jsou v jedincich, a odvraci se pozornost od
strukturalni podstaty socialnich problem.
Napfiklad Dominelli (2002) v kontextu feministicke
socialni prace upozornuje, Ze pripadova

prace vede k individualizaci problemd,

ktere jsou sdileny skupinové. Klienti a klientky
jsou povazovani za zdroj i feSeni problemu,

coz ovsem vede k ignoraci skrytych

mocenskych mechanismui a dalsi reprodukci
opreses.

Pojeti role socialnich pracovnikt jako ,caseworkeri”,
ktefi pracuji vyhradné na rozvoji

a mobilizaci klientd v nepfiznivych socialnich
situacich, je podle nas tézko prijatelne,

protoZe odporuje principu socialni spravedInosti,
ktery byva uvadén v etickych kodexech

socialni prace. V zajmu jeho naplnéni by role
socialniho pracovnika méla zahrnovat i dalsi
aspekty.

2. Uvedene vymezeni pripadove socialni

prace se tykalo pouze zvladani nepfiznivych
socialnich situaci. Vétsina definic socialni

prace zahrnuje i aspekt ,,zlepSeni situace i
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predchazeni situaci”. Socialni pracovnici by

se neméli zamérovat pouze na pfipady, ,ktere
jiz hoti“, ale méli by take aktivné monitorovat
socialni rizika a ohrozene populace, vyhledavat
zranitelne ¢i rizikim vystavene lidi a nabizet
jim v€asnou pomoc. Pfikladem mohou

byt napf. terenni programy nizkoprahovych
zafizeni pro déti a mladez, ktere se snaZi snizovat
rizika souvisejici se zplisobem Zivota
ohroZenych déti a mladeze, nebo stabilizacni
programy pro lidi ohroZzene bezdomovstvim.
3.V ohroZeni ¢i ve stavu krize se mohou
ocitnout nejen jednotlivci, ale take rodiny,
skupiny ¢i komunity. To je dalsi dGvod,

proc¢ nelze socialni praci zredukovat na praci
pripadovou. Prikladem skupiny mlze byt
svepomocna skupina bulimicek, jejimz cilem

je podporit efekty leCby v béznem Zivoté
klientek. Pfikladem komunity je socialnimi
pracovniky podporovana spoluprace obyvatel
oblasti s vyskytem velkeho poctu socialné
vylouéenych lidi.

4. Socialni prace by se méla zamérovat nejen

na praci s klienty, ale take na zmény jejich
socialniho prostredi. Johnson (1998) upozornuje,
Ze pomahajici maji tendenci vnimat prostredi
spiSe jako kontext nez jako cil intervence,

coz vede k tomu, Ze cilem se stava jednostranna
adaptace klienta na prostfedi, nikoliv

jejich vzajemna harmonizace. Ukol pracovat

se socialnim prostfedim muze napf. znamenat
usili o zménu chovani rodiny ¢i skoly vici
détem, ktere jsou vystaveny specificke zatézi,
pfipadné o zménu Sirsich spolecenskych podminek,
pfiznivych pro socialni fungovanis déti

v obtiZne situaci. Znamena to integrovat do
prakticke socialni prace snahu o socialni zmény.
Pomahajici by méli v ramci sveho uvaZovani
hodnotit, zda nastaveni spolecenskych podminek
nebrani socialnimu fungovani klient(.

Pokud tomu tak je, je na misté iniciovat proces
zmény. O ty lIze usilovat rdznymi zpGsoby: od
boje proti diskriminaci, pfes upozorfiovani na
chybéjici sluzby, k participaci na socialni politice
komunity Ci statu apod.

Setkavame se s tim, Ze socialni pracovnici

na toto Siroke pojeti socialni prace rezignuji

s odvolanim na to, Ze je nemaji v naplni prace

a nemaji na né cas, a vyslovuji obavu, Ze by slo
o ,,hazeni hrachu na sténu”. Tim ovSem ze sve
role vylucuji zprostifedkovani interakce mezi
klienty a jejich socialnim prostredim, ktere je
tradi¢nim a jedine¢nym ukolem socialni prace.
Nechceme tvrdit, Ze vySe uvedene bariery
Sirsiho pojeti socialni prace neexistuji. Stava

se ovSem, Ze odvolavani se na né je spise
zaminkou pro obhajobu uzce pojate, mené
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kvalitni pomoci, nez upfimnym steskem na
Spatne podminky pro vykon komplexné pojate
socialni prace.

Jedinec¢nym rysem role socialniho pracovnika

by mélo byt komplexni posuzovani barier
socialniho fungovani na strané klientl

i na strané jejich prostfedi. Pokud ma klient
problem s hledanim zaméstnani, je tfeba hodnotit
bariery i zdroje na jeho strané i na strané
prostiedi z fady hledisek. Musil (2004) zdUrazriuje,
Ze existuje fada pomahajicich obord,

jejichZ cilem je rovnéZz pomoc v obtiznych Zivotnich
situacich. Nicmené specifickym znakem

socialni prace podle néj je zaméfenost na
komplex rdznorodych okolnosti, ktere predstavuji
specifickou Zivotni situaci klienta.

Mezi tyto okolnosti patfi jak charakteristiky
klientl (zdravotni nebo psychicky stav, faze
zivotniho cyklu, finan¢ni problemy atd.), tak
socialniho prosttedi (napjate rodinne vztahy,
netolerance k odliSnostem, Spatna situace na
trhu prace, Spatne zakony, nepfizniva demograficka
struktura atd.).

Pro uplnost je tfeba zminit i opacny extrem.
Radikalni socialni pracovnici, ktefi povazuiji

za rozhodujici pfi¢inu problema jedincl
»Spolecensky system®, maji sklon redukovat
socialni praci toliko na usili o strukturalni

zmény spolecnosti. | takovy pohled je jednostranny,
protoZe postrada schopnost nalezat

bariery nebo moZnosti na strané klientd. Navic

se pri rezignaci na pripadovou praci tento

pristup stava neschopnym dosahnout realne
zmény.

Za zamysleni stoji postesk, Ze usili jednotliveho
socialniho pracovnika o zménu

prostiedi ,stejné k nicemu nebude”. Pokud
nékdo pracuje s rodinou, ktera je kvili zadluZeni

a nesplacene hypotece ohroZena bezdomovstvim,
neméla by jeho pomoc koncit

u finan¢niho managementu (hledani pfijma,
rozpoctovani aj.) a psychosocialni podpory.

V pfipadé, Ze v dane komunité neexistuji
stabiliza¢ni programy, zahrnujici mimo jine
bezurocne pajcky pro takovouto cilovou skupinu,
je tfeba na to upozornit prislusne organy

¢i kompetentni osoby. ,,Ménit prostiedi”
neznamena vytvofit chybéjici sluzbu vlastnimi
silami. Znamena to iniciovat proces, ktery

by k jejimu vytvoreni vedl. Socialni pracovnik

pak musi napf. umét vysvétlit problemovou
situaci a mozZnosti jejiho fesSeni, argumentovat,
jake vyhody reseni problemu komunité

pfinese, a naopak, jak se bude situace vyvijet,
pokud ke zméné nedojde.

5. Predchozi odstavec upozoriuje na potiebu
socialnich pracovnikl spolupracovat
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s jinymi odborniky uvnitt i vné socialni prace.

Tato kooperace by méla zahrnovat nejen odkazovani

klient( a spolupraci na feseni ,,pfipadu”,

ale take spolecne iniciovani a podporu

sluzeb. Musil (2004) v souvislosti s dirazem

na komplexitu socialni prace pfipomina, ze
nazirani na situaci jako na celek vyvolava pottebu,
aby socialni pracovnici zajistovali navaznost

cilG, vazeb a ¢innosti s lidmi z jinych
pomahajicich obor(. Absence takove spoluprace
muze mit pro kvalitu socialni prace,

to je pro kvalitni pomoc klient(im, fatalni nasledky.
Z hlediska idealu profesionalniho pojeti

role socialniho pracovnika nelze socialni praci
redukovat na pfipadovou praci. Naopak se
ukazuje, Ze z jejich definic vyplyva cela fada
neopominutelnych ¢innosti, ktere presahuiji
ramec prace s jednotlivcem. Nicmené prace

s jednotlivcem mezi aktivitami pomahajicich
dominuje a je nejc¢astéji spojovana s dilematem,
zda lze v socialni praci zaroven pomahat

i kontrolovat.

Mytus €. 2: Existuji dva typy socialnich
pracovnikl/pracovnic: jedni dohlizeji,

zatimco druzi pomahaji

V ramci nizkoprahovych zarizeni pro déti

a mladeZ se sveho casu objevila idea, Ze by bylo
pro ucel prace s détmi a mladeZi vhodne rozdélit
pracovniky a pracovnice na ty, co dohliZeji

na poradek, dodrZovani pravidel a norem,

a na ty, ktefi nabizeji pomoc v obtiZnych Zivotnich
situacich. Pro radu z nich bylo velmi obtizne

v ramci jedne instituce klienty a klientky

karat a pote jim nabizet svou pomoc.

Na tento mytus v socialni praci poukazuji

napf. Laan (1998), Ulehla (1999), ¢i Salamon
(2001), kdyZ popisuji problem fady pomahajicich
pfijmout dvojznacny zavazek socialni

prace. Ulehla pak hovofi o pfiklonu pomahajicich
bud' na stranu spolecnosti, pricemz se

v takovem pfipadé stavaji ,,agenty spolec¢nosti“
a je pro né typicky nedostatecny respekt ke
klientdim a Ipéni na kontrole, nebo se pfikloni

na stranu klienta s postojem, Ze kontrola klient(
neni soucasti socialni prace, rezignuji na

zakazku ze strany spolecnosti, a pak se stavaji
,obhajci klienta”. Idealni pozice je role , diplomata“
Ci prostrednika, ktery stoji mezi poZadavky
spolecnosti a zplsoby klienta a pracuje

na jejich vzajemnem souladu.

Cestou, jak se vyrovnat s rizikem zaujeti

obou jednostrannych pozic, je ,reflektovani,
tedy soustavne sebe-pozorovani pribéhu

a efektd vlastni ¢innosti pracovnikem. DalezZite
je zejmena pochopit, kdo je ,drZitelem
problemu®. Pokud problem vymezil klient,
poskytuje socialni pracovnik ,,pomoc”, pokud
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tak ucinil jiny subjekt (napf. pomahajici,
instituce Ci jina osoba), vykonava , kontrolu”.
Z hlediska dvojiho poslani socialni prace

je vyznamna treti moznost, kdy ,pomoc”

i ,kontrola” jsou rovnocennymi metodami
prace s klienty.

Laan (1998) upozornuje, Ze pomahajici tlaci
do jedne z krajnich pozic vnéjsi tlaky. Diraz
na ekonomickou stranku véci, efektivitu nebo

Tabulka €. 1: Priklady jednostrannych pozic a vyvazeneho pojeti role socialniho pracovnika

nebo pracovnice

Role ,,obhajce klientky“:

Prikladem takoveho pfistupu je pracovnice nizkoprahoveho zafizeni pro déti a mladezZ, ktera
se pri komunikaci se Sestnactiletou klientkou, ktera chce uteci z domu, protoZe ji rodice
zakazuji chodit s jejim pritelem pankacem, ztotozni s motivy klientky, o rodicich prohlasi, ze
ni¢emu nerozumi, Ze se divce nedivi, Ze chce uteci, a zepta se ji, jak ji mdZe v utéku pomoci.
Role ,,agenta spole¢nosti“:

Takovou pozici by zastavala pracovnice, ktera by klientce fekla, Ze rodi¢e maji pravdu, protoze
doty¢ny je fetak, a ze jestli utece, tak si znici Zivot. Pfipadné by jesté dodala, Ze jde

volat rodi¢lim, aby jim fekla o jejim umyslu.

Role ,diplomata“:

Prikladem vyvaZeneho pfristupu je pracovnice, ktera dokaze na jedne strané priblizovat
klientce motivace rodicl a rizika a disledky utéku z domu, ale na druhe strané respektuje
motivy klientky a zacina s ni pracovat na cestach, jak zménit postoje rodicd ke vztahu.

Zdroj: Janebova, 2006.

uspory mohou vest k identifikaci socialnich
pracovnik( se spolecnosti, a tudiz k dirazu

na dohled. Naopak jednostranné pochopene
postmodernisticke apely na riziko zneuziti

moci ze strany pomahajicich vedou k neschopnosti
poskytnout klientim jakoukoliv

pomoc, protoze v jakemkoliv ukonu mimo

jejich objednavku je spatfovano riziko ukaznovani.
Predpokladem zvladnuti téchto jednostrannosti

je prijeti dvojznacnosti zavazku

socialniho pracovnika: Emancipace klientd je
mozna pouze v ramci spolecnosti, a proto nelze
rezignovat na ukazriovani.

Salamon (2001) upozorriuje, Ze socialni

prace ma dvoji ukol: ,vykonavat sluzbu”

a ,,vykonavat moc”. Klade otazku, zda dochazi

ke zneuZiti moci, kdyZ pomahajici musi dat
prednost ufedni moci pred pranimi klienta.

Tento problem podle néj vznika, pokud neni

jasne, kdo kupuje nebo zadava od koho a pro
koho. Kdyz klade otazku, kdo je vlastné zakaznikem
socialnich sluzeb, vnasi do socialni

prace ekonomickou perspektivu. Zakaznikem

je v ramci socialni prace ten, kdo sluzbu

plati, coZ jsou vétsinou spolecenske instituce,

jako obce, kraje Ci stat, pro pracovniky a pracovnice
zaméstnavatel. Pokud ma tedy platit
ekonomickym myslenim zdlvodnéna zasada,

Ze zakaznik ma vzdycky pravdu, ma prednost
zakazka instituce pred pranimi klienta. Neznamena
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to vsak, Ze objednavka klienta by

méla byt ignorovana, ale Ze by méla byt chapana
jako podmnozina zakazky instituce.

Filozofie Salamona neni tak jednostranna,

jak se mGZe na prvni pohled zdat. Velky diraz
klade totiz na nezbytnost vyjednavani mezi
socialnimi pracovniky a platicimi institucemi

o potrebach klientl takovym zplsobem, aby
byly dodrzovany profesni principy socialni

prace. Vyjednavani mUze vest k rozsifeni sluzeb
nebo ke zméné jejich pojeti. Pokud pomahajici
pfi vyjednavani neuspéje a usoudi, Ze

pojeti sluzby odporuje principm socialni prace,
doporucuje Salamon rozvazat pracovni pomeér.
Na otazku, kdy dochazi ke zneuziti moci

ze strany pomahajicich, odpovida, Ze to je v situacich,
kdy kontrolni role socialnich pracovnic

a pracovnikl neni zfetelna. Klienti a klientky

by tak méli byt vidy na zacatku kontaktu
upozornéni na obé slozky role pomahajicich.
Napr.: Nase materialni pomoc bude podminéna
tim, Ze nam umozZnite provadét kontrolni
Setreni, tykajici se vasich rodinnych pomeérd.

Tri vySe citovani autofi nabizeji cestu k vyrovnani
se s problemem ambivalence. Socialni

pracovnici by méli pfi vstupu do profese
pfijmout dvojznacnost sve role, méli by

védét, kdo je zadavatelem jejich sluzeb, méli

by byt schopni svou pozici srozumitelné objasfiovat
klientdm, méli by byt schopni rozpoznat,

kdyZ je zadani v rozporu s poslanim

socialni prace, a zaroven by méli v pribéhu
prace s klienty reflektovat, na kterem zadani
pracuji.

Spolecensky zavazek socialni prace, a z néj
vyplyvajici poslani kontrolovat, indikuje,

Ze socialni pracovnici jsou drziteli urciteho
opravnéni vykonavat moc. Ne vZdy jsou si pomahajici
sve moci védomi a ne vzdy dokazi reflektovat
jeji zdroje a projevy.

Mytus €. 3: Mocnéjsi ve vztahu ,socialni
pracovnik/pracovnice—klient” je klient(ka)

KdyZ byla pracovnikiim a pracovnicim nejmenovaneho
domova pro osoby se zdravotnim

postiZenim poloZena otazka, kdo je ve vztahu
,pracovnik—klient” mocnéjsi, jednohlasné
odpovédeli, Ze rozhodné klient. Pozdgji se
ukazalo, Ze to bylo diisledkem nepochopeni
Standardd kvality socialnich sluZeb ze strany
vedeni domova, ktere si ochranu prav klient(
vykladalo tak, Ze si od nich zaméstnanci musi
dat vse libit.

Tema moci byva vétsinou spojovano s vykonem
jinych zaméstnani nez pomahajicich

profesi, pfedevsim policie. Nicmené i socialni
pracovnici jsou drziteli zna¢ne moci, ktera

jim do jiste miry mdZe usnadrniovat praci



s klienty. Moc |ze obecné definovat jako moznost
ovliviiovat chovani a jednani druhych

v souladu se zaméry pracovnika (Smutek,

2006). Moc v socialni praci je tfeba vnimat
predevsim z hlediska jejich zdrojl a legitimity.
Lze rozliSit dva hlavni zdroje moci. Jednak

se jedna o moc, ktera plyne ze zavazku socialni
prace vuci spole¢nosti. Jedna se o moc
institucionalné pridélenou (Kopfiva, 1997).

Z titulu pravnich norem, fadud a predpist
instituci, ktere dodrzovani téchto norem hlidaji,
jsou socialni pracovnici opravnéni a povinni
zasahovat do urcitych Zivotnich situaci klientd.
Jsou témi, kdo mohou dat navrh na odebrani
ditéte z rodiny nebo potrestat klienta zakazem
vstupu do klubu.

Druhym zdrojem moci je pouhy fakt, Ze

klienti potrebuji néco, v ¢em jim mohou socialni
pracovnici pomoci. Pomahajici maji

informace, znalosti nebo dovednosti, ktere
jejich klienti nemaji. Tento deficit vede klienty
do pozice bezmocnéjsich (Kopfiva, 1997).

Moc pomahajicich se projevuje v tom, Ze rozhoduji
o tom, do jake miry poutziji sve dovednosti

ve prospéch klient(, jaky prostor pro
rozhodovani jim ve vztahu daji, jak k nim budou
pfistupovat.

Z hlediska legitimity je moc uZivana

opravnéné nebo neopravnéné. Rada zasah(

ze strany pomahajicich je zneuzitim moci, byt
oni sami se domnivaji, Ze jejich konani bylo
opravnéne. Pokud pomahajici moc, kterou

maji nad klienty, vyuziji, mélo by pro né byt
samoziejme, Ze svUj postup ospravedIni (legitimuji).
Laan (1998) upozornuje, Ze legitimace
nespociva v neustalem vysvétlovani postupu,
ale v pfipravenosti to udélat vici vsem
zainteresovanym subjektlm (klientlm, jejich
rodinam, opatrovnikdm, kolegiim, nadfizenym,
donatortim, mediim)s.

Jak ukazuji nejriiznéjsi kauzy, souvisejici
predevsim se socialné-pravni ochranou déti,

je schopnost legitimace Achillovou patou ¢eske
socialni prace. Vedouci organizaci v pfipadé
nejasne kauzy vétsinou vyhlasi informacni
embargo, odlivodnéne ochranou divérnych
informaci o klientovi, aniz by pripustili, Ze legitimace
se vaze k principm prace, a nikoliv

k soukromym dattm klientd.

Moc pridélena spolecnosti a moc vyplyvajici

ze vztahu pomahani mohou byt uZity legitimnim
nebo nelegitimnim zplGsobem, jak

ukazuje nasledujici tabulka.

Pro zjednoduseni byl uZit termin ,,moc”,
nicmené rada autord radéji hovofi o autorité.
Nejbéznéjsi vymezeni rozdilu mezi nimi charakterizuje
autoritu jako legitimni moc. Kopfiva
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(1997) spojuje termin autorita s prirozenou
moci pomahajicich. Musil (2004) podle

Yelaji oznacuje terminem ,autorita” uznani
legitimity moci socialniho pracovnika ¢i pracovnice
klientem ¢i klientkou.

Zdrojem moci je tedy jak profesni poslani
kontrolovat, tak poslani pomahat. Z téchto
dlvodu je potfebne uvédomovat si zdroje

moci i moznosti jejich projevu. Existuji dva
zakladni prostredky, jak nakladat uvazlivé

s moci. Jednak jsou to sebereflexe a sebepoznani,
skrze ktere by pomahajici méli dobfe

poznavat, jak jejich potfeby, hodnoty, zkuSenosti,
zivotni filozofie a styl ovliviiuji zplsob

prace. Dale je to soustavne reflektovani
principl vlastniho rozhodovani. Pokud chybi

u pomahajicich reflexe vlastni moci, jen obtizné
se s ni mohou naucit uvazZlivé nakladat.

Nejsou pak schopni odliSit momenty, ve kterych
je uziti moci legitimni a ve kterych naopak
nikoliv. Jednim ze zavaznych dasledk

byva pfijeti kompletni odpovédnosti za feseni
problemovych situaci.

Mytus €. 4: Socialni pracovnik/pracovnice

vzdy odpovida za to, jak situace dopadne
,Sehnala jsem ji zaméstnani, ale ona do néj
nenastoupila. Asi jsem se méla vic snazit.”
Podobné jako v pfipadé tohoto vyroku socialni
pracovnici nékdy citi odpovédnost za

to, jak situace dopadne. Kladou si vinu za to,

Ze klienta neuchranili pred problemem, Ze se
jim ho nepodafilo dotlacit do urcite aktivity,

Ze nezabranili uréitemu cinu. Tento tlak mohou
zvySovat obvifujici otazky a vytky z okoli
pomahajicich. Je na misté polozit si otazku,

za co jsou socialni pracovnici ve sve profesi
odpovédni.

Tabulka €. 2: Priklady uZiti moci u pridélene moci a moci vyplyvajici ze vztahu
Legitimni Nelegitimni

Pridélena Opravnéne uziti mechanickeho
omezeni klienta

Navrh na odebrani ditéte z rodiny

bez uvazliveho prosetieni situace

(pF. Pllnoéni boufeo)

Moc vyplyvajici ze

vztahu pomahani

Vyuziti odbornych znalosti a dovednosti
pfi feseni situace klienta

Nalepkovani, stigmatizace, vysmivani,
poniZovani, atd.

Pokud budeme respektovat jednu ze zakladnich
hodnot socialni prace, kterou je pravo
klienta na sebeurceni, nezbyva nez konstatovat,
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Ze pokud nechceme klientdm upirat

pravo volby, méli by to byt pravé oni, kdo

ma nejvétsi vliv na to, jak situace dopadne.
Klientska zodpovédnost se vaze k volbé feseni,
zatimco socialni pracovnici zodpovidaji za
kvalitu procesu pomoci. Odpovédnost socialniho
pracovnika se vaze k tomu, Ze (Johnson,

1998):

e Prijima a akceptuje klienta a vytvafi s nim
pozitivni pracovni vztah.u

* Poskytne klientovi nahled na jeho situaci.i2

e Stabilizuje situaci klienta takovym zplsobem,

aby se mohl adekvatné rozhodnout.
13

* Mobilizuje zdroje klienta.

¢ Mobilizuje komunitni zdroje.

* Doda klientovi informace o zdrojich, sluzbach
a institucich.

e VyuZije vSechny sve profesionalni znalosti

a dovednosti ve prospéch klienta.

Socialni pracovnici by neméli prejimat
odpovédnost, ktera naleZi klientovi. Mohou
vsak nastat situace, kdy se takove prevzeti odpovédnosti
stava legitimnim. Je tomu jednak

u téch, ktefi se nemohou chranit sami (tyka se
hlavné déti, ale je vidy tfeba individualné zvaiit,
za co dane dité jiZ odpovédnost nest mize

a za co nikoliv, lidi s mentalnim postiZzenim i
seniorl s demenci), a jednak u téch, ktefi nejsou
socialné odpovédni (tyka se téch, ktefi

odmitaji respektovat prava druhych nebo je
svym jednanim ohroZuji). Socialni pracovnici
pak musi vyvaZovat dvé primarni hodnoty
socialni prace, ,,pravo klienta na sebeurceni”

a ,,socialni odpovédnost za ohrozene” (Johnson,
1998).

Zda pomahajici prevezme odpovédnost

za klienta ¢i nikoliv, zavisi na jejich kompetencich.
Kompetenci lze vymezit jako

schopnost se v dane situaci podle okolnosti

s nadhledem rozhodnout. Laan (1998)

v teto souvislosti navrhuje zkoumat tfi typy
kompetenci:

1. Za prve kompetenci klientl popsat situaci,
respektive posuzovat fakta ¢i ,,pravdu”.

Pokud je klient schopen vymezit svou situaci,
zamyslet se nad jejimi pfi¢inami a zvaZzovat
dalsi vyvoj situace, maji tzv. ,instrumentalni”
kompetenci (napf. Zena pfipusti, Ze ji partner
bije).

2. Druha, ,,socialni”“ kompetence zahrnuje
schopnost formulovat, jak by se situace méla
vyvijet, ,jak by to mélo byt spravné” (napft.
Zena pfipusti, Ze nasili v rodiné neni spravne,

a chce situaci doma zménit).

To, Ze klient popisuje situaci a sve predstavy

0 zméné jinym zplisobem neZ pomahajici,
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neznamena, ze obé kompetence nema. OdlisSnost
nahledu a predstavy o situaci neznamena
nekompetenci klienta. Naopak, pokud

je schopen o situaci diskutovat, byt s jinymi
predstavami neZz pomahajici, jedna se o kompetentni
osobu.

Nékdy mohou byt obé kompetence naruseny
snizenym intelektem jedince, jindy se mohou
podtizovat panujicim strukturam vztaht

napf. v rodiné.

3. Treti kompetenci Laan nazyva , expresivni®.
Ta zahrnuje schopnost autenticity,

tedy potencialu navazat dobry vztah s pomahajicim.
V fadé pfipadu klienti nedGvértuji

pomahajicim nebo se s nimi pokousi manipulovat
a pak nelze posuzovat ani prvni dvé
kompetence, protoze jsou ovlivnény malou
vérohodnosti klienta.

Pokud klienti zminéne kompetence maji, je
tfeba ponechat odpovédnost za volbu na nich.
Pokud nikoliv, odpovédnost by méli uvazlivé
prebirat socialni pracovnici. Ti by méli byt
schopni rozpoznat kompetence svych klient(.
NejlepSim nastrojem pro to jsou dialog,

ale take pozorovani, analyza dokumentace

a spoluprace s dalSimi odborniky.

Napf.: Sedmdesatileta klientka domova

pro seniory navazala pomeér se tricetiletym
muZem, ktery ji finanéné vyuZival. Socialni
pracovnice se rozhodla toto tema s klientkou
otevrit. Ze vzajemneho dialogu vyplynulo, Ze
klientka si uvédomuje financni motiv sveho
pfitele i urcitou obecnou neprijatelnost jeho
jednani, nicmené presto se rozhodla ve vztahu,
ktery definovala jako posledni Zivotni radost,
setrvat. Vzhledem k tomu, Ze klientka prokazala
vSechny tfi kompetence, socialni pracovnice
prenechala odpovédnost za rozhodnuti na
klientce.

Je tfeba zdlraznit, Ze v pfipadé, kdy socialni
pracovnik dospéje k nazoru, Ze klient

neni kompetentni, nemélo by to znamenat
definitivni pfevzeti odpovédnosti. Naopak,
pokud je to mozne, mélo by byt cilem pracovat
spolu s nim na vytvoreni ¢i obnoveni chybéjicich
schopnosti. K tomu lze vyuZzit jako

prostiedky dialog, spolecne planovani cild,
uceni napodobou apod. K posledné jmenovanemu
uvadi ve sve knize krasny priklad Laan

(1998: 66), kdyz popisuje, jak klientka pote,

co vidéla jednat socialni pracovnici se svym
otcem, ziskala sama schopnost postavit se

jeho manipulativnimu vlivu.

At skute¢na nebo domnéla odpovédnost
socialniho pracovnika vedou k nezbytnosti
rozhodovat o Zivoté druhych lidi. Pro fadu
pomahajicich je tato nezbytnost frustrujici,
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protoZe by méli radi jistotu ohledné svych
rozhodnuti, a pokud ji nemaji, trpi pochybnostmi
o sve profesionalité.

Mytus €. 5: Socialni pracovnik/

pracovnice musi mit vzdy jistotu pfi svem
rozhodovani

Socialni pracovnik se trapi otazkou, zda matka
zanedbava sve dité, Ci nikoliv. Chtél by mit
jistotu, aby védeél s urcitosti, zda zasahnout,
nebo nezasahovat. Svou nejistotu povaZuje za
vlastni selhani.

Pro socialni praci je typicke, Ze vétSinou

nema stanovena Zadna absolutni pravidla
nebo kriteria, podle kterych by méli pomahajici
postupovat. Jednak formulace zakon(
poskytuji znacny prostor pro individualni,
respektive situacni rozhodovani, jednak nejsou
néktere oblasti pisobeni pokryty Zadnou
legislativou. Voditka v podobé etickeho kodexu
¢i standard( kvality jsou spiSe orientacni.

Situace klientd a jejich reakce na jednani socialniho

pracovnika jsou proménlive a tézko
vyzpytatelne. V praxi pak chybi jistota pfi
rozhodovani. V tomto sméru ma jednodussi
pozici lekarska véda, ktera ma k dispozici
presne pfistroje a metody, se kterymi dokaze

s vysokou pravdépodobnosti rozpoznat pfiznaky
nemoci a zvolit mezi standardizovanymi

modely lecby. Oproti tomu pomahajici

v socialni praci ma v ramci sveho rozhodovani

k dispozici techniky rozhovoru, pozorovani
nebo studia dokumenti (vétSinou v podobé
dokumentace nebo posouzeni ze strany jinych
odbornik(). Ani u jedne z téchto technik

vSak nema jistotu, Ze ziskane informace jsou
validni a pfedstavuji dostatec¢ny podklad pro
jasné zacilene rozhodovani.

Nejistota klade vysoke naroky na schopnost
socialnich pracovnikl rozhodovat se

v nejistych situacich. Zadavatele a verejnost
vnimaji neurcite vysledky, ¢asto vSak nevédi

nic o sloZitosti a neurcitosti rozhodovani,

ktera jim pfedchazi.

Socialni pracovnici se nejistotou velmi trapi

a maji pocit, Ze svou praci délaji Spatné,
protoZe si nemohou byt jisti, k ¢emu jejich
rozhodnuti povedou. Laan (1998) ma k nejistoté
zcela opacny postoj a naopak ji zakomponoval
do sve definice profesionality, kterou vymezuje
jako ,,schopnost zachazet s nejistotou

volby“. Nelze absolutné vyloucit chyby, Ize je
pouze redukovat na minimum tim, Ze posuzovani
pomahajicich bude co nejotevienéjsi

a bude odpovidat kontextu situace. Jesté dal
zachazi postmodernisticka perspektiva v socialni
praci, ktera nejistotu interpretuje jako

pozitivni kvalitu. Oproti tradicné orientovanym
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pomahajicim pro ni nejistota znamena
otevienost, kladeni si stale novych otazek,
sebereflexi a reflexi situace, zkratka jde o cestu

k minimalizaci chyb (Fook, 2000), kterych

se obory typu lekarstvi dopoustéji v disledku
zjednoduseni, ktera lekaflim umozniuji standardizovat
rozhodovaci procedury.

V socialni praci zkratka vétsinou nelze dosahnout
jistoty pfi rozhodovani, Ize se ji pouze

priblizovat, a to je ukolem pomahajicich.

Néktefri fesi nejistotu striktni aplikaci metodiky,
jini naopak spolehaji na intuici. Obé cesty

jsou ovsem znacné zjednodusujici, jak ukazuje
polemika s nasledujicimi dvéma myty.

Mytus €. 6: Socialni prace je zaloZena

predevsim na intuici socialnich

pracovnik{ a pracovnic a mytus & 7: Cim

vice se socialni pracovnik/pracovnice

drzi predepsane metodiky, tim je vykon

socialni prace kvalitnéjsi

Lze nalezt dvé protikladne predstavy o roli socialnich
pracovnikd. V prvnim pfipadé je socialni

prace vnimana jako intuitivni ¢innost,

neprilis podlozena metodikou, a jednani pomahajicich
se odviji od toho, ,,jak to citi“.

Druha predstava, kterou Ize spojovat s byrokratickym
zplisobem prace, vychazi z premisy,

Ze jen doslovne dodrZovani smérnic ¢i metodiky
zarucuje kvalitni praci.

V prvnim pripadé pomahajici inklinuji

k intuici proto, Ze bud neznaji vhodnou metodiku,
nebo se jim neosvédcily ucebnicove

postupy prace a jen obtizné se dafi hledat cile
prace s klienty, natoz uzavirat kontrakty. Rizikem
tohoto pfistupu je predevsim tendence
jednostranneho ovliviiovani klientl podle
subjektivnich pfedstav pomahajicich. Naopak
Ipéni na predpisech mlze byt na jedne

strané dlsledkem tlaku organizaci sniZzovat

rizika pochybeni, ale take k nému pfispivaji
samotni socialni pracovnici, kdyZ chtéji eliminovat
vlastni pocity nejistoty, vyplyvajici

z individualniho posuzovani situace klienta.

Laan (1998) tento typ situace, kdy je dialog

s klientem nahrazen standardizovanym postupem
rozhodovani, zaloZenym na neosobnich
pravidlech, nazyva kolonializaci Zivotniho

svéta instrumentalnim jednanim.ia

Cestou, jak se vyhnout obéma riziklim —

jak kolonializaci (byrokratizaci), tak intuitivni
praciss, je Laanlv (1998) koncept ,,uvazlive
pomaoci“. Ten stoji na tfech kriteriich kvality
pomaci. Prvni dvé kriteria se snazi predejit

riziku, Ze pomahaijici bude klientovi vnucovat

sve vlastni predstavy o situaci (ukazriovani):

1. Aby nedochazelo k manipulaci s klienty,

musi si pomahajici klast nasledujici otazku:
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Vénoval pomahajici pfimérenym zplsobem
dostatek pozornosti vsem aspektidm problemove
situace? Z teto otazky Ize vyvodit prvni
kriterium kvality, ktere Ize nazvat , kriterium
komplexnosti posouzeni situace”. Aby byla
situace posuzovana jako komplexni, musi byt
splnéna podminka, Ze pomahajici vénoval(a)
vyvaZzenou pozornost objektivnim, socialnim

i subjektivnim aspektim problemove situace.
To znamena, Ze je nezbytne zabyvat se spolu

s klientem otazkami:

a) Jak situace vypada? Jake jsou jeji pficiny?
Jak se bude dal vyvijet, pokud nedojde

k néjake zméné? Timto zpUsobem lze zjistit
»objektivni“ aspekty situace.

b) Oproti tomu ,socialni” aspekty situace lze
zjistit diskusi o tom, jak by situace méla
vypadat, aby byla hodnocena jako ,,normalni“
(napf. diskuse o tom, zda a nakolik

jsou prijatelne télesne tresty u déti).

c) ,Subjektivni“ aspekty problemove situace
zahrnuji otazky ohledné vzajemne dlivéry

mezi pomahajicim a klientem.

Rovnocenne zahrnuti vSech ti aspektl situace
do pozornosti pomahajiciho je nezbytnou
podminkou uvazZlive pomoci. Jinak dojde

k redukci obrazu situace klienta na jeji dilci
vysek.

2. K riziku ukazriovani se vaze jesté jedna
otazka, ktera zni: Byl klient bran vazné a byly
respektovany jeho vlastni hodnoty? Aby znéla
odpovéd kladné, musi byt spInéna podminka
,dialogu mezi pomahajicim a klientem”.

Klient predstavuje sve nahledy a predstavy

o situaci a v ramci oteviene diskuse je hledana
shoda mezi obéma stranami. Tento dialog

by mél splfiovat dvé podminky: Za prve by mél
zahrnovat celou komplexitu situace (fakta,
normy i vzajemnou ddveéru) a za druhe analogicky
predpoklada u obou stran kompetentnost
diskutovat ve vSech tfech oblastechis.

3. Treti a posledni kriterium ,,uvazlive pomoci“
Laan (1998) nazyva , kriteriem metodickym®.
Socialni pracovnici si maji klast

otazku, zda byla poskytnuta pfimérena pomoc
s vyuZzitim vSech metodickych prostredkd, ale
zda zaroven nedoslo v disledku uZite metodiky
k redukci reality a pochybeni. Jednoduse
fe¢eno, metodiky musi pomahat, nikoliv svazovat.
V pripadé organizaci socialnich sluzeb

k tomu mlzZe dochazet napriklad tehdy, kdyz
organizace striktné trva na uzavreni kratkodobeho
kontraktu a posleze vyZaduje jeho
bezpodminecne naplnéni, presto, Ze u klientl
postupné dochazi ke zméné cil a objednavky.
U byrokratickych organizaci je riziko ,kolonializace”
neosobnimi pravidly jeSté mnohem



vyssi. Na jednu stranu sice pravidla napomahaji
tomu, aby byl system stejny pro vSechny,

a take urcite odcizeni, ktere panuje mezi
klientem a spravcem socialnich davek, Cini
zavislost na systemu mené stigmatizujici. Na
druhou stranu, pokud dochazi k rozsifovani
metodikou danych, neosobnich a standardizovanych
pravidel rozhodovani i na oblasti,

ktere lze jen obtizné kategorizovat, a je v téchto
oblastech eliminovan dialog, pak takova
aplikace standardizovane metodiky slouZi

vice cilim organizace nez klientiim.17

Zavérecne poznamky

Pfedchozi text ukazuje, Ze stéZejni roli socialnich
pracovnikl neni ani filantropie, ani distribuce
davek, ale premysleni. Socialni pracovnici

by méli predevsim reflektovat postupy

sve prace a situace klientd, a to vZdy s ohledem
na jejich jedine¢nost a neopakovatelnost. Pouze
tyto postupy a s nimi spojene schopnosti
umozniuji uvaZlive rozhodovani.

Nicmené k tomu, aby se pojeti role socialnich
pracovnik( vice pfiklonilo k idealu profesionala,
nepostaci apely na socialni pracovniky.
Vyjasnovani identity socialni prace je

soucasti celkoveho vyvoje tohoto oboru v nasi
zemi. K te za posledni vice néz desitku let pFispély
predevsim vznik etickeho kodexu, tvorba
minimalniho standardu vzdélavani v socialni
praci, vznik profesnich asociaci, rozvoj teorii

a metodik socialni prace a take urcita kontrola
nad vstupem do profese, kterou garantuje zakon
o socialnich sluzbach ¢. 108/2006 Sb. Na
druhou stranu chybi shoda o definici socialni
prace, realné nefunguje zastfesujici profesni
asociace, ktera by hajila zajmy vSech socialnich
pracovnikd, chybi standardy vykonu socialni
prace a eticky kodex pojaty tak, aby se

mohl stat oporou socialnich pracovnikl pri
reseni etickych dilemat. Rozpracovani takto
pojateho kodexu a standardi vykonu, ktere

by na jedne strané pracovniky orientovaly pfi
rozhodovani a na strané druhe by zaroven
slouzily jako kontrolni mechanismus kvality
prace, by vyraznym zptsobem mohlo pfispét

ke zméné ideal(, o néz se u nas pojeti role socialniho
pracovnika opira.

Poznamky

1 Kontakt: Radka.Janebova@uhk.cz.

2 Kontakt: musil@fss.muni.cz.

3 Vzhledem k pozadavku vyssi prehlednosti textu
jsme se rozhodli uzivat generickeho maskulina

— tedy muZskeho rodu pro rod Zensky. ProtoZe

si uvédomujeme urcitou miru zneviditelnéni

Zen pti pouzivani muzskeho rodu, rozhodli

jsme se alespori v nazvech mytd a v nazvu celeho
textu zachovat vyjadieni obou roda.

4 Slangove oznaceni pro injek¢ni stFikacky.
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5 Harm reduction je strategie prace, vétSinou
uzZivana s uzivateli a uzZivatelkami drog, jejimz
cilem je snizovat rizika spojena s uzivanim

drog (metodami vymény injekéniho materialu,
poradenstvim k bezpe¢nemu uZivani, dalsim
socialnim poradenstvim, odkazovanim apod.).
Cilem je snizit riziko rozsifovani infekénich nemoci
do spolecnosti a sniZzovani dalSich, s drogami
spojenych rizik, jako jsou kriminalita,

umrtnost, socialni problemy a ekonomicke nasledky.

6 Uvédomujeme si, Ze termin ,pomahajici” neni
optimalni pfi oznacovani socialnich pracovnik(

a pracovnic. Nicmené vzhledem k nedostatku
jinych synonym a pro vétsi Ctivost textu

jsme se ho rozhodli v omezene mife pouZivat.
Pojem ,pomahajici“ tedy v ramci tohoto textu
zahrnuje jak vyznam pomoci, tak dohledu i
kontroly.

7 Terminem ,,oprese” byva oznacovano strukturalni
znevyhodnéni urcitych skupin, kterym

jsou ve spolecnosti systematicky upirana néktera
prava a moznosti, ktere jsou bézné dostupne
vétsinove Casti spolec¢nosti nebo jeji elité.
Strukturalni znevyhodnéni je povaZovano

bud' za vysledek zamérne manipulace ze strany
elity, nebo za nezamysleny efekt fungovani
spolecenskych instituci.

8 Termin ,socialni fungovani“ |ze zjednodusené
vysvétlit jako klientem akceptovane uplatriovani
tohoto klienta ve spole¢nosti, ktere neni

v rozporu s o¢ekavanim socialniho prostredi.

9 Pro organizace socialnich sluzeb mohou v tomto
sméru byt voditkem Standardy kvality socialnich
sluzeb (Vyhlaska ¢. 505/2006 Sb., kterou

se provadéji néktera ustanoveni zakona o socialnich
sluzbach) a privodce poskytovatele

socialnich sluzeb (Zavadéni standardi kvality
socialnich sluzeb do praxe).

10 Kauza, ve ktere dala socialni pracovnice navrh
na odebrani ditéte z rodiny na zakladé argument,
Ze rodice pojmenovali hol¢i¢ku Pllnocni

boufre, Zili alternativnim zplsobem Zivota

a odmitali ockovani. Na druhou stranu je tfeba
pfi hodnoceni postupu socialni pracovnice

vzit v uvahu, Ze informace mohly byt do znacne
miry zkresleny medii.

11 Presto, Ze je pracovnik napf. antirasista, je
schopen navazat profesionalni vztah se 16letym
mladikem, ktery inklinuje k hnuti skinheads.

12 Rodi¢lim zanedbavajicim pedi o sve déti napfr.
vysvétli, jake pro né maze mit trvani tohoto stavu
duasledky, aby méli vsechny informace pro

sve rozhodovani o spolupraci ¢i nespolupraci

se socialni pracovnici.

13 Napt. klientovi, ktereho pravé rodice vyhodili
z domu, protoZze mu nasli v Supliku injek¢ni
stfikacku, by nejprve mély byt nabidnuty alternativy
bydleni a teprve v situaci, kdy jsou zajistény

jeho zakladni potreby a vychladly nejprudsi
emoce, lze zacit mluvit o drogach.

14 ,Kolonializace Zivotniho svéta“ se vyznacuje
rozmachem neosobnich pravidel, ktera reguluji
jednani lidi v ramci spolecenskeho ,systemu”.
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15V podstaté je rec o ,,ukaznovani, kdy dochazi
skrze subjektivni interpretace pomahajici(ho)

k propagaci objektivnich ramcu.

16 Viz kapitola o odpovédnosti socialnich pracovnik
a pracovnic.

17 Napt¥. zakon ¢. 111/2006 Sbh., o0 pomoci v hmotne
nouzi, Ize charakterizovat jako poskytujici

znacny prostor pro individualni rozhodovani

pti posuzovani situace klientl a klientek. Vétsinou
zakon tento prostor poskytuje skrze vétu,

Ze v odivodnénych pfipadech lze rozhodnout

jinak (napf. § 3 odst. 3 a 4). Pokud pracovnik i
pracovnice postupuji vyhradné podle taxativné
jmenovanych pravidel zakona a pfestanou si

klast otazky a pochybnosti, zda se nejedna pravé

o takovyto oddvodnény pfipad, dochazi ke
,kolonializaci”.
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Jeden den se socidlnim kuratorem

Vychazim schody do druhého patra secesni budovy na brnénské Krenové ulici a usedam na zidli
pied hlavnim vstupem do kancelati socidlnich kuratord. Vedle mne podiimuji dva muzi, zfejmé
klienti. Jeden z nich po chvili ¢ekani vzdava a odchazi. Dvere se otviraji a ja prijimam pozvani do
sidla kuratorti a podavam si ruku s Jirim Sejbalem, ktery se dnes pokusi seznamit mé se svou praci.
Okukuji neformalni kancelaiské prostiedi plné zelenych rostlin a zvédavé ¢ekam na ptichod prvniho
klienta. Tedy, pro mne prvniho. Je stieda, devét hodin dopoledne a brnénsti socialni kuratori

jiz od osmi rano ,ordinuji“.

Socialni kuratofi pracuji v Ceske republice jiZ
Ctyricet let. V Brné zacala prvni socialni kuratorka
pomahat v unoru 1970. Dnes, po ¢tyfech

desitkach let, plisobi na uzemi mésta Brna tym
¢trnacti socialnich kuratort, ktere dopliuji
pravnici, pracovni terapeuti, protidrogovy referent
a dalsi pracovnici a pomahaji jim tak poskytovat
komplexni sluzby. Prace socialnich kuratord
prosla béhem zminéneho obdobi vyvojem.

Jejich prvotnim poslanim bylo pomahat lidem

po propusténi z vykonu trestu odnéti svobody

a napomoci jejich uspésne reintegraci do spole¢nosti.
Za poslednich dvacet let se vSak spolu s ekonomickymi
a spolec¢enskymi zménami rozrostla

take cilova skupina. Nyni tvori klienti propusténi

z vézeni jen asi ¢tvrtinu ze vSech pripadd

a socialné pravni poradenstvi kuratord smétuje
predevsim k lidem ohroZenym extremnim socialnim
vyloucCenim, tedy k tém, ktefi jsou tzv.

na oKkraji spole¢nosti. MiiZou to byt lide s riznymi
zavislostmi ¢i klienti po propusténi z ustavni

nebo ochranne vychovy. A dale vSechny dalsi
skupiny, ktere se s témi jizZ zminénymi prolinaji,
vcetné klientd, kteri resi problemy spojene

s bydlenim. Skala je $iroka. Od lidi, ktefi jesté

maji bydleni, ale hrozi jim vypovéd’ z bytu, aZ po
lidi, ktefi nemaji zadne bydleni, Ziji na ulici, nemaji
Zadne zajisténi ani doklady. ,V poslednich

deseti letech mnoZstvi téchto klientii velmi rychle
nartistd,“ potvrzuje Jiti Sejbal.

Vylet do Vidné

Do kancelate ptichazi tichy, drobnéjsi klient,

v Cerne perovce s ¢cernou ksiltovkou, kterou si za
celou dobu konzultace nesunda. Zacina kvétnatymi
omluvami za predchozi excesy, a kdyz vidi,

zZe je kurator naladén, jde rovnou k véci: , Prisel
jsem za vama, potiebuju telefonni ¢islo na pas

a Sest set.” Zacina vypravovat pribéh sve zname,
ktera ,stdla vedle mé na ulici, najednou mné
sebrala penéZenku a vlezla k nékomu do auta

a uz ju nikdo nevidél“. Naznacuje, Ze byla unesena.
Z rozhovoru pochopim, Ze odjela do Vidné,

a klienta tizi, Ze Zena neplati vyzivne na sve ditg,
ktere svéril soud do pece otci, kterym vSak neni
Klient. Klient by chtél spolu s otcem ditéte odjet

za ni, aby problem vyrtesil a privedl ji zpatky do
Brna, protoZe ho ,na ulici zastavila jedna pani

a naddvala mu, Ze to nefesi”. Ma vSak jen prozatimni
obcansky priikaz, se kterym nemize vycestovat

z Ceske republiky.

Kurator mu vysvétluje, Ze to neni jeho (klientova)
starost zabyvat se cizimi problemy, a dopliiuje,
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pro¢ mu nemize finan¢né vypomoct.

,Vy sdm chcete jet do Rakouska, to je vds osobni
zdjem. Pottebujete pas na to, abyste vyjel do ciziny.
To nenti nic, co by vds primo ohroZovalo,”
vysvétluje. ,,Mimorddnd ddvka miiZe byt pouZita
Jjen pro financni podporu pri mimorddné uddlosti,
napr. kdyZ jste prisel o doklady.” Trpélivé mu
opakuje, Ze ma platne doklady pro vytizovani
nejzakladnéjsich véci v Ceske republice, a proto
neni ohrozZen pfimou nouzi.

Kdyz klient vidi, Ze sugestivni liceni nezabira,
zacina to zkouSet pres ,city”: ,Jd musim

jet s nima ukdzat jim, kde (matka ditéte) bydli.

Oni mi vyhroZzuji, Ze kdyZ nepojedu, zmldti mé.

Vy nevite, co je to za cigdny, to nejsou normdini
cigdni. Oni klidné odvezou clovéka do lesa a tam
ho zmldti.“ Kurator trpélivé vysvétluje, Ze davka,
o kterou Zada, k tomu byt vyuzita nemuze.

Radi, at mu 600 korun na pas pijci ,pratele”,
ktefi po ném chtéji, aby je doprovodil do Vidné.
Je to prece v jejich vlastnim zajmu, kdyz klienta
jako priivodce potiebuji.

Klient ptechazi do slovni agrese a zatne vyhrozovat
skandalem, ktery ztropi: , Pojedu tam

is neplatnym priikazem, a kdyZ mé chytnou, udéldm
tam virvdl. To ti policajti néco uvidi. Dobre,

pane kurdtore, jak chcete, dejte mi cedulku, jd jim
ju ukdZu, aZ mé chyti.“ Kurator mu podava svoji
vizitku. Klient vstava, zkousi jesté chvili omilat
dokola, jakou udéla na hranicich ostudu. Jiti

Sejbal opét klidné vysvétluje, Ze je dospély, svepravny
Cloveék, za ktereho nenese zodpovédnost

jeho kurator, ale jen on sam. Klient s viditelnou
nastvanosti, mozna ¢aste¢né hranou, odchazi.

Pote, co klienta vyprovodi za dvere, mi Jifi

Sejbal objasniuje, kde zhruba hledat pravdu.

Zena, za kterou klient potfebuje tak nutné odjet,

je jeho druzka, na ktere je velmi zavisly. Ve Vidni
Zije pravdépodobné u néjake zname a zZivi se

tam prostituci. Klient se obava, Ze druzku ztrati,
zapomene na neéj, a snazi se k ni co nejdrive

dostat a primét ji k navratu, aby zase mohli byt
spolu. Zda mu nékdo opravdu vyhroZzuje, se da
stézi odhadnout. Pravda je, Ze klient patfi k tém,
ktefi velmi ¢asto vyuzivaji mimotadnou finan¢ni
pomoc pro vystaveni noveho ob¢anskeho priikazu,
protoZe mu ho bud’ nékdo ukradne, nebo jej

ztraci.

Ptam se Jifiho Sejbala, jak si kryje zada v podobnych
pripadech, kdy se klient, i pres jeho doporuceni,
pousti do spornych akci. ,Klienti jsou

dospéli, svéprdvni lidé. Sami ruci za své chovdni.
MiiZe sice policii predat mij kontakt, ale tim na

mé zodpovédnost neprehodi,“ vysvétluje kurator

a dopliiuje, Ze klient Zadal o davku okamzite
mimoiadne pomoci, ktera je urc¢ena lidem ohrozenym
socialnim vylouéenim. Castka miiZe byt

poskytnuta v maximalni vysi tisic korun. , Nejéasteéji
Jje ¢dstka vyuZivdna pro vyrizeni novych dokladii
nebo zajisténi zdkladnich potieb klienta po

ndvratu z vykonu trestu. Musi vSak vZdy odrdzet
mimorddnou uddlost, kterd se klientovi prihodila,
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a nemtiizZe byt vykryta ddvkami hmotné nouze,”
popisuje kurator pravidla, ktera urcuji, pro¢

davka nemiiZe byt poskytnuta klientiim, ktefi by

ji chtéli jen jako vylepSeni sve finan¢ni situace.
Pomahat jako panbih

Stézejni naplni prace kuratorti je zakladni a odborne
socialni poradenstvi, pricemz se snazi

pracovat systemem, ktery by se dal nazvat ,socialni
terapii“. Klienti za ,,svymi“ kuratory vétSinou
prichazeji v urednich hodinach, kdyz sami
potrebuji. Pokud se stane, Ze klient potiebuje

resit néco slozitéjSiho, domluvi se s kuratorem
predem na Cas, ktery nebyva tolik vytizen. VétSinou
tedy na odpoledne.

Co ale s Kklienty, ktefi odmitaji spolupracovat

nebo se chovaji napt. agresivné? ,My jako

urad nemdme na rozdil od neziskovych organizaci
mozZnost ukoncit spoluprdci s klientem, i kdyZ

on sdm nespolupracuje. Otdzkou vsak ziistdvd,

jak intenzivni a kvalitni bude nase spoluprdce.

Je-li klient agresivni, urdZi mé a nespolupracuje,
miiZu se omezit jen na to nezbytné, co z pozice
urednika musim,” popisuje praxi Jifi Sejbal. Pokud
spoluprace s klientem z dlouhodobeho hlediska
nikam nevede, miiZe ho socialni kurator

piredat nékteremu ze svych kolegd, coZ je vyhoda
velkeho pracovisté.

Neni vyjimkou, Ze klienti obviiuji kuratory

ze zneuzivani moci. ,Klienti nékdy rikaji, Ze se
citime jako pdnbiih, kdyZ sedime tady za stolem.

Je to ale o etickém pristupu kazdého kurdtora.
Vzhledem k tomu, kolik nds tady pracuje, je vZdy

k dispozici dost poradnich hlasti. Stejné tak kdyz

si nékdo nent jisty a citi se podjaty, jak kladné, i
negativné, muze pripad predat jinému kolegovi,”
vysvétluje Jifi Sejbal, jak na pracovisti fesi pripady,
kdy se klientem kuratora stane napt. nékdo

z blizkych znamych, jako je soused ¢i byvaly spoluzak.

»~Mél jsem klienta, ktery poZadoval ddvku okamZité
mimorddné pomoci. ProtoZe byl pIné zabezpecovdn
ddvkami od méstskych &dsti a chtél to

Jjen jako ¢dstku na prilepsenou, tak jsme se dopracovali
k tomu, Ze byla ddvka zamitnuta. Tak mé

narkl z toho, Ze se tady za stolem citim jako pdnbiih.
Pak prisel jiny klient, ochotny, vstricny ke
spoluprdci a mezi reci prohodil néco ve smyslu, Ze
Jjsem pro néj takovej hodnej pdnbiih. Z toho je vidét,
Ze pristup klientii miiZe byt jiny. Néktery klient
vnimd nasi prdci jako snahu mu pomoci, jiny

nds vnimd negativné,“ popisuje paradoxy prace
socialnich kuratorti Jifi Sejbal.

Kancelar versus terén

Socialni kuratofi nejsou jen urednici sedici

v polstrovane Zidli za stolem v kancelafi. Z rtiznych
dlivodd se vydavaji take do terenu primo

za Kklienty. ,Prdce v terénu je vyrazné specifictéjsi

a musim rict, Ze kviili byrokratickym zdsahiim se
nyni dost omezuje. Di{v jsme mohli lidem predat
jeden jednoduchy poukaz na sluZbu, jako ubytovdn{
nebo vyuZiti hygienického zarizeni, ted’ mu

musime predat papirii pét. Podstata vSak ziistdvd
stdle stejnd, jen se navrsila administrativa,”
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tika Jiti Sejbal. Praci v terenu ma ale rad, vnima
ji jako obohacujici a rtiznorodou. , Potencidlni
klienty v terénu primo vyhleddvdme a nabizime

v/ vz

urcité sluzby. Dalsi &dst klientt, kteri jsou v problematické

situaci, miiZeme prostrednictvim prdce

v terénu, primo v jejich prostiedi, nasmérovat ke
spolecensky prijatelnéjsimu chovdni,” a vzpomina
na klienta, ktery se po propusténi z hospitalizace
v lecebné mél sice kam vratit, ale jeho byt byl

v hroznem stavu. Kurator mu dal podnét, zda by
nebylo vhodne byt vymalovat, a klient souhlasil,
¢imz vyrazné zlepsil kvalitu sveho bydleni. ,Bylo
moc fajn videét, jaky o to vvmalovdni mél zdjem,”
dodava spokojené Jiti Sejbal.

Pristup do terenu kuratorim pomaha ziistat

ve styku s realitou. Vidi, jak funguje svét klientd
venku. , Tim, Ze jdeme i za klientem do jeho
,chatrce’, se mu miiZeme lépe pribliZit a pochopit
jeho situaci. Lépe pak chdpeme kontext jeho situace
a mnohé problémy se daji jinak uchopit,”
vysvétluje divody terenni prace kurator. Jak
vSak dopliiuje, teren je i o kontrole toho, zda klient
plni, na ¢em se dohodli, zda na danych vécech
pracuje atd. Uredni zalezitosti se vSak vyrizuji
vyhradné v kancelari.

Ani spoluy, ani bez sebe

Jedeme tramvaji za stalymi klienty, ktere kurator
Cas od ¢asu navstévuje primo v jejich byteé. Jifi
Sejbal mé zasvécuje do situace. Klientka je slepa
a ma problemy s nohou, vétsinu ¢asu prolezi.

Jeji manzel ma zrejmé psychotickou poruchu

a privydélava si ptilezitostnymi pracemi, napf.
na stavbach. Je v§ak pomérné pracovity. Spole¢né
zZiji v mensSim byté a délaji si naschvaly. Neustale
se hadaji, schovavaji si ufedni dopisy, trhaji
listky od inkasa. ,Nejsem sice partnerskd poradna,
ale ty lidi to ve vysledku ohroZuje na bydlent.
Vznikaji jim potom dluhy na ndjmu a nabaluji

se pendle za nesplacené povinnosti,“ vysvétluje
kurator, pro¢ se zabyva i takovymi ,zabomysSimi“
valkami.

,Nevim, jestli nejdeme zbytecné, nedovolal

Jsem se jim,“upozornuje mé muj privodce, kdyz
stojime ptred vchodem starsiho bytoveho domu.
Dozvonit se mu nepodarilo, zkousi tedy zaklepat
na okno - manzele bydli v prizemi. Mame

Stésti, doma je alespon klientka a prichazi nam
otevrit. Vchazime do chladne, spartansky zarizene
kuchyné. Dvé lednice, jedna cela polepena
samolepkami, druha nefunkéni. Stara tatramatka.
Sttl, Zidle, rohova sedaci lavice. VSe je

Ciste, uklizene. V otevirenem okné lezi bilo¢erna
kocka a pozoruje déni na ulici. V radiu zpiva
Lucie Bila jeden ze svych star$ich hith. Klientka

si seda na zidli a spusti lavinu stiZnosti na manzela.

Je k nezastaveni. Neda se ani prili§ usmérnit,
neustale opakuje, jak ji manzel nic neplati

a ze si musela koupit auto, ukazuje na ulici pied
domem, kde je zaparkovane, aby ji mohli znami
vozit do nemocnice a na urady, protoZe ,manzel
pririzeni vypadd jako blbec, vyplazuje jazyk

a vsichni se mu sméjou”. Kdyz se kurator zepta,
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zda ma ted’ manzel néjakou praci, klientka se

kratce zamysli a pak s gustem vyhrkne: ,Jd vdm

reknu, jak to je. On krade auta a vozi je na vrakoviste.
Taky chodi pordd do heren,”a pokracuje

v monologu.

Odchazime po asi dvaceti minutach nekone¢nych
litanii, jejichz vysledkem je alespori informace,

ze klientce ptisSel dopis od soudu, ktery za

kuratorem prijde pozdéji zkonzultovat. Vracime

se zpatky do centra Brna a ja uvazuji o tom, jak

musi byt prace s timto typem klientd vyCerpavajici.
Ptam se Jifiho Sejbala, zda se stava Casto,

zZe by se lide prichazeli jen vypovidat. Kurator
pokyvuje hlavou.,Jsou klienti, u kterych Ize problém
vyresit pomérné rychle, obvykle staci dvacet

minut. U jinych je to ale mnohem komplexnéjsi
zdleZitost. Musel jsem proto stanovit hranici jednohodinovych
konzultact,“ vysvétluje.

Slovo zavérem

BliZi se pata hodina odpoledni. M{j jeden pracovni
den se socialnim kuratorem pomalu konci.

Jiri Sejbal se vsak jesté vraci zpatky do kancelare
FeSit administrativni zaleZitosti a dal$i potiebne
véci. Jak mi prozradil, sve praci se vénuje uz
jedenact let a neménil by. Ackoliv ptibyla administrativa
a nékterou pomoc brzdi zbytecne byrokraticke
obstrukce, nachazi ve sve praci smysl

a naplnéni. Na obligatni dotaz na uspésnost sluzby
odpovida: , Nase tispésnost je strasné nemeéritelnd.
Chodi k ndm lidé, kteii nasi pomoc chtéji

a potiebuji. To znamend, Ze v okamZiku, kdyZ uz
nasi pomoc nepotrebuji, tak neprijdou. Pokud za
ndmi clovék néjaky cas nechodi a nemdme zprdvu

o tom, Ze by byl ve vykonu trestu, odhadujeme, Ze
Zije natolik spolecensky prijatelnym zptisobem Zivota,
Ze ho nic nenuti ke spoluprdci s ndmi.” A to

se zda byt pozitivni.

Jana Kopftivova
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Supervizia v socialnej praci

na Slovensku

Supervision in social
work in Slovakia

Abstrakt

alanok prehoadne spracovava tematiku supervizie v kontexte

socialnej prace v slovensk’ch podmienkach, priaom

superviziu uchopuje ako samostatnu vednu disciplinu

alebo subor viacer ch disciplin, ktora vznikla z potreby

pomocE aloveku v %oir%oom i ul%oom slova zmysle.

Realizovanie tejto ainnosti so sebou prina%eoa prirodzenu

nutnosE supervizie v celom rozsahu jej posobenia. V suaasnosti

sa pojem supervizia vlil hlavne v pomahajucich

profesiach, ak’mi su psychoterapia a socialna praca.

V socialnej praci plni ulohu sprostredkovateoa skvalitAovania

prace, umolAuje predchadzaE chybam, prina%oa

alternativne postupy a pod. Supervizia sa tiel chape ako

poradenska ainnosE vyulivana pre zabezpeaenie a zv %oenie

kvality profesionalnych aktivit, pripadne kompetencii

socialnych pracovnikov.

Abstract

This article surveys the issue of supervision in the context

of social work in Slovakian conditions. Social work is

a separate discipline of the humanities or a set of more

disciplines, which came into existence in a need to help

people. The realization of this activity brings a natural

necessity of supervision and its study. At present the

term supervision became common mainly in assistant

areas like psychotherapy and a social work. Supervision

plays in social work a mediating role that improves work, precedes problems,
brings alternative methods, etc. Supervision is also consultancy,

which exists in order to increase and secure greater quality of professional
activities or the competences of social workers.

Uvod

Supervizia je na Slovensku stale pomerne neznamy pojem.Vyladuje si odborne
spracovanie a %otudium potrebne pre jej hlb%oie pochopenie.

V star%oich slovensk ch slovnikoch cudzich slov moleme len Ealko hoadaE vysvetlenie
tohto pojmu, iba ak v suvislosti s uplne 0odli%on"mi nehumanitnmi vedn mi disciplinami.
Je zrejme, le supervizia v socialnej praci je na na%oom uzemi uraitou novinkou,
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hoadajucou si svoje miesto v praxi, pre ktoru je predov%oetk'm uraena.V suvislosti so
socialnou pracou je v odbornej literature tento pojem pod vplyvom niekook ch autorov
znamy al od polovice 90. rokov. Mnohi autori spominaju nevyhnutnu potrebu tejto

vednej discipliny v praxi.V Slovniku socialneho pracovnika z roku 1996 sa pod pojmom
supervizia mysli hlavne metoda nepretrliteho zvy%oovania profesionalnej kompetencie
socialneho pracovnika. Nehovori sa tu nia o psychohygiene supervizantov alebo o vedeni
v praxi.V ostatnej literature sa o supervizii hovori skor okrajovo (napr.Gabura,

Prulinska, 1995: 96; Strielenec, 1996:155 a pod.).

1. Charakteristika a filozofia supervizie

Slovo ,supervizia“ ma svoj povod v latinaine a voone sa preklada ako vidieE nad

alebo hoadieE cez ( « paAar, 1969). Slovenaina tento pojem prevzala z anglickeho slova
supervision, ao znamena dohoad, dozor, kontrolu, riadenie, reviziu, vrchn” dozor a pod.
Podobne sa preklada i slovo supervisor ako dozorca, kontrolor, starosta, revizor, veduci,
vrchn™ korektor a pod.V tomto v'zname sa u nas vyskytuje len zriedkavo.Najaastej%oie

sa tento pojem vyuliva v psychoterapii a v in"ch pomahajucich profesiach.Vo v%oeobecnosti
sa supervizia vzEahuje na psychicke, socialne a in%otituane faktory (Schsotok,

1999). Etabluje sa tiel v roznych podnikateosk’ch organizaciach, manalmente, podnikoch,
bankach, politike, ale i v cirkviach, kde maju svojich extern’ch a intern”ch supervizorov.

V socialnej praci sa supervizia zvaa%oa chape ako poradenska metoda vyulivana

pre zabezpeaenie a zv"%oenie kvality profesionalnej ainnosti, respektive kompetencie
socialnych pracovnikov.

Supervizia konai tam, kde zaaina terapia. Supervizia by mala, podobne ako v psychoterapii,
socialnu pracu sprevadzaE na kaldom kroku. Filozofiu a podstatu supervizie

moleme tiel vystihnuE vetou: ,Ak by bola socialna praca nabolenstvom, supervizia by
bola jej hlavnou bohoslulbou” (Eis, 1995: 39).

2. Supervizor

Socialny supervizor by mal bezpochyby byE vysoko profesionalny socialny pracovnik,
ktor” kona s vysokou mierou empatie, ucty, pravdivosti, flexibility, zaujmu, zaujatia

a otvorenosti.

Dobr” supervizor ma dostatok poznatkov, je skusen™ a konkretny vo svojich prejavoch.
Jeho v'uaba b va primerana pre zaaiatoanika i pokroaileho, vie stanoviE ciele

a poulivaE v interakciach poaas supervizie techniky spatnej vazby.

Podstatne je taktiel, Ie dobr” supervizor sa javi ako podporujuci, nie zbytoane kritick

", s re%opektom voai zaaiatoanikovi, priaom sa nepoku%oa zmeniE superviznu skusenosE
na psychoterapiu.

Supervizor a supervizant by mali vychadzaE aspoA z pribuzn’ch ,filozofick ch“

pozicii pristupu ku klientovi a rie%oenia problemov klienta.

Z vy%o0%oie uvedeneho teda vyplva, le idealny supervizor stelesAuje tie iste osobnostne
charakteristiky, ako ma idealny psychoterapeut. Napriklad v rogerianskom poradenstve
sa od supervizora oaakava, le bude so supervizantom udrliavak dovern” vzEah a le
nebude maE liadnu zodpovednosE za riadenie jeho smerovania (Mearns, 1999).

Toto klasicke ponimanie s dorazom na priamu a primarnu zodpovednosE voai supervizantovi
sa od supervizie v socialnej praci 1i%oi t'm, le supervizor rozhoduje o smerovani

a nesie primarnu zodpovednosE voai organizacii, pripadne agenture. liao, len malo

z uveden’ch a/t sa da demon%otrovaE aj empiricky, lebo vaa%oina publikacii (napr.
Strielenec, 1999) len popisala ulitoane arty supervizora, no ul ich nijako v’skumne
nepotvrdila.

Zda sa v%oak, le idealny supervizor je alovek, ktor™ preukazuje voai in"m re%opekt,
empatiu, opravdivosE, konkretnosE, ale aj istu mieru sebaodhalenia v konani voai supervidovanemu.
Vaa%oina supervizorov sa 0dli%ouje hlavne v tom, do akej miery a v ktor ch

situaciach tieto svoje arty prejavuju.

V ramci supervizneho vzEahu obsahuje supervizia predov%oetk m aspekty vedenia,
poradenstva a uaenia, ktore sa vyskytuju i v sprevadzani v praxi a v poradenstve
pracovnikov v ramci socialnej prace. Rovnake agogicke aspekty vyuliva aj supervizor

vo vzEahu s praktikantom a klientom k vlastnemu uaeniu so %opecifick'm pohoadom na
aloveka. Cieoom prace supervizora je odputanie sa supervizanta od supervizora, schopnosE
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supervizanta zodpovedne a kreativne pristupovaE k svojej praci.

3. Hlavne problemy supervizie

Ul samotn™ zaaiatok superviznej ainnosti - prve stretnutie so supervidovan m, ktor”

si supervizora bui vybral, alebo mu bol pridelen”, otvara podobn™ problem ako v psychoterapii
s pacientom: otazku prenosu. Je samozrejme, le v tejto situacii je supervidovan

“ul v'razne pouaen” a predov%oetk'm skusen”, ale aj tak nezabrani nevedom™m, ale

i vedom™m prenosov 'm prejavom voai supervizorovi. Rovnako ako supervizant, ani
supervizor nie je imunny voai protiprenosu.A opaE, podobne ako v terapii, o ao viac je
tato skutoanosE uvedomovana, o to lep%oie sa s Aou pracuje. Uraita miera prenosu i protiprenosu,
zvla%oE medzi menej skusen m supervizantom a skusenej%oim supervizorom,

mole byE v prv’ch fazach supervizie prospe%ona.

Valne nebezpeaenstvo pre supervizora striehne tiel v prili%onom zaujati sebou sam™m,
ao vedie k tomu, Ie vlastne nepoauva, ale iba produkuje (Eis, 1995). Supervizant je tak
aasto zaplaven™ supervizorovou verbalizaciou, ktora klasifikuje, zhrAuje, porovnava,
interpretuje, namiesto skutoaneho naauvania. Je to teda oudsk™ faktor, od ktoreho sa
odvija kvalita a v%oetky urovne supervizie.

Problem pri hoadani moln“ch pohoadov a rie%oeni v procese supervizie je v tom, le
oudia inklinuju k zachovavaniu navykov a technik na zvladnutie livotn™ch situacii

a urait'm sposobom ku stalemu opakovaniu zabehnut ch sposobov rie%oenia.V ramci
didaktiky ide o nove usporiadanie pevn ch %otruktur vnimania a spravania - vidieE ich
z in"ch hoadisk a uhlov pohoadu.V psychoterapii sa to nazva re%otrukturalizaciou -
hoadanim rie%oeni, pre uaely supervizie je rovnako dolelita kognitivna i behavioralna.
Tento vzEah, ktor” v sebe skrva proces uaenia, sa t'’ka v%oetk ch personalno-vzEahov'ch
urovni supervizie, a to: supersupervizora (supervizor supervizora) - supervizora -
supervizanta - klienta.

Znazornenie komplexn™ch situacii analogov'mi prostriedkami ma didakticku v’hodu
(napr. plastove zvieratka, papierove postaviaky, kamienky, obyaajne pero a papier...).
Klient sa mole pozorovaE ako uaastnik komplexnej situacie zhora alebo zvonka a mole
si hravou formou vysku%oaE elementy analogie v ramci alternativ vnimania a postojov.
Po poradenskom rozhovore si mole klient vysku%oaE tieto nove kon%otelacie a snai
prisE na to, le existuju viacere alternativne sposoby %otrukturovania skutoanosti, ako
doteraz priznaval a vnimal.T'm sa mole uviesE do pohybu aj situacia, ktora molno
uviazla vo vlastnom vedomi, resp. nevedomi.

eal%oim problemom je fakt, Ie supervizia nema na na%oom uzemi dlhu tradiciu, chbaju
skuseni supervizori, ktori by vedeli rozli%oiE medzi pomocou a kontrolou, dokonca
profesne zdrulenia pracovnikov stale zdorazAuju kontrolnu stranku. Je preto dolelite
nenechak si ublilovaE. Supervizia nema bolieE, rovnako ako praca pomahajuceho
nesmie bolieE klienta. Nesmie sa tak diaE pod hlaviakou roznych kurzov, v cvikov,
treningov a podobne.Ten, kto najlep%oie citi a vie, ao potrebuje pre svoju pracu, je
samotn” supervizant, rovnako ako klient supervidovaneho vie, ao najviac potrebuje pre
svoj livot (Ulehla, 1999).

4. Supervizia v socialnej praci

Praca socialneho pracovnika si vyladuje obzvla%oE %opecificku pracu s ouimi, ktori maju
Ealkosti, problemy alebo sa ocitli v krize.

Je to profesia, kde relevantn™m pracovn m nastrojom je komunikacia; socialni
pracovnici by preto mali byE (okrem in"ch zruanosti) profesionalnymi komunikatormi.
V porovnani s tzv. ,vecn mi“ (technick'mi) profesiami obor socialnej prace nepracuje
so substancialnym materialom, ale centrom jej zaujmu su vzEahy, nazory, postoje,
emocie, spravanie, konanie, pozorovanie, vhimanie aloveka. Socialny pracovnik i jeho
Kklient su autenticke individua, maju rozne osobnostne charakteristiky, livotne zalitky

a pod.Tieto kompetencie sa nedaju jednoducho nauaiE z knih a predna%o0k, ale len
prostrednictvom vlastnej skusenosti.

Potreba supervizie vypl'va z profesionalnych stereotypov v praci s ouimi. Pomaha
socialnemu pracovnikovi pri hoadani alternativnych rie%oeni klientovho problemu, je
prevenciou jatropatogenizacie klienta a prostriedkom skvalitAovania prace s klientom.
Supervizia v socialnej praci podoa zapadoeuropskeho kontextu priamo suvisi
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s kvalitou.

Vzhoadom na vy%o%oie uvadzane naroky a potreby socialneho pracovnika sa javi profesionalna
socialna praca bez supervizie skoro nemolnou.

5. Cieo supervizie v socialnej praci

Ustredn™m %opecifikom socialnej prace je od jej poaiatkov poliadavka osobneho
nasadenia pracovnikov pri rie%oeni problemov svojich klientov.

Hlavn™m cieoom supervizie v socialnej oblasti je daE socialnym pracovnikom podnety

k tomu, aby mohli svojich klientov nauaiE, ako hoadaE nove cesty, perspektivy a rie%oenia
v ich Ealkej ekonomickej a psychosocialnej situacii (Scherpner, 1998).

Princip kontrolovaneho osobneho zaujatia spolu s poliadavkou hodnotovej neutrality
kladu znaane naroky na emocionalnu rovnovahu a v'’konovu v'drI socialnych pracovnikov.
Veok™m a v in"ch krajinach uznavanm vnutorn m rozporom tejto profesie je, Ie

socialni pracovnici nemolu natrvalo preniesE na svoje vlastne bedra rie%oenie problemov
svojich klientov, ale molu im iba aiastoane a doaasne vypomocE. Poslanim socialnej

prace je teda hlavne pomoc klientom.Takto opisan” %ot’l socialnej prace je v%oak v na%oej
spoloanosti aasto v prikrom rozpore s realitou, ktora poskytuje obraz zbyrokratizovanej
profesie, pri stretnuti s ktorou je klient neustale v podriadenej pozicii.

eal%oim dolelit'm cieoom supervizie v socialnej oblasti je nepretrlite zvy%oovanie
odborn“ch kompetencii socialnych pracovnikov a postupne profesionalizovanie supervizie
ako uainnej pomoci vo v%oetk ch oblastiach socialnych intervencii (Gabura, 1995).

S ohoadom na prelinanie supervizie a terapie ul len t'm, le supervidovan™ zasiahne

do osobnch problemov, mole supervizia skaznuE do terapie. Nie je to v%oak cieoom ani
ulohou supervizie.

6. Orientacie (%okoly) supervizie

Kalda supervizia ma uraite centralne zameranie a orientuje sa na urait” determinujuci
fokus. Supervizor ma niekooko molnosti, na ao sa v procese supervizie zameraE, na ao
klasE najvaa%oi doraz. Centrom jeho zaujmu mole byE klient, mole sa zameraE na obsahove
tematizovanie sedenia, mole ho zaujimaE efektivnosE intervencii, mole sa zameraE

na vzEah socialny pracovnik-klient, socialny pracovnik-supervizor a pod.

Vzhoadom na to, Ie supervizor pracuje s alovekom a jeho problemami, mal by sa

vedieE orientovaE v niektor ch psychoterapeutick ch a poradensk’ch smeroch.V suaasnosti
rozli%oujeme priblilne 13 psychoterapeutick™ch a poradenskch teorii ovplyvAujucich
individualnu orientaciu pomahajuceho:

¢ Dynamicke teorie

« Holisticke teorie (K. Goldstein,A.Maslow)

« Analyticke teorie (C.G. Jung)

¢ Teorie individualnej psychologie (A.Adler)

« Interpersonalne teorie (K. Horneyova)

* Psychosocialne teorie (E. Fromm, E. Erikson)

 Dollardove a Millerove teorie uaenia

* Rysove a faktorove teorie (R. B. Cattell)

* Teorie pooa (K. Lewin)

» Teorie systematickeho eklekticizmu (G.W.Allport)

 Teorie ,ja“ (C.G. Rogers)

» Fenomenologicke a existencialne teorie

 Psychoanalyticke teorie (S. Freud)

Solidna znalosE t chto teorii je nutn"m predpokladom pre profesionalnu pracu
supervizora, pre uainnu pomoc ouiom, poznanie dynamiky spravania ako aj diagnostiku
problemu klienta. Orientaciou supervizora je ovplyvnen™ vo svojej ainnosti i socialny
pracovnik.

Ovladanie t chto teorii ma na pracu socialneho pracovnika (a supervizora) dvojak™

vplyv:

1. Socialny pracovnik si osvojuje chapanie zakladnch zdrojov oudskeho spravania

a sustredi sa na prvky spoloane v%oetk m teoriam. Jeho odborna perspektiva sa t'm
zjednocuje.

2. Nazory vynikajucich odbornikov na oudsku osobnosE sa v%oak vzajomne li%oia a aasto
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su v priamom rozpore, ako napriklad v teorii Skinnera a Rogersa. Z tohto hoadiska maju
tieto teorie opaan” vplyv, vedu k rozli%oeniu a umolAuju socialnemu pracovnikovi
vytvoriE si vlastnu odbornu orientaciu.

Vybrane modely supervizie rozdelene podoa psychoterapeutick’ch orientacii su:

» Kognitivno-behavioralny model sa zameriava primarne na kognitivnu aktivitu
supervidovaneho. Cieoom supervizie je vi’chova pomahajuceho, ktor” dokale odpovedaE
sposobom relativne zbaven m uzkosti, ktor” mole na zaklade pozorovania a verbalizacie
klienta vytvaraE hypotezy o povahe problematick ch predstav klienta, o jeho

emociach a spravaniach, a ktor™ si potom mole vyberaE a testovaE primerane techniky

a meniE ich.Tento model vychadza z ulohy kognitivho-behavioralneho psychoterapeuta,
ktor™ vystupuje ako odbornik na psychicke problemy skor v ulohe uaiteoa ako

trenera (na rozdiel od psychoanalytick’ch a hlbinne dynamick’ch orientacii).

* Dynamicky orientovan” model supervizie je obsahovo zameran” na minulosE

klienta i socialneho pracovnika, aby spoloane pochopili zdroj suaasn’ch problemov

a hoadali v'’chodisko pre buducnosE. Supervizor sa bude zaujimaE o nevedome procesy
reprezentovane najma prenosom a obranami, identifikovaE nahradne objekty a ciele,
viesE socialneho pracovnika k interpretaciam a nadhoadu. Centrom jeho supervizneho
zaujmu b va vzEah a obsah.

e Experiencialne orientovan” model preferuje nedirektivny pristup Ealiskovo zameran

“na aktualnu situaciu supervidovaneho, preferuje to, ao sa deje tu a teraz, orientuje

sa na prelivanie, rovnocenn” vzEah. Najv'znamnej%oou hodnotou je akceptacia, empatia
vo vzEahu k supervidovanemu a kongruencia supervizora (napr.Teoria ,ja“ od C. G.
Rogersa).

Nie je jednoduche odpovedaE na otazku, ai supervidovan™ a supervizor musia byE tej

istej psychoterapeutickej orientacie. Osobne si z vlastnej skusenosti myslim, le pre
zaainajuceho terapeuta je vhodnej%oie, kei ma supervizor rovnaku orientaciu ako
terapeut. Zaaiatoanikovi je tak poskytnuta lep%oia korekcia zvolen™ch postupov v osvojovanej
orientacii.

7.V cviky a %otandardy supervizie

V suvislosti so socialnou pracou a superviziou neexistuje liadna stavovska organizacia

s povinn m alenstvom, ktora by disponovala adekvatnymi kompetenciami, ako je
udeoovanie akreditacii ai licencii vypl vajucich zo zakona (ako napr. Slovenska psychoterapeuticka
spoloanosE,Komora pravnikov Slovenska a pod.). Z toho vyplva, le

superviziu mole zatiao vykonavaE ktokoovek.V porovnani s niektor'mi okolit'mi krajinami
nie je u nas v dostatoanej miere rozpracovana ani spolupraca s Europskou asociaciou

pre superviziu EAS (European Association for Supervision). Napriek tomu sa na

na%oom uzemi na podnet nemecko-slovenskej pracovnej skupiny pre ial%oie vzdelavanie
v socialnej sfere v roku 1997 spracoval projekt pripravy supervizorov v socialnej

oblasti. Cieoom uvedeneho projektu bola realizacia zakladneho v cviku v supervizii so
zamerom skvalitnenia prace socialnych pracovnikov v ramci svojich profesionalnych
kompetencii. Cieoom projektu bolo taktiel zabezpeaiE uaastnikom supervizneho v cviku
zakladne zruanosti a schopnosti pre superviznu prax. Prv” v'cvik absolvovalo

23 uaastnikov v rozsahu 160 hodin.Akreditovane v’cviky prebiehaju s prestavkami
dodnes v rozsahu 240 hodin.

Poliadavky kladene na adeptov boli prevzate zo %otandardov Nemeckej spoloanosti pre
superviziu DGSv (Deutsche Gesellschaft fur Supervision), ktora ich stanovuje priblilne

v tomto rozsahu:

1. Vysoko%okolske %otudium socialnej prace, socialnych vied alebo in"ch humanitnch
vied, minimalne 5-roana prax, 30 superviznych sedeni poaas posledn™ch troch rokov

a doklad o metodick™ch znalostiach na zaklade uaasti v dlhodob”ch nadstavbov’ch
formach vzdelavania.V 'nimky molu byE udelene iba zaujemcom, ktori maju minimalne
8-roanu prax, absolvovali 30 superviznych sedeni, maju doklad o metodick ch znalostiach
na zaklade uaasti v dlhodob ch nadstavbov™ch formach ial%oieho vzdelavania,

pisomn” posudok zo strany in%otitutu vzdelavania a pisomn” posudok zo strany supersupervizora,
ktor” je menovan” prijimacim v’borom.

2. Predpoklady pre absolvovanie splni ten frekventant, ktor™ absolvuje kontinualnu
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uaask na kurze so stanoven m poatom vyuaovacich hodin, zuaastni sa najmenej troch
vlastn“ch superviznych procesov a absolvuje uraen” poaet supersupervizii.Taktiel je
potrebne pisomne vyhodnotenie supersupervizie, samostatna zavereana pisomna praca,
stanovisko vedenia kurzu a uspe%ona uaasE na zavereanom kolokviu.

3. Koncepane predpoklady musia spaAaE poladovanu koncepciu vzdelavania a realizaciu
supersupervizie. Cele vedenie kurzu musi pozostavaE zo supervizorov, ktori

absolvovali vzdelavanie podoa stanov stavovskej organizacie.

DGSv na zaver odporuaa zaloliE gremia, ktore by zabezpeaovali zastupenie zaujmov
uaastnikov, supersupervizorov, veducich kurzov a in%otitutov vzdelavania.

Potreba zamerania pripravy tohto druhu je zdovodAovana nevyhnutnosEou permanentneho
usmerAovania a poradenstva v ramci v'’konu socialnej prace v praxi.

Supervizny v’cvik aj samotnu superviziu v socialnej praci na urovni vy%o%oie uvedench
%otandardov v suaasnosti dokale poskytnuE maloktora in%otitucia. Jednou z tak’chto
organizacii je obaianske zdrulenie Asociacia supervizorov a socialnych pracovnikov

(ASSP - www.changenet.sk/assp), ktora spolu s Centrom poradensk’ch, vzdelavacich

a v'cvikovch slulieb v ramci svojich programov poskytuje okrem ineho supersuperviziu

i superviziu podoa objednavky a na mieru klienta.Vzdelavanie v supervizii prebieha
prostrednictvom vzdelavacieho kurzu s certifikatom, ktor™ je akreditovan™ Akreditaanou
komisiou pre ial%oie vzdelavanie pri Ministerstve %okolstva SR. Okrem podobn™ch spoloanosti
poskytuju supervizne v cviky rozne psychoterapeuticke spoloanosti, v'skumne

ustavy, komerane spoloanosti ad.

8. Supervizia v kontexte financii a prava

Po pade totalitneho relimu v roku 1989 a liberalizacii slovenskeho trhu sa do ponuky
niektor ch, zvla%oE personalnych spoloanosti dostala aj supervizia.V suaasnosti je %otandardom
kaldej obdobnej spoloanosti ponukaE i tento ,produkt” ako suaasE svojho

portfolia.

Suaasne platn” zakon o socialnej pomoci a. 195/1998 Z. z., v zneni neskor%oich predpisov,
superviziu v socialnej praci pravne nijako neupravuje. Pre porovnanie napriklad

v NSR je system vzdelavania v supervizii podrobne rozpracovan™ do trojroaneho postgradualneho
%otudia v rozsahu 500 hodin. Pre jej ainnosE v%oak platia %otandardne obchodne
podmienky ako pri in"ch slulbach.

Dolelitou pravnou suaasEou medzi poskytujucim a prijimateoom je kontrakt uzatvoren
“medzi supersupervizorom, supervizorom a klientom (supervidovan m).

Kontrakt potvrdia svojim podpisom objednavateo i vykonavateo. Podobne nalelitosti,

v ktor"ch sa navy%oe upravuju platove, prip. ine podmienky, obsahuje i pracovna zmluva
0 supervizii.

9. Predpoklady ial%oieho roz%oirovania supervizie

Predpoklady ial%oieho roz%oirovania su podmienky pre vyulivanie supervizie, pre jej
roz%oirovanie, pokiao ide o poaet pripadov a problemov, v ktor”ch sa vyuliva. Pre lep%oiu
orientaciu su predpoklady ial%oieho roz%oirovania supervizie rozdelene do niekook ch
skupin:

e teoreticko-prakticke,

e legislativno-marketingove,

* kvalifikaano-profesne.

Prakticke predpoklady roz%oirovania supervizie su dane podmienkami pre jej prakticke
zavadzanie. Supervizia je metodou najviac vyulivanou v zapadnej Europe, v USA

a Kanade. (Hola, 2003: 174.) Je nutne stanoviE podmienky jej aplikacie v na%oom %opecifickom,
socialno-kulturnom a ekonomickom prostredi.Niektore zasady pre zavadzanie

supervizie je v%oak vhodne ustanoviE novou legislativou.

V suvislosti s rozvojom supervizie si moleme pololiE niektore zakladne otazky, ak'mi

su napr.:

* Bude zaujem o superviziu?

» Bude supervizia cenovo dostupnou slulbou?

« Stane sa profesia supervizora profesiou s prisnymi licenciami a certifikaan mi
%otandardmi, alebo bude supervizia metodou zalolenou na skusenostiach?

¢ Budu supervizne programy zamerane viac na klientov ai na system in%otitucie,
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v ramci ktorej su uplatAovane?

Do ktor"ch oblasti bude supervizia expandovaE a pre ktore sa ukale ako nevyulite

ona?

» Bude supervizia zakotvena v legislative?

Marketingove predpoklady su zanedbavane, ale veomi uainne podmienky pre %oirenie
supervizie. Profesionali aktivni v problematike supervizie by sa mali vystrihaE prisoubov
a zaruk len pozitivnych v'sledkov supervizie.

Marketingov™ sposob myslenia znamena, le pri kaldom rozhodnuti uvalujeme, ai

zvolen™ krok prispel k dosahovaniu cieoov.

Zamerom marketingu supervizie je ,vytvoriE“ a nas™tiE dopyt po superviznych slulbach.
Prijatie supervizie verejnosEou a jej ochotu vyuliE supervizne slulby ovplyvAuje:

» dostupnosE superviznych slulieb,

* mnolstvo informacii o supervizii,

e uroveA a kvalita superviznych slulieb,

e individualne rozdielnosti t"ch, komu je slulba supervizie ponukana,

 ponuka supervizie a vy%okolen ch supervizorov a pod. (Hola, 2003:171-180).

Zaver

alanok poskytuje pre socialnych pracovnikov a zainteresovan™ch odbornikov z pomahajucich
profesii mnolstvo podnetov na diskusiu. Pokusil som sa o struane vymedzenie
supervizie v kontexte socialnej prace, jej rozalenenie, vyhodnotenie predpokladov

a stavu suaasneho fungovania. Usilujem sa vytvoriE priestor pre nove pohoady a nazory,
ktore molu prispieE k podrobnej%oiemu rozpracovaniu aktualnej, ale zatiao pomerne
malo rozpracovanej teme, akou je supervizia.
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Social work informatics: a new specialty

by Debra Parker-Oliver, George Demiris

Although the use of technology by social workers is not a new phenomenon, it is
controversial. For a discipline traditionally tied to face-to-face interaction, many concerns
about moving to technology-based practices have been raised. Advocates for the use of
technology identify increased opportunity and access to social work services, lower costs,
improved coordination of services, and privacy for stigmatized individuals as benefits of the
tools (Chenoweth & Stehlik, 2002; Giffords, 1998; Smart, Russell, & Custodio, 1998).
Critics, on the other hand, point to the technological difficulties that impede interaction. They
cite inequalities in access to resources, confidentiality concerns, and depersonalization
(Karger & Kreuger, 1988; Kreuger & Stretch, 2000; Menon & Miller-Cribbs, 2002; Schopler,
Abell, & Galinsky, 1998; Stofle & Harrington, 2002).

Believing technology distances workers from those whom they want to service, Ashery
(2001) noted that social workers have thought of themselves as "people-persons™ and have
traditionally rejected technological interventions. Choi and colleagues (2002) found that
although anxious about using computers, social worker anxiety varied by area of practice,
availability of equipment, amount of use, and participation in training. They concluded that
anxiety can be lowered through education and exposure (Choi et al.). A technological
revolution is occurring, and it has become impossible to ignore the impact of new
developments on the expectations of consumers, efficiencies, and the potential benefits of
these tools (Meier, 2000). In an effort to meet these new challenges, we encourage social
work to follow other human services professions and embrace the integration of informatics
into the science of the profession.

SOCIAL WORK, TECHNOLOGY, AND PRACTICE

The National Association of Social Work (NASW) recently joined with the Association of
Social Work Boards (ASWB) in an initiative that recognizes the invaluable role of technology
in social work practice and education (Stoesen, 2004). The initiative developed much needed
and long-advocated standards for the use of technology in social work practice (Menon &
Miller-Cribbs, 2002; NASW, 2006). With the adoption of the Model Social Work Practice
Act (ASWB, 1999), the ASWB recognized the growth of therapy over the Internet and
articulated concerns with the practice. ASWB (2002) raised numerous questions related to this
emerging practice "setting," including defining the location of services on the Internet and
licensing jurisdiction for professionals. Collaboration of these two national organizations and
agreement to focus on recognizing this as an area of practice is an important step in ensuring
that legal, ethical, and practice issues are addressed to protect clients and workers.

The increased presence of technology in all aspects of social work practice and education has
been slow to develop but is now officially recognized. With this recognition comes a
responsibility to ensure that these practices are used ethically, and that social workers
everywhere have the skills necessary to manage the tools and to protect clients from misuse.
Successfully combining the science and experience of a professional practice and the
knowledge and skills of information technology (IT), the profession does not need to look far
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to find other disciplines that have similar initiatives. As computer and information sciences
began to merge, the term informatics was defined 20 years ago (Gorn, 1983).

INFORMATICS

Informatics is a science that manages and processes data, transforming it into information to
be put into a knowledge base to guide decisions (Young, 2000). The components of
informatics are data, information, and knowledge. Each has a specific definition. Data are
defined as variables that can be objectively described, information is data that are structured
into some form, and knowledge is the interpretation of information within a logical
framework that permits decision making (Young). Young noted that informatics requires
information to be accurate, free of error, and meaningful. It must be shared with the right
person, at the right time, in the right place, and in the right amount. The goal is to inform
decision makers and expand knowledge in an effort to deliver efficient, well-managed
services (Young).

INFORMATICS AND HUMAN SERVICES PROFESSIONS

Some human services professions have successfully recognized the value of informatics.
Bioinformatics, a multidisciplinary field consisting of biology, genetics, mathematics, and
computer science, is gaining ground in universities and medical research institutions. Recently
librarians have explored integration and collaboration with informaticians and the
development of a role for the medical librarian, termed "bioinformationist™ (Davidoff &
Florance, 2000; Helms, Bradford, Warren, & Schwartz, 2004). The bioinformationist is a
librarian with an understanding and knowledge of information science as well as specific
technical and biological knowledge and skills, including how to apply the knowledge in a
research or clinical setting (Helms et al.).The role of this new professional includes
communication, collection and systems development, knowledge management, education and
training, and writing.

The need for a medical informatics specialty for physicians was discussed in 1988 with a
paper presented to the American Association of Medical Systems and Informatics Meeting
(Warner, 1988). Medical informatics was defined as "the study and implementation of
structures and algorithms to improve communication, understanding, and management of
medical information.” (Warner). Graves and Corcoran (1989) advocated that nursing offered a
unique set of data, information, and knowledge that could benefit from a science noted for
managing these elements. As a result, nursing informatics (NI) was born. The authors
identified the benefits of combining the newly emerging science of informatics with other
discipline-specific knowledge, noting, "When combined with the name of a discipline it
[informatics] refers to the application of computer and information science to the management
and processing of data, information, and knowledge in the named discipline” (Graves &
Corcoran, p. 227).

NI embraces technology and its use as a tool for practice. Based on the definition of the
American Nursing Informatics Association, nursing informatics integrates computer and
information science to manage and communicate data, information, and knowledge in nursing
practice (American Nurses Association [ANA], 2001). NI facilitates the integration of
knowledge to support patients, nurses, and other providers in their decision making in all roles
and settings. As a human services profession system, NI can provide a framework for the
integration of informatics in social work practice.
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Graves and Corcoran (1989) defined NI as a "combination of computer science, information
science, and nursing science designed to assist in the management and processing of nursing
data, information, and knowledge to support the practice of nursing and the delivery of
nursing care™ (p. 227). In 1992 the ANA officially recognized NI, and by December 2002 the
American Nursing Credentialing Association reported 545 board-certified nurse
informaticians worldwide (Zytkowski, 2003). Nursing began working with a variety of
technologies; however, the technological component was not seen as a focus of practice, but
rather as a tool (Zytkowski). The core focus of NI is to bridge the gap between what is
technologically possible and what is necessary and feasible in practice. It works to develop
solutions to represent, capture, manage, organize, and process health information critical to
nursing practice (Zytkowski).

NI has developed theoretical models to guide research and practice. Staggers and Parks
(1993) introduced a nurse-computer interaction framework that integrates concepts from
computer science, NI, and developmental psychology. This work is built on the initial
conceptual models of others (Graves & Corcoran, 1989; Schwirian, 1986) to portray nurses
and computers as an interacting system exchanging information. These theoretical
perspectives flame the interaction of nurses and computers in a system of mutual influences,
exchanging information related to the task at hand (Schwirian). They create a base for NI
research and guide the development of practice models within institutional settings. For
example, a nurse informatician considers the computer characteristics necessary for a critical
care setting compared with the needs of an oncology unit and identifies possible ways various
technologies might create burdens or barriers for practice (Schwirian).

The University of Maryland, Baltimore, established the first graduate degree program in NI in
1989 (Heller, Romano, Moray, & Gassert, 1989). Professional organizations have been
formed, and core educational competencies developed, to integrate knowledge, skills, and
attitudes. Research has been conducted to identify various nursing informatician competence
levels and roles (Sensmeier, West, & Horowitz, 2004; Staggers & Parks, 1993). These
competencies as well as the underpinning conceptual frameworks can be important models for
social work informatics.

SOCIAL WORK INFORMATICS

The term "social work informatics" has not been defined, although it has been used in the
literature. In a March 2005 search of four databases--Social Work Abstracts, CINAL,
PsycINFO, and Medline--using the key words "social work informatics,” no definition was
found. The term was used in a 1988 study discussing informatics in schools of social work in
Holland (Visser, 1988); however, a definition was not provided. Later, in the Netherlands,
Grebel and Steyaert (1995) used a similar concept, social informatics, and related it to social
work education. They defined it as "the ability to gather and interpret data efficiently and
effectively into functional information for professionals acting in social work settings,
effectively making use of IT applications” (p. 162). Social informatics advocated the infusion
of IT into existing curriculums rather than the creation of specific IT coursework
(Roosenboom, 1993). Rather than stressing the need for a specialty role, the Grebel and
Steyaert proposal focused on the need for all social workers to possess technological skills.

We propose to define social work informatics similarly to NI as a combination of computer

science, information science, and social work designed to assist in the management and
processing of data, information, and knowledge to support social work practice. Like nursing
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and medicine, social work is a unique discipline with specific sets of data, information, and
knowledge. It is a distinct recognized profession with discipline-specific problems requiring
the processing of data and information for discipline-specific decisions. In addition, social
work practitioners adhere to a written Code of Ethics that must be integrated into any
information system influencing professional practice (NASW, 2000).

CHALLENGES AND BARRIERS

The challenges for trained social work informaticians are evident in the literature of both
informatics and social work. In contemporary society, improving technologies continue to
close the geographic and information gap. As technological capacity and expectations grow at
a dramatic rate, all professions are challenged with how to manage the issues arising from
these new tools. Zytkowski (2003) compared NI to the experience of a nurse caring for a
patient who speaks a foreign language. An interpreter is required to ensure the efficient and
accurate exchange of information. Likewise, Zytkowski promoted the use of the nurse
informatician as an interpreter between the world of computer science and health care.
Similarly, social work informaticians can be interpreters among the culture of computer
science, information science, and social services. A review of current controversies related to
technology within social work offers an outline for possible activities for social work
informaticians as they expand information, knowledge, and the appropriate use of
technologies.

Inequality of Access to Technological Resources

Central to social work practice are issues of social justice and equality, thus the "digital
divide" and the distribution of new technologies raise new questions for the profession
(Chang et al., 2004). Although the cost of technology is more affordable than in the past, the
financial burden of hardware, software, and connection to the Internet is often a barrier for
low-income families (Sampson, Kolodinsky, & Greeno, 1997). Access to computer networks
by poor underserved populations makes the provision of service a difficult task in the digital
divide (Larrison, Nickerud, Risler, & Sullivan, 2002). And use of computers in public places
such as libraries and schools makes privacy and confidentiality issues central to the
technology controversy. Individuals sitting at a computer in a public library chatting online
with their social worker or participating in their online support group are vulnerable to
breaches of privacy.

Ethical Issues in the Use of Technology in Practice

Protection of client confidentiality is a central premise of the NASW Code of Ethics (NASW,
2000). Controversy exists over the ability to protect client data in a computer, especially
information shared over the Internet. In addition to the difficulties associated with the
prevention of computer "hackers" spying on therapists' computer information, hidden files
(text residue) left behind when files are seemingly deleted cause concern (Menon & Miller-
Cribbs, 2002). Managing case notes and chat logs over Web-based systems and records of
online conversations can become burdensome given the security and privacy challenges of the
medium.

In contrast, Vernberg and Schuh (2002) found that the anonymity of the Internet actually

protects confidentiality and serves to improve access to service for those who may not gain
access otherwise. Individuals who are stigmatized, shy, or embarrassed to share personal
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problems are "faceless” on the World Wide Web and have been found to be more willing to
participate in groups dealing with delicate issues (Vernberg & Schuh).Their study of patients
suffering from anal fissures found that the Internet provided a way for 86 percent of patients
in the study to discuss experiences usually considered taboo (Vernberg & Schuh).

Legal and Licensing Concerns

The Internet crosses geographic and regulatory boundaries, making licensing and
credentialing standards challenging. A social worker can be in one country and treat a client
in another. In addition, clients can receive care from individuals they do not know, and whose
credentials may be falsified or unknown. A 1997 study found that most home pages offering
online counseling provided little or no information on the qualifications of those providing
services (Sampson et al., 1997). These concerns, shared by the ASWB, resulted in
modification of the Model Social Work Practice Act to demonstrate that no matter how
services are delivered, social work practice happens where the client is located. The ASWB
(2002) noted that competent practice using technology demands specialized knowledge of
both the profession and the technology.

Depersonalization

The Clinical Social Work Federation (CSWF) has expressed caution and reservation
regarding the use of the Internet for counseling. The concluding remarks of their official
position paper on Internet therapy state:

So much human suffering has been caused by
disconnection--disconnection between individuals,
between thought and feeling, between

body and mind--and e-therapy offers yet another
form. Clients seek our services in order

to improve the quality of their lives, the quality
of their relationships. Alienation from others

and the self will not be healed through a virtual
connection in cyberspace, a "connection" that

is fraught with risks and hazards for both clients
and clinicians (CSWF, 2001).

One of the central clinical issues for social work practice involves the ability to assess visual
nonverbal behavior. Social workers are trained to observe clients' nonverbal clues as they
interact, using these behaviors as an important component in overall assessment. The lack of
face-to-face interaction impedes a social worker's ability to obtain a full picture, limiting an
important tool for assessment (Coleman, 2000).Another challenge is the issue of identity and
deception in so-called virtual communities (Meier, 2000).Web-based tools allow for the
formation of social entities consisting of people who are brought together because of a
common factor such as a medical condition (that is, support groups for diabetic patients) or
functional limitation (Meier). These virtual communities increasingly make use of standard
information tools to support collaborative activities and communication between clients and
social workers (Vernberg & Schuh, 2002). Identity plays a key role (Meier). In traditional
settings, knowing the identity of those with whom one communicates is essential for
understanding and evaluating an interaction (Saville-Troike, 1982). However, in Web-based
communities, identity is ambiguous. Many of the basic cues about personality and social roles
we have come to expect in the "real™ world are not available via the Web (Donath, 1998).This
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becomes a challenge for professionals who participate in such communities, and a point of
criticism of the use of technology in social work practice.

Technological Difficulties

Because social workers traditionally consider themselves “people-centered” education centers
around the understanding of human behavior in social environments and the development of
relational and interaction skills. Social workers who use technology as a tool for practice must
learn new skills. Learning to "problem solve" the inevitable technological problems that arise
is a case in point. As easy to use as the Internet may seem, it can be equally mystifying as
interaction is suddenly halted because a connection is cut off, apparently without reason.
Given the numerous types of hardware and software as well as modern connections and
Internet service providers, understanding a basic technological problem can be challenging.
Moreover, although the use of IT is gaining in popularity, most social workers and clients
have not had formal computer training (Drumm, McCoy, & Lemon, 2003). When their
technological tools fail to respond and service is suddenly interrupted, social workers and
clients need to be prepared with backup plans for communication (Drumm et al.). Challenges
can also arise when hardware and software applications are used for electronic documentation
of services with other providers (Chenoweth & Stehlik, 2002).

o Whitney Houston talks about the men in her life - and the rumors, lies and insults that
are the high price of fame - interview

o WOW!II | Just Won the LOTTERY: Now What DO | DO? - advice for lottery
winners

o Who gets welfare? Despite prevailing stereotype, whites, not blacks, collect greatest
share of public aid dollars

e 10 Best Cities For-Black Women

e WHY Some WOMEN Choose THE WRONG MAN Time and Time and Time Again

THE ROLE OF SOCIAL WORK INFORMATICIANS

These challenges can be met by social workers trained to integrate the specialized science of
informatics in their social work practice. These new specialists who will determine the
resolution of current controversies should embrace three important roles. The first role is that
of researcher. The initial use of a new technology, and the continued use of any tool, should
be accountable to the same standards of practice as traditional social work. This would
include practice and program evaluation of all technological innovations introduced into any
social work setting. A recent study of NI found that 25 percent of those in the field spent time
on system evaluation, quality improvement, and research (Sensmeier et al., 2004). Although
the Council on Social Work Education (CSWE) mandates research content for both
undergraduate and graduate social work education, the skills specifically related to evaluation
of information systems are not required and would be helpful in the evaluation of the
effectiveness of electronic practice (CSWE, 2003). For example, social work informaticians
would understand how to evaluate agency readiness for technology, the usability of a specific
technological tool, and the satisfaction of use by both practitioners and clients.

A second role is that of practice innovator. The social work profession must acknowledge the
use of these technologies and hold practitioners accountable to appropriate practice standards
through the revision of the NASW Code of Ethics. Computer software designers focus on the
usability of their products, not on ethical issues surrounding their implementation and
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operation. Social work informaticians, grounded in the professional code of ethics, are trained
to consider the impact of interventions within these principles, maintaining the focus of
services on the client rather than on the new tool. For example, social workers, ethically
bound to provide services to clients regardless of their impairments, may be at a loss on how
to do this with certain populations. A client's inability to gain access to services because of
hearing or visual impairments as well as other mobility challenges may require the innovative
use of available technologies to accommodate needs. This is a perfect opportunity for a social
work informatician to assist with innovation that creates access to services.

A final role is that of educator and trainer. Social work practitioners must be trained on the
use of these emerging technologies and on their possible benefits to practice settings. If tools
are developed that improve the quality of life for clients, it is the responsibility of the
profession to educate itself on these tools and make them available to clients. For example, in
a study with social workers involved with technology-based groups, the practitioners reported
struggling with learning how to practice without nonverbal cues, dealing with technological
issues, and understanding how to manage group process using the technology (Galinsky,
Schopler, & Abell, 1997). Galinsky and colleagues concluded that training involves not only
technical skills required for computer use, but also the development of conceptual models and
theory frameworks to guide these new practices.

Social work informaticians can assist in training current practitioners and can use new tools to
do it. Distance education courses have gained momentum and, as a result, familiarity and
comfort with the use of technology is increasing. Although distance education has increased
the use of a variety of technological tools in social work education (Galambos & Neal, 1998;
Massimo, 2003; Seabury & Maple, 1993), older practitioners educated with traditional
methods did not experience online learning. A recently published study of social work
practitioners, for example, found numerous barriers to the introduction of technology into
agencies serving substance abusers (Drumm et al., 2003). Barriers included inadequate
computer skills, lack of motivation, unwillingness to follow intervention protocols, hardware
and network problems, and a physical structure unsuited to manage the equipment (Drumm et
al.). A social work informatician could function as a liaison among staff, administration, and
computer technicians, focused on training and designing an environment and system
specialized for social services. Within this capacity, social work informaticians can act as
advocates for the social work profession, as they can provide feedback for the design
specification and end-user requirements of a new system during the design and
implementation stages.

Schools of social work need to retool their faculty, students, and alumni with the skills
required to practice in the information age. The future provision of social services requires
practitioners to understand how to handle digital information, how and when to use various
technologies, how various types of clients can benefit from technology, and how to measure
the effectiveness of a practice using technology for intervention. Social work education has
embraced a generalist practice model, teaching general skills to practitioners regardless of the
setting for the practice. Likewise, the teaching of "technical skills,” regardless of the media
for delivery, needs to be integrated across the curricula. Group skills need to be learned not
only for face-to-face interaction, but also for online interaction within structured support
group practices. Assessment skills need to include not only traditional nonverbal behavior, but
also the creative "expressive behavior” (symbols) found online (Hamera & Wright, 2004).
New skills, behaviors, and language of an Internet age need to be integrated into the
traditional knowledge, skills, and science of the profession (Riva, 2002). Social work
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informaticians can assist in the design of traditional social work curricula, enhanced with the
unique skills required for technology-based practice.

CONCLUSION

The introduction of technology into social work practice was met with controversy on
numerous fronts. Social work scholars have expressed concerns related to the benefits of
technology, including inequality in access, confidentiality, depersonalization, and
technological frustration (Karger & Kreuger, 1988; Kreuger & Stretch, 2000; Menon &
Miller-Cribbs, 2002; Schopler et al., 1998; Stofle & Harrington, 2002). Social work
organizations and associations have expressed major concerns regarding legal and ethical
issues (ASWB, 2002). Practitioners are often inadequately trained and uncomfortable with the
introduction of technology (Drumm et al., 2003). However, technological innovation is
growing rapidly, and many benefits have been documented (Meier, 2000; Vernberg & Schuh,
2002). NASW and ASWB have accepted the challenge to recognize the role of technology in
practice and are currently working toward the development of practice standards (Stoesen,
2004).

A critical factor in this agenda must be research. Research is necessary to examine the
effectiveness of all forms of technology. If technology is a worthy tool for social work
practice, its effectiveness must be demonstrated to the profession, and it must have positive
outcomes for those it is designed to help. Sowers and Ellis (2001) noted the critical
importance of research to the implementation of any technological intervention. More
research is needed to measure effectiveness; few studies on outcomes exist (Meier, 2000).
Simply adopting technology without an extensive needs assessment and an evaluation of the
innovation will not result in credibility or in effective social work practice.

Evaluation efforts should be formative and summative. Formative evaluation will monitor the
effects of any technological tool in social work practice as it is being designed, implemented,
and used. Such an approach can lead to an improvement or redesign of the tool based on the
feedback provided by social workers and their clients. Summative evaluation will assess the
impact of technology after its implementation and utilization and will lead to conclusions that
can inform other initiatives in social work. Some argue that a participatory evaluation is best
indicated for interventions in social work (Cousins & Earl, 1992). Participatory evaluation is
practical in that it responds to the needs, interests, and concerns of the primary users; is useful
because findings are disseminated in ways in which primary users can use them; and is
formative because such an evaluation seeks to improve program outcomes (Tandon, 1988).
Thus, this approach seems to address the evaluation needs in the context of IT in the social
work field. However, regardless of the approach and methodology, extensive evaluation and
research studies are needed.

Social workers should be trained in both disciplines. The NASW initiative to revise
professional standards and recognize the increasing number of members using technology is
at a critical stage. Marson and Brackin (2000) identified ideas for modification and
interpretation of current practice standards. Menon and Miller-Cribbs (2002) identified more
specific practice standards. These revisions included addressing issues of confidentiality, Web
security, transmission of information, development of standards regarding the types of clients
to receive technological interventions, credentialing, and identifying hardware and software
requirements to ensure privacy and safety (Menon & Miller-Cribbs).
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In accordance with the initiative by the ANA to develop a list of informatics competencies
expected of beginning nurses (ANA, 2001), it could be argued that similar competencies
should be defined for social workers. Required informatics skills defined by ANA include
computer literacy, information literacy, and overall informatics competence. For a beginning
nurse, the expected informatics competencies include the following: identifying, collecting,
and recording data relevant to the care of patients; analyzing and interpreting information as
part of the planning for the provision of care services; using informatics applications designed
for the practice of nursing; and implementing public and institutional policies related to
privacy, confidentiality, and security of information (ANA). This set of competencies is
ready-made for social work practice.

Collaborating with experienced IT professionals, social workers can find innovative ways to
improve care to underserved populations. Already various informatics specialties are seeking,
without social work expertise, to conquer the digital divide for numerous venerable
populations (Chang et al., 2004); social work needs to join the team. Technology-based
practices need to be accomplished in a safe, cost-effective manner demonstrating positive
outcomes, under the guidance of accepted professional standards. Collaboration can address
the current controversies of the profession through interdisciplinary problem solving and
innovation combined with outcome-based data collection. The future is promising for a new
social worker, a social work informatician.
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Global Qualifying Standards for Social
Work Education and Training

Revised edition

The Joint Committee of the International Association of Schools of Social Work and IFSW to develop
Global Qualifying Standards for Social Work Education and Training (JC-IASSW-IFSW-GQSSWET)
presented a discussion document for the IFSW General Meeting in Geneva 2002. The Committee has
following this revised the document. You will find the new text below.

The Committee aims to produce a final document for the General Meetings of the two organisations
in Adelaide 2004 and welcomes comments on the discussion document from the affiliates of the two
organisations and others.

We ask you to send comments directly to the Vice Chair and Main IFSW Representative on the
Committee, David N. Jones, 13 Ridgeway, Northampton NN3 3AP, United Kingdom (e-mail:
JonesDavidN@aol.com)

Berne, 4 April 2003

Tom Johannesen

IFSW Secretary General
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PREAMBLE

The Global Minimum Qualifying Standards1) Committee was set up as a joint initiative of the
International Association of Schools of Social Work (IASSW) and the International Federation of Social
Workers (IFSW) at the joint IASSW/IFSW Conference in Montreal, Canada in July 2000. (See Appendix
A for a list of the Committee members). This discussion document has been put together with the
input of various Committee members, a review of relevant documents and some consultation with
colleagues.2)

On the whole there was a favourable response to IASSW and IFSW developing a standards setting
document that elucidates what social work represents on a global level. This document that
identifies certain universals, may be used as guidelines to develop national standards with regard to
social work education and training. Such international standards should reflect some consensus
around key issues, roles and purposes of social work. However, given the profession’s historically
fragmented strands; the contemporary debates around social work’s intra-professional identity; its
identity vis-a-vis other categories of personnel in the welfare sector such as social pedagogues,
development workers, child care workers, probation officers, community workers and youth workers
(where such categories of personnel are differentiated from social work); and the enormous
diversities across nations and regions, there was some scepticism about the possibility of identifying
any such "universal". The suggestion was that such a standard setting document must be sufficiently
flexible to be applicable to any context. Such flexibility should allow for interpretations of locally
specific social work education and practice, and take into account each country’s or region’s socio-
political, cultural, economic and historical contexts while adhering to international norms and
standards.

The main reasons for the development of such a standard setting document were to (stated in no
particular order of priority):

e Protect the "consumers" or "clients" 3) of social work services;

e Take account of the impact of globalization on social work curricula and social work practice;
e Facilitate articulation across Universities on a global level;

e Facilitate the movement of social workers from one country to another;

e Draw a distinction between social workers and non-social workers;

e Benchmark national standards against international standards;

e Facilitate partnerships and international student and staff exchange programmes;

e Enable IASSW and IFSW, in developing such standards, to play a facilitative role in helping
those faculties, centres, departments or schools of social work 4) that lack resources to meet
such standards.

e Give practical expression to the aim of IASSW as some saw the formulation of global
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qualifying standards to be the core business of IASSW.

Clearly not all of the above expressed purposes are feasible e.g. it is not feasible via such an
endeavour to draw a distinction between social workers and non-social workers, neither might we be
able to realise the objective of protecting "clients" through standards setting on a universal level.
Facilitating the movement of social workers from one country to another is a contentious issue in
view of the directed recruitment of social workers from some countries to others e.g. from South
Africa and the Caribbean to the United Kingdom to the disadvantage of South Africa and the
Caribbean. However, from an ethical point of view the migration of those social workers that wish to
practice in another country should be enabled and not blocked. Retention of social work skills within
countries are dependent on such factors as service conditions, salaries and validation of the
profession which need to be addressed on national levels.

A few participants expressed the view that the document should go further to include more practical
guidelines. These practical guidelines should include: - a multi-tiered classification for the basic
qualification e.g. with a range from the number of years of basic schooling + at least one year of full
time social work training to a degree with 3 or 4 years of social work training (the minimum period of
practical training should be specified in such a classification); the acknowledgement and recognition
of prior learning experiences; and the identification of core competencies, knowledge and skills as
applied to context specific realities. Some others expressed concern that such a multi-tiered system
may appear to be far too elitist, with perhaps social workers from the Two-Thirds World 5) being
more likely to be categorised into the lower ranks. Prescribing lengths of training or number of
course credits are problematic, given the variations of the academic year across countries and
regions, and the diversities in crediting courses in different contexts. Also, for example, a six to
twelve month intensive residential social work programme, with careful selection of mature students
with appropriate prior learning experiences and/or related qualifications, might prove to be as
valuable as a first degree social work programme with school leaving students. It is the quality of the
educational programme that must not be compromised. From available information, it would appear
that the academization of social work is becoming the norm, with many countries opting for either a
3 or 4 year Bachelors degree in Social Work, with a few countries like Chile being an exception with a
5 year Bachelors degree.

A minority view was that IFSW and IASSW begin with no document; that a grassroots approach be
used in encouraging national bodies to formulate their own norms and standards. These national
norms and standards, formulated for example via a five-year action plan, could then be processed
into a global qualifying standards document. One does not have to adopt an either/or approach to
the development of standards. If we accept the premise that such standards do not represent a finite
or static product, but a dynamic process through which we continue building a framework that we
aspire towards then we accept that standards setting would involve a global-regional-national-local
dialectical interaction. This must involve cross national and cross regional dialogue.

In view of the concern, expressed by participants, that the notion of "minimum qualifying standards"
sounds too prescriptive, implying a fixed product, the alternative "Global qualifying standards" has
been accepted. Care needs to be taken that in developing global standards we do not further
fragment and de-professionalize social work, as so clearly elucidated by Dominelli (1996) in her
discussion on the impact of the competencies based approach to social work education and practice.
This view was supported by Lorenz (2001:19), who while not invalidating the need for quality control
6) by having some benchmark criteria, warned that it might "trivialise social work skills even further".
To circumvent this possibility the Committee has made concerted efforts to transcend the kind of
reductionist language, used within many national/regional contexts in their development of unit
standards, designed to meet criteria for the competencies-based approach, that fragments social
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work skills and roles into minute, constituent parts. The Committee acknowledges that there might
be merits to the competencies-based approach on national/regional levels. However, this is seen to
be far too specific to be applied to the global level.

Questions were raised regarding "minimum" by whose or what standards? Is it possible that
"minimum standards" could decrease rather than enhance the profession’s standards? An alternative
argument was that as "standards" represent an ideal, they could, in effect, come to be "maximum
standards" that all Schools of Social Work in all countries and regions are put under pressure to
attain. The experience of South Africa in the early 1990s is a case in point. The then Council for Social
Work, which was actually a State apparatus designed to uphold the ideology of apartheid, proposed
what it called "minimum standards". However, the document actually reflected superior standards
and proposed control mechanisms, which, if accepted, would have jeopardised the position and,
perhaps, the very existence of Schools of Social Work at the historically disadvantaged black
institutions, which were poorly resourced compared with the white universities. Fortunately there
was sufficient solidarity among social work educators who rejected the document so it did not
become part of the statutory requirement. These concerns provided further ground for omitting the
"minimum" from this document. The document does not purport to reflect minimum standards, but
standards that Schools of Social Work should consistently aspire towards.

Some colleagues who engaged in the consultation process also expressed concern about the
possibility of a western domination. Given the western hegemony in social work education and
practice, and that "Western European countries and the USA perhaps have fairly settled views of
what social work is and what it means to provide good social work education" (Payne, 2001:41 — our
empbhasis), such fears are not unfounded. Australia and Canada also seem to have made tremendous
progress in the development of national standards. Possible ways of preventing a western
domination would be to ensure that:

e There is representation from different regions of the world on the Committee;

e Social work education and practice takes into account a country’s unique historical, political,
cultural, social and economic contexts;

e The unique developmental needs of countries are considered in the formulation of such
standards;

o The profession’s developmental status and needs in any given country are considered;

e Open dialogue across national and regional boundaries is facilitated.

Amongst those who participated during consultations, there was overwhelming concern that context
specific realities, and the resources available to individual institutions to meet global standards, are
taken into consideration. In the development of global standards we should not create unintended
consequences by disadvantaging some training institutions. As much as global standards may be
used to benchmark national norms and standards, as far as possible, national and regional
experiences and practices (even where formal standards do not exist) must be incorporated into the
formulation of global standards. Where national or regional standards do not exist, IASSW and IFSW
should collaborate to facilitate the development of such standards. The circular, interactive and
discursive processes of standard formulation and setting can, in these ways, become and remain
continuous and dynamic. The process-product dialectic, in the formulation of standards, is vital.
While we have necessary pre-determined timeframes, we should not, as far as possible, compromise
consultation processes.
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Two participants during consultations recommended a two-phased process; the first which would
involve consultations to "get everyone on board" that might span a two to six year period. The
second phase would consist of submissions by each region/ national body to IASSW to ensure
compliance. The recommendations ranged from bi-annual submissions to submissions once in five
years. The majority believed that beyond the formulation of a standards document, IASSW/IFSW
could play no role, thus these bodies could not really effect any mechanisms to "ensure compliance".
Monitoring, conforming to global standards and the possibility of downgrading or up grading of
training institutions were not seen as the tasks of IASSW/IFSW. The roles of IASSW and IFSW would
be facilitative and supportive. Payne (2001) pointed out that by virtue of membership with IASSW,
training institutions had to uphold at least the following minimum criteria:

e That social work education takes place after a school leaving certificate has been obtained;
and that

e Social work education takes place at the tertiary level.
These two criteria are accepted as valid for the purpose of this document.

Notwithstanding the concerns expressed regarding the need to take into account context specific
realities, and the ambiguities surrounding social work education and practice, this document goes on
to detail standards in respect of: the school’s core purpose or mission statement, programme
objectives and outcomes; programme curricula including fieldwork; professional staff; student social
workers; structure, administration, governance and resources; cultural diversity; and social work
values and ethics. As a point of departure, the international definition of social work is accepted, and
the core purposes of social work are summarised.

back to top

INTERNATIONAL DEFINITION OF SOCIAL WORK

In July 2001, both the IASSW and the IFSW reached agreement on adopting the following
international definition of social work:

The social work profession promotes social change, problem solving in human relationships and the
empowerment and liberation of people to enhance well-being. Utilising theories of human behaviour
and social systems, social work intervenes at the points where people interact with their
environments. Principles of human rights and social justice are fundamental to social work.

Both the definition and the commentaries that follow are set within the parameters of broad ethical
principles that cannot be refuted on an ideological level. However, the fact that social work is
operationalized differently both within nation states and regional boundaries, and across the world,
with its control and status-quo maintaining functions being dominant in some contexts, cannot be
disputed. Lorenz (2001) considered the ambiguities, tensions and contradictions of the profession,
which have to be constantly negotiated and re-negotiated, rather than resolved, to constitute its
success and challenge. It is, perhaps, these very tensions that lends to the richness of the local-global
dialectic, and provides legitimacy for the development of global qualifying standards. According to
Lorenz (2001:12) "It is its paradigmatic openness that gives this profession the chance to engage with
very specific (and constantly changing) historical and political contexts while at the same time
striving for a degree of universality, scientific reliability, professional autonomy and moral
accountability".
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CORE PURPOSES OF SOCIAL WORK

Drawing on available literature, the feedback from colleagues during consultations and the
commentary on the international definition of social work the following core purposes of social work
have been identified:

e Facilitate the inclusion of marginalized, socially excluded, dispossessed, vulnerable and at-
risk groups of people. 7)

e Address and challenge barriers, inequalities and injustices that exist in society

e Assist and mobilize individuals, families, groups and communities to enhance their well-being
and their problem-solving capacities.

e Encourage people to engage in advocacy with regard to pertinent local, national, regional
and/or international concerns.

e Advocate for, and/or with people, the formulation and targeted implementation of policies
that are consistent with the ethical principles of the profession.

e Advocate for, and/or with people, changes in those structural conditions that maintain
people in marginalized, dispossessed and vulnerable positions.

e Work towards the protection of people who are not in a position to do so themselves, for
example children in need of care and persons experiencing mental illness or mental
retardation within the parameters of accepted and ethically sound legislation

back to top

1. STANDARDS REGARDING THE SCHOOL’S CORE PURPOSE OR MISSION STATEMENT

All schools should aspire toward the development of a core purpose statement or a mission
statement which:

1.1 Is (where applicable) consistent with the core purpose or mission statement of the training
institution, and where applicable, with the core purpose or mission statement of the key social work
national and/or regional body with which it is affiliated.

1.2 Is clearly articulated so those major stakeholders who have an investment in such a core purpose
or mission understand it.

1.3 Reflects the values and the ethical principles of social work.
1.4 Reflects aspiration towards equity with regard to the demographic profile of the institution’s
locality. The core purpose or mission statement should thus incorporate such issues as ethnic and

gender representation on the faculty, as well as in recruitment and admission procedures for
students.

back to top

2. STANDARDS REGARDING PROGRAMME OBJECTIVES AND OUTCOMES
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In respect of programme objectives and expected outcomes, schools should endeavour to reach the
following standards, deemed to be acceptable at the global level:

2.1 A specification of its programme objectives and expected educational outcomes.

2.2 A reflection of the values and ethical principles of the profession in its programme design and
implementation.

2.3 Identification of the programme’s instructional methods and how these cohere with achieving
both the cognitive and affective development of student social workers.

2.4 An indication of how the programme reflects the core knowledge, processes, values and skills of
the social work profession, as applied in context specific realities.

2.5 An indication of how an initial level of proficiency with regard to self-reflective and accountable
use of knowledge and skills is to be attained by student social workers.

2.6 An indication of how the programme coheres with nationally and/or regionally defined
professional goals, and how the programme addresses local, national and regional developmental
needs and priorities.

2.7 Notwithstanding 2.6 above, as social work does not operate in a vacuum, the programme should
reflect consideration of the impact of interacting cultural, economic, communication, social, political
and psychological global features.

2.8 Provision of quality educational preparation that is relevant to beginning social work practice
with individuals, families, groups and communities.

2.9 Self-study to assess the extent to which its programme objectives and expected outcomes are
being achieved.

2.10 External peer evaluation as far as is reasonable and financially viable. This may be in the form of
external peer moderation of assignments and/or written examinations and dissertations, and
external peer review and assessment of curricula.

2.11 The conferring of a distinctive social work qualification at the certificate, diploma, first degree or

post-graduate level as approved by national and/or regional qualification authorities, where such
authorities exist.

back to top

3. STANDARDS WITH REGARD TO PROGRAMME CURRICULA INCLUDING FIELDWORK

With regard to standards regarding programme curricula, schools should consistently aspire towards
the following:

3.1 The curricula and methods of instruction being consistent with the school’s programme
objectives and its expected outcomes.
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3.2 Clear plans for the organization, implementation and evaluation of the theory and field education
components of the programme.

3.3 Specific attention to the constant review and development of the curricula.
3.4 Ensuring that the curricula helps student social workers to develop skills of critical thinking and
scholarly attitudes of reasoning, openness to new experiences and paradigms, and commitment to

life-long learning.

3.5 Field educational contexts that provide for clearly designed and purposeful learning experiences
that contribute to the holistic development of student social workers.

3.6 Planned co-ordination and cooperation between the school and agencies that are selected for
fieldwork education.

3.7 The planning and implementation of orientation sessions for fieldwork supervisors or instructors.

3.8 Focussed attention to educating non-social work fieldwork instructors or supervisors of the
programme objectives and expected outcomes, and the ethical principles of the profession. 8)

3.9 Provision for the inclusion and participation of field instructors in curriculum development,
especially with regard to field education.

3.10 A partnership between the educational institution and the agency in decision-making regarding
field education and the evaluation of student’s fieldwork performance.

3.11 Making available, to fieldwork instructors or supervisors, a field instruction manual that details
its fieldwork standards, procedures and expectations.

3.12 Ensuring that adequate and appropriate resources, to meet the needs of the fieldwork
component of the programme, are made available.

back to top

4. STANDARDS WITH REGARD TO CORE CURRICULA

In respect core curricula, schools should aspire toward the following standards deemed to be
acceptable at the global level:

4.1 An identification of, and selection for inclusion in the programme, curricula as determined by
local, national and/or regional needs and priorities.

4.2 A description of the objectives of each of the core curricula components, an explanation of their
sequencing and, if the course or module is not taught in the school, an identification of the
department responsible for teaching it.

4.3 Notwithstanding the provision of 4.1 there are certain core curricula that may be seen to be
universally applicable. Thus the school should ensure that student social workers, by the end of their
exit level Social Work qualification, have exposure to the following core curricula which are organised
into four conceptual components:
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4.3.1 Domain of Social Work

e Acritical understanding of how socio-structural inadequacies, discrimination, oppression,
and social, political and economic injustices impact human functioning and development at
all levels, including the global.

e Knowledge of human behaviour and the social environment, with particular emphasis on the
person-in-environment transaction, life-span development and the interaction among
biological, psychological, socio-structural and cultural factors in shaping human development
and behaviour.

¢ Knowledge of the social welfare policies and services of the locality, country and/or region.
e A critical understanding of social work’s origins and purposes.
e Understanding of country specific social work origins and development.

e Sufficient knowledge of related occupations and professions to facilitate inter-professional
collaboration and teamwork.

4.3.2 Domain of the Social Worker:

e The development of the critically self-reflective practitioner, who is able to practice within
the value perspective of the social work profession.

e The recognition of the relationship between personal life experiences and personal value
systems and social work practice.

e The appraisal of national, regional and/or international social work codes of ethics and their
applicability to context specific realities.

e Preparation of social workers within a holistic biopsychosocial spiritual framework, with
generalist skills to enable practice in a range of contexts with diverse ethnic, cultural and
racial groups, and with both men and women.

4.3.3 Methods of Practice:

e Practice skills in, and knowledge of, assessment and intervention at micro, mezzo and macro
levels for the purposes of developmental, protective, preventive and/or therapeutic
intervention.

e The application of social work values, ethical principles, knowledge and skills to confront
inequality, and social, political and economic injustices.

¢ Knowledge of, and skills in, social work research, including ethical use of relevant research
paradigms, and critical appreciation of the use of research in social work practice.

e Supervised fieldwork education, with due consideration to the provisions of Item 3 above.

4.3.4 Paradigm of the Profession:
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Of particular salience to social work education, training and practice, are the following
theoretical/epistemological frameworks 9) that should inform the core curricula:

e An acknowledgement and recognition of the dignity, worth and the uniqueness of all human
beings (Person-centred approach).

e Knowledge and understanding of the inter-connectedness that exists within and across all
systems at micro, mezzo and macro levels (Ecological systems perspective).

e Development of knowledge and skills in working in a wide range of contexts, with different
sized "client" populations across all system levels (Holistic, generalist or integrated
approach).

e Anemphasis on the importance of advocacy and changes in socio-structural conditions that
disempower, marginalize and exclude people (Social justice/human rights approach).

e The capacity-building and empowerment of individuals, families, groups, organisations and
communities through a human-centred developmental approach (Social development
perspective).

e Problem-solving and anticipatory socialisation though an understanding of the normative
developmental life cycle, and expected life tasks and crises in relation to age related
influences (Developmental life-span perspective).

e The assumption, identification and recognition of strengths and potential of all human beings
(Strengths perspective).

e An appreciation and respect for diversity in relation to race, culture, religion, ethnicity,
linguistic origin, gender, sexual orientation and differential abilities (Respect for Diversity).

back to top

5. STANDARDS WITH REGARD TO PROFESSIONAL STAFF

With regard to professional staff, schools should aspire towards:

5.1 The provision of full-time professional staff, adequate in number and range of expertise, who
have applicable qualifications as determined by the development status of the social work profession
in any given country. As far as possible a Masters level qualification in social work, or a related
discipline (in countries where social work is an emerging discipline), should be a requisite.

5.2 Ensuring that, where a school offers post-graduate qualifications at the doctoral level, at least
one member of staff has a qualification at that level. Where the development status of social work in
a school does not render this feasible, the school may consider interim twinning arrangements with
more established schools of social work in offering a doctoral qualification.

5.3 The provision of opportunities for staff participation in the development of its core purpose or
mission, in the formulation of the objectives and expected outcomes of the programme, and in any

other initiative that the school might be involved in.

5.4 Provision for the continuing professional development of its staff, particularly in areas of
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emerging knowledge. 10)

5.5 A clear statement, where possible, of its equity based policies or preferences, with regard to
considerations of gender, ethnicity, race or any other form of diversity in its recruitment and
appointment of staff.

5.6 Ensuring that professional staff, in any given context, develop skills in analyzing and
understanding the powerful intersection of race, class, gender, ethnicity, culture, sexual orientation
and differential abilities and how these factors interact with issues regarding power, privilege,
oppression, exploitation, status and access to resources. The same should be skillfully imparted to
student social workers.

5.7 In its allocation of teaching, fieldwork instruction, supervision and administrative workloads,
making provision for research and publications. Such research must be consistent with general
standards of research practice and with accepted ethical research principles.

5.8 Making provision for professional staff, as far as is reasonable and possible and contingent upon
its and/or the institution’s core purpose or mission, to be involved in the formulation, analysis and
the evaluation of the impact of social policies, and in community outreach initiatives.
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6. STANDARDS WITH REGARD TO STUDENT SOCIAL WORKERS

In respect of student social workers schools should endeavor to reach the following standards:

6.1 Clear articulation of its admission criteria and procedures, which should be compatible with those
of the training institution.

6.2 Student recruitment, admission and retention policies that reflect the demographic profile of the
locality that the institution is based in. Due recognition should be given to minority groups 11) that
are under-represented and/or under-served.

6.3 Facilitation of articulation across institutions by specifying the recognition of credits obtained at
other training institutions.

6.2 Provision for student advising that is directed toward student orientation, assessment of the
student’s aptitude and motivation for a career in social work, regular evaluation of the student’s
performance and guidance in the selection of courses/modules.

6.3 Making provision for and encouraging the participation of all students, including those in
distance, mixed-mode, decentralised and/or internet based programmes in relation to the
development of its core purpose or mission and the programme objectives, and in the formulation
and modification of policies that affect academic and student affairs. Such participation should be
consistent with the policies of the training institution.

6.4 Ensuring that, in offering distance, mixed-mode, decentralised and/or internet based teaching,
the quality of the educational programme is not compromised. Mechanisms for locally-based
instruction and supervision should be put in place, especially with regard to the fieldwork component
of the programme.
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6.5 Explicit criteria for the evaluation of student’s academic and fieldwork performance.

6.6 An indication of how students evaluate their own values, attitudes and behaviours in relation to
its accepted and relevant code of ethics.

6.7 Making available, to all students, the school’s grievance and appeal procedures. Such procedures
should be compatible with those of the training institution.

6.8 A specification of the school’s policy and procedure with regard to the termination of a student’s
enrolment in the programme. Poor performance and/or the failure to uphold the values and ethical
principles of social work may render the student unsuitable for the profession.

6.9 Non-discrimination against any student on the basis of race, colour, culture, ethnicity, linguistic
origin, religion, political orientation, gender, sexual orientation, age, marital status, physical status
and socio-economic status.
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7. STANDARDS WITH REGARD TO STRUCTURE, ADMINISTRATION, GOVERNANCE AND RESOURCES

In its aspiration towards global standards with regard to structure, administration, governance and
resources, schools and/or the training institutions should ensure that:

7.1 Social work programmes are implemented through a distinct unit known as a Faculty, School,
Department, Centre or Division, which has a clear identity within the training institution.

7.2 The school has a designated full-time Head or Director who has demonstrated administrative,
scholarly and professional competence, preferably in the discipline of social work.

7.3 The Head or Director has primary responsibility for the coordination and professional leadership
of the school, with sufficient time and resources to fulfil these responsibilities.

7.4 The school’s budgetary allocation is sufficient to achieve its core purpose or mission and the
programme objectives.

7.5 The budgetary allocation is stable enough to ensure programme planning and sustainability.

7.6 There are adequate physical facilities, including classroom space, offices for professional and
administrative staff and space for student, faculty and field-liaison meetings, and the equipment
necessary for the achievement of the school’s core purpose or mission and the programme
objectives.

7.7 Library and internet resources, necessary to achieve the programme objectives, are made
available.

7.8 The necessary clerical and administrative staff is made available for the achievement of the
programme objectives.

7.9 Where the school offers distance, mixed-mode, decentralized and/or internet based education

there is provision of adequate infrastructure, including classroom space, computers, texts, audio-
visual equipment, community resources for fieldwork education, and on-site instruction and
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supervision to facilitate the achievement of its core purpose or mission, programme objectives and
expected outcomes.

7.10 Within the policies, procedures and standards of the training institution, the school plays a key
role with regard to the recruitment, appointment and promotion of staff.

7.11 The school strives toward gender equity in its recruitment, appointment, promotion and tenure
policies and practices.

7.12 In its recruitment, appointment, promotion and tenure principles and procedures, the school
reflects the diversities of the population that it interacts with and serves.

7.13 The decision-making processes of the school reflect participatory democratic principles and
procedures.

7.14 The school promotes the development of a cooperative, supportive and productive working
environment to facilitate the achievement of programme objectives.

7.15 The school develops and maintains linkages within the institution and with external
organizations relevant to its core purpose or mission and its objectives.
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8. STANDARDS WITH REGARD TO CULTURAL AND ETHNIC DIVERSITY AND GENDER INCLUSIVENESS

With regard to cultural and ethnic diversity schools should aspire towards the following:

8.1 Making concerted and continuous efforts to ensure the enrichment of the educational
experience by reflecting cultural and ethnic diversity, and gender analysis in its programme.

8.2 Ensuring that the programme, either through mainstreaming into all courses/modules and/or
through a separate course/module, has clearly articulated objectives in respect of cultural and ethnic

diversity, and gender analysis.

8.3 Indicating that issues regarding cultural and ethnic diversity, and gender analysis are represented
in the fieldwork component of the programme.

8.4 Ensuring that student social workers are provided with opportunities to develop self-awareness
regarding their personal and cultural values, beliefs, traditions and biases and how these might
influence the ability to develop relationships with people, and to work with diverse population
groups.

8.5 Promoting sensitivity to, and increasing knowledge about, cultural and ethnic diversity, and
gender analysis.

8.6 Minimizing group stereotypes and prejudices. 12)

8.7 Ensuring that student social workers are able to form relationships with, and treat all persons
with respect and dignity irrespective of such persons’ cultural and ethnic beliefs and orientations.

8.8 Ensuring that student social workers are schooled in a basic human rights approach, as reflected
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in international instruments such as the International Declaration on Human Rights and the U.N.
Vienna Declaration (1993). 13)
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9. STANDARDS WITH REGARD TO SOCIAL WORK VALUES AND ETHICAL CODES OF CONDUCT

In view of the recognition that social work values, ethics and principles are the core components of
the profession, schools should consistently aspire towards:

9.1 Focussed and meticulous attention to this aspect of the programme in curricula design and
implementation.

9.2 Clearly articulated objectives with regard to social work values, principles and ethical conduct.

9.3 Registration of professional staff and student social workers (insofar as student social workers
develop working relationships with people via fieldwork placements) with national and/or regional
regulatory (whether statutory or non-statutory) bodies, with defined codes of ethics. 14) Members of
such bodies are generally bound to the provisions of those codes.

9.4 In the absence of the existence of binding national and/or regional codes of ethics, the
formulation of a code of ethics that is consistent with the values and principles of the profession, and
with international norms regarding human rights and social justice.

9.5 Ensuring that every student social worker involved in fieldwork education, and every professional
staff member, are aware the of boundaries of professional practice and what might constitute
unprofessional conduct in terms of the code of ethics.

9.6 Taking appropriate action in relation to those student social workers and professional staff, who
fail to comply with the code of ethics either through an established regulatory social work body,
established procedures of the training institution, and/or through legal mechanisms.

9.7 Ensuring that regulatory social work bodies are broadly representative of the social work
discipline, including where applicable social workers from both the public and private sector, and of
the community that it serves including, wherever possible, the direct participation of service users.

9.8 Upholding, as far as is reasonable and possible, the principles of restorative rather than
retributive justice 15) in disciplining either student social workers or professional staff who violate
the code of ethics.
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CONCLUSION

Standards, by their very nature, generally tend to fall within the prescriptive, reductionist, logical-
positivist paradigm. Efforts have been made to adopt an alternative and a more empowering, non-
prescriptive language in this document. The main aim is to enhance social work education and
training on a global level, by facilitating dialogue within and across nations and regions. The
document reflects global standards that schools of social work should consistently aspire towards,
which (collectively and if met) would actually provide for quite sophisticated levels of social work
education and training. This is as it ought to be — the provision of the best possible education and
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training for student social workers who, after qualifying, bear enormous responsibilities in their
communities. The extent to which schools of social work meet global qualifying standards will
depend on the developmental needs of any given country/region and the developmental status of
the profession in any given context, as determined by unique historical, socio-political, economic and
cultural contexts. These are given due consideration throughout the document.

In formulating the global standards care has also been taken to ensure that we do not take on the
language of managerialism and marketization, which is seen to be antithetical with the core values
and purposes of social work. By locating the standards against the international definition of social
work and the core purposes of social work, the document ensures an approach to education and
training that supports human rights, social justice, and an essential commitment to caring for, and
the empowerment of individuals, groups and communities. It also reflects a commitment to the
personal and professional development of student social workers, with particular emphases on the
development of the critically self-reflective practitioner and the place of values and ethics in social
work education and training. In the formulation of the global qualifying standards the challenge has
been for them to be specific enough to have salience, yet broad enough to be relevant to any given
context.

The Committee reiterates that in formulating global standards for social work education and training,
neither the IASSW nor the IFSW will play any monitoring, control or accreditation function. The roles
of these international bodies are intended to be supportive and facilitative. There must be clear
mechanisms of communication between national and/or regional social work educators’ associations
and IASSW. One of the objectives is that, through the assistance of the Census Commission, IASSW
will develop a data bank containing the details and programmes of member schools and of national
and/or regional standards and systems of quality control and accreditation. Such information may be
shared on an international level on request and/or via the websites of IASSW and IFSW. It is hoped
that such sharing would provide the impetus for schools of social work to aspire towards the global
qualifying standards for social work education and training elucidated in this document, and for
continued dialogue within the profession on local, national, regional and global levels.
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IASSW Representatives

Vishanthie Sewpaul from South Africa (Chair of the Committee since January 2001)
Sven Hessle from Sweden

Karen Lyons from the United Kingdom

Denyse Cote from Quebec

David Cox from Australia

Nelia Tello from Mexico

Barbara White from the United States

Hoi Wa Mak from Hong Kong

Lena Dominelli as ex-officio member in her capacity of President of IASSW.

IFSW Representatives

David Jones (Vice Chair of the Committee from the United Kingdom)
Ngoh-tiong Tan from Singapore

Dick Ramsay from Canada

Juan M.L. Carvajal from Columbia

Charles Mbugua from Kenya

Sung-Jae Choi from Korea

Imelda Dodds as ex-officio member in her capacity of President of IFSW
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FOOTNOTES

1) As "minimum standards" appear to be too prescriptive, the suggestion at the IASSW Board
meeting in Chile in January 2002, was that we refer to "Global qualifying Standards for Social Work
Education and Training". This is a more appealing alternative considering the main paradigm adopted
in the document. Also while each component of the standards may represent a minimum, put
together, the document reflects quite a sophisticated level of education and training.

2) Discussions were held with Faculty from Grand Valley State University, Grand Rapids, Michigan;
representatives from Michigan State University, Hope College and Calvin College, Michigan;
representatives from Social Work and the Social Welfare Training Institute — University of the West
Indies, Mona Campus, Jamaica; and with the Joint Universities Committee on Social Work Education,
South Africa.

3) These concepts are problematic as they reflect the traditional bio-medical model, which supports
the notion of the service user as a passive recipient of social work services with the social worker as
"expert" who knows best, and an implication of a hierarchical worker-client relationship,
characterized by a so-called neutrality. It is antithetical to the holistic biopsychosocial health model
which views people as active agents in change processes and structures, and to empowerment based
practice which calls for active involvement, rather than a detached neutrality, on the part of
practitioners. However, in the absence of a more suitable alternative these concepts continue to be
used.

4) For the purpose of convenience, the document shall refer to "the school" or "schools" even where
the context of study is a faculty, centre or department.
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5) Given the limitations of dichotomies, and the linear modernist implications of the use of words
"under-developed", "developing" or "developed" there is preference for the use of the concept "Two
Thirds World". The concept reflects, numerically, the majority of the world’s population who live in
poverty and deprivation, and it does not imply any evaluative criteria with regard to
superiority/inferiority.

6) It is envisaged that such quality control will not be instituted at the international level, but on
local, national and/or regional levels.

7) Such concepts lack clear definition. Persons who fall into the categories of being "marginalized",
"socially excluded", "dispossessed", "vulnerable" and/or "at risk" may be so defined by individual
countries and/or regions.

8) In some countries legislation requires that field supervisors be qualified social workers while some
go further to specify that field supervisors should be qualified in both social work and practice
teaching.

9) These frameworks are not necessarily mutually exclusive.

10) Given current global concerns this should include: HIV/AIDS; the effects of the increasingly rapid
pace of globalization; information technology development; contemporary political, cultural, ethnic
and religious patterns and dynamics of societies; and the impact of population dynamics in respect of
birth rates, morbidity and mortality rates, migration, and gender and age profiles and how these
impact social policies and social service delivery.

11) "Minority groups" may be defined in terms of numerical representation and/or "minority" in
terms of socio-economic and/or political status. It remains an ambiguous and contested concept and
needs to be defined and clarified within specific social contexts.

12) While cultural sensitivity may contribute to culturally competent practice, the school must be
mindful of the possibility of reinforcing group stereotypes. The school should, therefore, try to
ensure that student social workers do not use knowledge of a particular group of people to
generalize to every person in that group. The school should pay particular attention to both in-group
and inter-group variations and similarities.

13) Such an approach might facilitate constructive confrontation and change where certain cultural
beliefs, values and traditions violate peoples’ basic human rights. As culture is socially constructed
and dynamic, it is subject to deconstruction and change. Such constructive confrontation,
deconstruction and change may be facilitated through a tuning into, and an understanding of
particular cultural values, beliefs and traditions and via critical and reflective dialogue with members
of the cultural group vis-a-vis broader human rights issues.

14) In many countries voluntary national professional associations play major roles in enhancing the
status of social work, and in the development of Codes of Ethics. In some countries voluntary
professional associations assume regulatory functions, for example disciplinary procedures in the
event of professional malpractice, while in other countries statutory bodies assume such functions.

15) Restorative justice reflects the following: a belief that crime violates people and relationships;
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making the wrong right; seeking justice between victims, offenders and communities; people are
seen to be the victims; emphasis on participation, dialogue and mutual agreement; is oriented to the
future and the development of responsibility. This is opposed to retributive justice which reflects: a
belief that crime violates the State and its laws; a focus on punishment and guilt; justice sought
between the State and the offender; the State as victim; authoritarian, technical and impersonal
approaches; and orientation to the past and guilt.
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Mezinarodni a ¢esky kontext Globalnich
kvalifikacnich standardi vzdélavani v socialni
praci vydanych IFSW a IASSW

IFSW (International Federation of Social Workers — Mezinarodni federace socialnich pracovnikit)
a IASSW (International Association of Schools of Social Work — Mezinarodni asociace

kol socidlni prace) pfijaly v roce 2004 na generalnim zasedani v Adelaide (Australie) Globalni
standardy pro vychovu a vzdélavani v profesi socialni prace (déle jen ,,kvalifikacni standardy*).
Poprvé byly kvalifika¢ni standardy prezentovany na spole¢né konferenci v Montpelier

v roce 2002 (Gray a Webb, 2007). Cilem ptedkladateltl je homogenizovat a internacionalizovat
standardy vzdélavani v socialni praci na celém svété, napfic kulturami, rozdily v Zivotni

urovni, vladnoucim politickym establishmentem a jinymi rozdily. Timto dokumentem by se
mély fidit vSechny Skoly poskytujici vzdélavani v socialni praci na celém svété. Dokument neni
samoziejmé pravni normou, ale je dobré s nim byt seznamen/-a, inspirovat se jim, protozZe tvori
ramec vzdélavani v socialni praci.

Nasledujici text je kritickou reflexi a stru¢nym
predstavenim vybranych pfelozenych casti
globalnich kvalifika¢nich standardi ceske
profesni vefejnosti s komentafem.

1. Globalni kvalifika¢ni standardy

vzdé¢lavani v socialni praci — avod

V uvodu autofi kvalifika¢nich standardd zminuji
fakt, ze vytvareni globalnich standardi
vzdé¢lavani je stejné dulezite jako vzdélavani
samotne — tim davaji na roven koncep¢ni praci
pii vytvafeni programovych zasad vzdélavani

s procesem vzdélavani samotnym. Dokument
pres unifikujici snahu dat jednotnou formu
standardim vyzdvihuje regionalni specifika

a ocenuje jejich zapojeni do vyuky socialni
prace. Gray a Webb (2007) vSak kritizuji riziko
importovani euroamericke civilizace a hodnot

do téchto standardu, a tim devaluaci a potencialni
diskriminaci kulturnich podminek
ne-euroamerickych Casti zemé. Import ,,zapadnich*
hodnot, ktere se ztotoziuji se standardem

kultury (napf. individualni svoboda

¢i lidska prava) do Ciny nebo islamskych zemi
mize byt podle jmenovanych autorti nemozny

a predevsim naprosto nekompatibilni.

1.1 Kulturni souvislosti kvalifika¢nich

standardi a socialni prace

Pravé z pohledu ceskeho kontextu se domnivam
(na rozdil od Graye a Webba (2007)),

ze dokument vcelku citlivé pracuje pravé

s kulturnimi rozdilnostmi a zalezi na pfistupu

k implementaci dokumentu do narodnich
podminek. Velmi dulezZity je take postoj narodnich
autorit ve vzdélavani v socialni praci

k tomuto dokumentu. Pokud néktere kultury

k jeho vytvafeni nebyly pfizvany nebo se odmitly
na tvorbé podilet, nastava vysoke riziko,

ze dokument nebude pfijat s pochopenim.

Je vsak tfeba velmi dikladné uvazit, kdy

fici ono ,,oficialni* jasne ,,ano‘ hodnotam
zapadniho svéta (pfedevsim pravo na individualni
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svobodu projevu a mysleni, ale i jen

byti jednotlivce, dodrZovani lidskych prav),

¢imz se mozna zablokuje vzajemny dialog s jiz
jmenovanymi kulturami, a kdy o téchto hodnotach
nemluvit a nechat si dane kultury zit

podle svych pravidel ¢asto vytvofenych jako
protest proti tak vysoko vyzdvihovanym hodnotam
Zapadu. Autofi dokumentu i jeho implementatofi
musi mit jasno, kdy a zda je tteba

hajit demokraticke hodnoty zapadni civilizace

a kdy rozvijet dialog s jinymi kulturami

v globalnim svété. Otazkou je take, ,,kdo* fekne
toto zavazne stanovisko a jak bude sankcionovat
jeho nedodrzovani.

Dokument podle rejstiiku autort kvalifika¢nich
standardu tvorilo z IASSW osm ¢lenu,

z toho dva, resp. tii z tzv. z ne-euroamerickeho
prostoru (JAR, Mexiko a Hongkong). Ze strany
[FSW taktez osm ¢lentl, z toho Ctyfi z neeuroamericke
civilizace (Singapur, Kolumbie,

Kena, Korea). Pfevaha euroamerickeho svéta

je tedy pfitomna presto, Ze neni drtiva. (Dokument,
str. 35-36).

Gray a Webb (2007) poznamenavaji, ze

profese socialni prace je vlastné zapadni (euroamerickou)
aktivitou, ktera se $ifi do celeho

svéta, a zmiiuji napf. uzdravujici Samanske
ritualy né¢kterych domorodych kultur. Je vSak

take tfeba neopomenout nabozenskou tradici,
napft. islamsky zakkat (charita v komunite,
almuzna) nebo Zidovsky system pece o celou
komunitu, kfestansky ,,desatek a charitativni
iniciativy od starovéku ¢i incky zplsob pece

0 obyvatele a rozdélovani piidy vSem obyvateltm.
Socialni prace, jak vhodné podotykaji Gray

a Webb (2007), je velmi citlivou praci, ktera
pusobi pfedevsim v politickych strukturach

a kultute. Podle jiz vydanych kvalifika¢nich
standardl pravé IASSW a IFSW si narokuji

byt arbitry toho, ktera lokalni praxe je prospésna
pro lidsky rozvoj v podobé¢ socialni

prace a ktera je ptekazkou. Neni mozne nez

k tomu poznamenat, zZe pravé vyrazne zastoupeni
evropskych a americkych specialisti se

jevi byt zasadni pfekazkou. Autoritou mize

byt (podle hodnot euroamericke civilizace) jen
n¢kdo, kdo je za autoritu uznavan, a dodejme,
spliiuje predpoklady jisteho paritniho zastoupeni
2/3 ne-euroamerickeho svéta ¢i politickych
reprezentaci. Gray a Webb (2007) se dotkli
opravdu velmi citliveho tematu — na jedne

stran¢ propagovat to nejlepsi, co z nasi euroamericke
civilizace vzeslo, a na druhe strané

byt co nejvice citlivy/-a k lokalnim podminkam
(byt’ jsou z hlediska Evropant nebo Americant
sebekrutéjsi?).

1.2 Definice socialni prace

Autofi globalnich kvalifika¢nich standarda
definuji take socialni praci, tato definice byla
pfijata obéma organizacemi v kvétnu 2001.
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Pokladam za vhodne ji v kontextu diskuse

o ukotveni socialni prace v CR zde uvest: ,,Profese
socialni prdace podporuje socialni zmenu,

reSeni problémii v lidskych vztazich, empowerment
a osvobozeni lidi k pozvednuti jejich wellbeing.
Uziva teorie lidskeho chovani a socidlnich
systémii, socialni prace zasahuje v misté,

kde jsou lidé v interakci se svym prostredim.
Pro socialni praci jsou fundamentalni principy
lidskych prav a socialni spravedinosti.* (Str.

5.) PovSimnéme si, jak je tato definice skutecné
mezinarodni, bere v uvahu podminky

chudych 2/3 planety (zdtraziiuje osvobozeni,
lidska prava, socialni spravedlnost, zménu

a empowerment). Definice vychazi z pojeti
Clovek-v-prostiedi, ktere je domenou tzv.
ekologickeho pfistupu v socialni praci (znama
je napf. Carel Germain), ktery vychazi z praci
Harriett Bartlettove (1970). Socialni prace by

si podle teto definice méla klast za cil zlepsit
pocit socialni a osobni pohody kazdeho ¢lovéka
(mimo jine take formou zmény/upravy
spolecenskych podminek jednotlivei, skupin

a komunit). Tim zohlediiuje v§echny dimenze
¢loveka a dava socialnim pracovnikiim do rukou
nastroj k zlepSovani podminek lidskeho

pobytu ve svéte (Heidegger, 2002).

1.3 Zakladni cile profese socidlni prace

V casti globalnich kvalifika¢nich standardd

o0 zakladnich cilech profese socialni prace se
fika, Ze hlavnim cilem socialni prace by méla
byt podle dokumentu podpora rozvojovych,
protektivnich, preventivnich a/nebo terapeutickych
cilt, predevsim:

** podporovat zaclefiovani vyloucenych a rizikovych

skupin ve spole¢nosti

s pojmenovat a zpochybiiovat bariery, nerovnosti
a nespravedlnosti ve spolecnosti

*+ vytvaret kratkodoba a dlouhodoba pracovni
mista za ucelem aktivizace jednotliveu,

skupin a komunit k podpofe jejich well-being
** napomahat a vychovavat jednotlivce tak,
aby dokazali pfijimat sluzby za uc¢elem zvySeni
lidskeho well-being, dodrzovani lidskych
prav, dale podporovat rozvoj a lidska

prava, kolektivni a socialni harmonii a socialni
stabilitu, pokud tato stabilita nenaruSuje

lidska prava

Domnivam se tedy, Ze kvalifika¢ni standardy
se pokouseji definovanim cilti socialni

prace o integraci ohrozenych jednotlivei,
skupin a komunit do majoritni spole¢nosti,

a zlepsit tak jejich socialni fungovani a osobni
pohodu, zduraznuji dalsi prohlubovani védomi
lidskych prav a jejich dodrzovani. Celkoveé

se jevi, ze by socialni prace méla napomahat
globalnimu udrZzitelnemu rozvoji v osobni

i spolecenske roving.

2. Globalni kvalifika¢ni standardy

vzdélavani v socialni praci — jednotlivé
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standardy

Dokument hovofi o deviti zakladnich tematech:
zakladni cil nebo poslani $kol socialni

prace, programove cile a vystupy, programova
kurikula v€etn€ praxi, kurikula stézejnich
predmétti, odborni pracovnici $kol, studenti
socialni prace, struktura, administrace, vedeni

a zdroje, kulturni rozdilnost, hodnoty socialni
prace a etika.

V nasledujicim textu vybiram nejzajimaveé;jsi
temata a kvalifika¢ni standardy. Cele znéni
kvalifikacnich standardl je mozne nalezt v anglickem
vydani supplementu ¢asopisu International
Social Work, 2007.

2.1 Standardy tykajici se programovych

zamera a vystupi

Skoly by mély:

«+ reflektovat hodnoty a eticke principy profese
*+ stanovit metody, ktere ovetuji, Ze dochazi

k podpote a dosazeni kognitivniho a afektivniho
rozvoje studentl socialni prace

*+ vytvorit indikatory, jak studijni program reflektuje
zakladni znalosti, procesy, hodnoty

a dovednosti profese socialni prace, aplikovane
ve specifickych kontextech

*+ vytvorit indikatory, jak jsou tyto cile dosazeny
i na pocatecnim stupni dovednosti

studentti s ohledem na sebereflexivni vyuziti
hodnot socialni prace, znalosti a dovednosti
student

*+ vytvofit indikatory, jak se programy stykaji

S harodnimi, mezinarodnimi cili vzdélavani
socialni prace

** socialni prace nepasobi ve vakuu; vzdélavani
by mélo zahrnovat vnimani ptsobicich
kulturnich, ekonomickych, komunikaénich,
socialnich, politickych a psychologickych
globalnich faktord

«« vytvorit edukativni metody prace s jednotlivci,
rodinami, skupinami a komunitami

v jakemkoli kontextu

* 7ajistit sebeevaluaci, zda bylo dosazeno
vzdélavacich cila

*¢ zajistit peer-evaluaci odbornikt z praxe naptiklad
psanych zkousek, zavéreénych praci,

nebo posouzeni vzdélavacich kurikul

** proptjcovat kvalitativné rozdilne kvalifikace
v socialni praci jako schvalene narodnimi

nebo regionalnimi autoritami vzdélavani

socialni prace

Souhrnné feceno, skoly, ktere poskytuji
vzdélavani v socialni praci, by mély byt zodpovédne
za prohlubovani hodnot profese socialni

prace a jejich slad’ovani s mezinarodnimi
standardy, za kultivaci kriterii prace a sebereflexivnich
metod (spolu-)prace s klientem

(jednotlivcem, rodinou, skupinou, komunitou)

v kontextu spole¢nosti a soucasneho poznani

o ni. Dale maji byt ochotny zapojovat

praktiky do vzdélavaciho procesu formou



partnerskych konzultaci, kdy praktici socialni
prace jsou brani jako partnefi ve vzdélavacim
procesu. Skoly by mély byt schopny sebekriticky
posoudit sve vlastni pisobeni a vyvodit

z ného dusledky.

2.2 Standardy s ohledem na programové
zasady (kurikula) véetné praktického
vzdélavani

Skoly by mély podporovat:

*+ zapojeni uZivateltl sluzeb do planovani a Sifeni
vzdélavacich programt

** rozpoznani a rozvoj lokalnich hodnot

do etnicky specifickeho vzdélavani socialni
prace

*+ neustale rozvijeni a dopliiovani vzdélavacich
kurikul

*+ zajisténi, ze kurikula pomahaji studentim
socialni prace rozvijet znalosti kritickeho
mysleni a védeckych pfistupti uvazovani,
otevienosti k novym zkusenostem a paradigmattim
*+ zavazek celozivotniho vzdélavani

*+ praxe studentd, aby byly uspokojujicim
zpusobem kontinualni

** planovanou koordinaci a spojeni mezi $kolou
a zafizenimi poskytujicimi praxi

*+ opatfeni k orientaci supervizorti student

a instruktort praxe

Skolni vzdélavani by tedy podle kvalifikaénich
standard mélo integrovat do vzdélavaciho
procesu i uzivatele sluzeb a umoznit jim

take autonomni rozvoj. Vzdélavani v socialni

praci by mélo byt respektujici ke sve (byt’ i minoritni)

kultufe a vyuzivat jeji rozmanitosti

a bohatstvi pro blaho klientd. Studenti socialni
prace se maji ucit klienty pro jejich kulturni
odlisnosti nediskriminovat, ale integrovat

do celku. Socialni pracovnici by méli byt
ochotni a mit dostatek vhodnych prilezitosti

k celozivotnimu vzdé€lavani, aby mohli neustale
Cerpat z novych poznatkll, a obohacovat

jimi tak svou praktickou ¢innost.

2.3 Standardy tykajici se klicovych kurikul
predméta

Skoly by mély sméfovat k identifikaci a vybéru
pro zaélenéni programovych kurikul stanovenych
mistni autoritou, v ¢eskem pripadé Asociace
vzde¢lavateld v socialni praci a ji vydany
Minimalni standard vzdélavani v socialni praci.
2.3.1 Doména profese socialni prace

HIlavnim ukolem socialni prace je:

o+ kriticke porozumeéni toho, jak ovliviiuji socio-
strukturalni nerovnosti, diskriminace,

oprese, socialni, politicke a ekonomicke
nespravedlnosti, lidske fungovani na vSech
urovnich, v¢etné globalni

«* znalost lidskeho chovani a rozvoje socialniho
prostiedi, se specialnim ohledem

na situaci osoba-v-prostiedi, zivotni cyklus

a interakci mezi biologickymi, psychologickymi,
socio-strukturalnimi, ekonomickymi,
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politickymi, kulturnimi a spiritualnimi faktory

v pohledu na lidsky rozvoj a chovani

*+ znalost toho, jak tradice, kultura, vira,
nabozenstvi a tradice ovliviyji lidske fungovani
a rozvoj na vSech urovnich, véetn¢

téch, ktere mohou urcovat zdroje a piekazky
ristu a rozvoje

e+ uznani a pochopeni specifickych ptivodi
socialni prace v rznych zemich

*+ dostatecne znalosti ptibuznych obord

a profesi k umoznéni mezi-profesni spoluprace

a tymove prace

++ znalost politiky socialniho welfare, sluzeb

a zakond na mistni a mezinarodni urovni

a role socialni prace v planovani socialni
politiky, implementaci, evaluaci a procesu
socialnich zmén

*« kriticke porozuméni, jak socialni stabilita,
harmonie, vzajemny respekt a kolektivni
solidarita ovliviiyji lidske fungovani a rozvoj

na vSech urovnich, do te miry, Ze stabilita,
harmonie a solidarita nejsou pouZivany

k udrZeni statu quo s ohledem na dodrzovani
lidskych prav

Podle autori kvalifika¢nich standardd by si
socialni pracovnik mél uvédomovat, jak hluboko
je v cele (globalné pojate) spolecnosti zakofenéno
znevyhodiiovani mnoha minorit, utlaéenych

na jeji okraj (v Cetnych zemich dokonce
lokalnich, ale nikoli ekonomickych majorit).
M¢l by ovladat dukladné spolecenske okolnosti
vykonu jeho profese, zejmena globalni, politicke,
ekonomicke, kulturni aspekty jeho prace

a vlivu tradic (makrodimenze). ,,Mezo“dimenzi
(stfedni uroven ptisobeni) plisobeni socialniho
pracovnika na klienta tvofi jeho Sirsi okoli a v neposledni
fadé jeho komplexniho posouzeni musi

byt i mikrodimenze, kterou tvofi rodina a nejuzsi
prostiedi. Socialni pracovnik by mél zvladat

i zakonitosti vyvoje osobnosti a jejiho chovani.
2.3.2 Doména profesionalii socialni prace
Hlavnim ukolem socialnich pracovniki v praxi
je podle predkladatelti kvalifika¢nich standardu:
** rozvoj kritickych a sebereflexivnich praktikd,
ktefi sdileji se zaméstnavatelem sve

well-being a profesionalni rozvoj, véetné
zabranéni syndromu vyhoteni

s rozpoznani vzajemneho vztahu mezi osobnimi
zivotnimi zkusenostmi a osobnimi systemy
hodnot a praxe socialni prace

*+ ocenéni narodnich a mezinarodnich kodext
etiky socialni prace

e+ pfiprava pracovniki socialni prace v holistickem
paradigmatu (etnicke, kulturni, rasove,
genderove a jine formy riznosti)

ee piiprava socialnich pracovniki, ktefi jsou
schopni konceptualizovat socialni praci

z moudrosti riznych kultur, tradic a zvykl
takovym zptisobem, aby kultura, tradice,

zvyky a etnicita se nezneuzivaly k porusovani
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lidskych prav

** r0zvoj socialni prace zabyvajici se komplexitami,
multidimenzialitami, etickymi,

pravnimi a dialogickymi aspekty moci

Praktici socialni prace by méli podle kvalifika¢nich
standardd byt pfipraveni na konstruktivni

kritiku a sebereflexi vlastniho pocinani,
uvédomovat si pfi¢inne souvislosti mezi

svym osobnim Zivotem a profesnim ptisobenim,
reflektovat narodni a nadnarodni eticke

standardy. M¢li by bdit nad tim, aby hodnoty
jejich kultury nebyly zneuZzivany k znevyhodnovani
ostatnich skupin obyvatelstva a k nekalym
mocenskym zamérim. Klade se na né

narok teoreticky uchopit svou vlastni praci

a pojednat ji v $irSim, dokonce celostnim kontextu.
2.3.3 Metody praxe socialni prace

Mezi metody praxe v socialni praci patii:

+« dostate¢ne znalosti a dovednosti v posouzeni
vztaht, ktere tvoii a napomahaji posouzeni

a vztahu pomahajicich procest

k dosazeni identifikovanych cilti programu
socialni podpory a rozvojovych, protektivnich
a/nebo terapeutickych intervenci

++ aplikace hodnot socialni prace, etickych
principt, znalosti a dovednosti v konfrontaci

s nerovnosti, socialni, politickou a ekonomickou
nespravedInosti

*+ znalosti socialniho vyzkumu a dovednosti

a pouziti vyzkumnych metod

** pouziti hodnot socialni prace k podpoie

pede, vzajemneho respektu a vzajemne
zodpovédnosti mezi ¢leny a spole¢nosti

Podle kvalifika¢nich standardi je tedy téeba

do metod socialni prace aplikovat znalosti
posouzeni vztahll mezi jednotlivymi procesy
pomahani k dosazeni stanovenych cili podpory
nejruznéjsich intervenci do Zivotni situace

klientt. Praktici aplikuji nejen eticke standardy,
ale i znalosti o soucasne spolecenske

nerovnosti a nespravedInosti ve spole¢nosti.

Tyto navody se mohou jevit jako levicove, ponévadz
socialni pracovnici jsou nabadani, aby
prekonavali rozdily a nerovnosti ve spolec¢nosti,

a take, aby integrovali minoritni jedince

a komunity — je to ptedevsim proto, ze socialni
prace se zabyva zejmena potfebnymi ocitnuvsimi
se na okraji spolecnosti z nejriznéjsich

divodu, a protoze v mnoha zemich panuje
demokraticky zptisob vladnuti a ekonomika
volneho trhu, ktera takove minority tvofi.

2.3.4 Paradigmata profese socialni prace

Mezi paradigmata socialni prace patfi:

e rozeznani a rozpoznani dustojnosti, ucty

a jedinec¢nosti lidskeho byti

s rozpoznani spojeni, ktere existuje napfic

vSemi systemy na mikro-, mezo- a makrourovni

*+ diiraz na dulezitost zasazeni se pro zmény

v socio-strukturalnich, politickych a ekonomickych
podminkach, ktere zne-mocuji,
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marginalizuji a vyluc€uji lidi

s zaméfeni na budovani kapacity a posileni
jednotlived, rodin, skupin, organizaci a komunit
na ¢loveéka zamétenym rozvojovym

pristupem

*+ znalosti o respektu pro prava uzivateld sluzeb
*+ feSeni problem a anticipatorni socializace
pochopenim normativnich rozvojovych

zivotnich cykld a ocekavanych zivotnich

ukold a krizi ve vztahu k v&ku — orientovanych
na vliv a posouzeni sociokulturnich

ocekavani

+» pfedpoklad identifikace a rozpoznani sily
potencialt lidskych bytosti

e+ uznani a respekt pro riiznost ve vztahu

k rase, kultufe, naboZenstvi, etnicité, jazykovemu
ptuvodu, rodu, sexualni orientaci

Socialni prace by do svych hlavnich zasad

méla zahrnout respekt k distojnosti a jedine¢nosti
lidskych bytosti, ktere si zaslouZi uctu,

dustojne zachazeni a profesionalitu socialnich
pracovnikd, kteti by méli byt schopni rozpoznat
a integrovat potencial svych klientil v kontextu
cele spolecnosti. Socialni pracovnici by

méli usilovat o zmény a zlepSeni situace svych
klienttl formou zmény legislativy a spolecenskych
struktur, zvlasté pokud tyto odsouvaji

lidske bytosti na okraj. Uzivatele sluzeb socialnich
pracovnikl nejsou jen pasivni, ale maji sva
prava, to se tyka ptedevsim téch, ktefi z riznych
divodii nemaji moznost za sva prava bojovat.

2.4 Standardy tykajici se studentd

socialni prace

Skoly by mély stanovit:

e+ jasna kriteria pro pfijeti na studia

o+ explicitni kriteria pro evaluaci studentskych
akademickych vykoni na praxich

++ zasadu nediskriminace proti Zadnemu studentovi
* zajistit, Ze studenti socialni prace jsou Skoleni
v zakladnich lidskych pravech (Mezinarodni
deklaraci lidskych prav, Konvenci

prav ditéte OSN a Videnske deklaraci Spojenych
narodi (1993))

Podle autoru kvalifika¢nich standardt by

Skoly, ktere poskytuji vzdélavani v socialni
praci, mély zprihlednit kriteria pro pfijimani
studentu i pro jejich hodnoceni, jak v ramci
vyuky, tak v ramci jejich praktickeho vzdélavani.
Nikdo by nemél byt diskriminovan pro

svou minoritni pozici ve spoleénosti. Studenti
socialni prace by méli byt Skoleni v zakladnich
deklaracich lidskych prav.

Zaver

Ceske odborne veiejnosti predstavene kvalifikacni
standardy rozsifuji a globalizuji diskusi

kolem vzd€lavani socialnich pracovnik

v mezinarodnim kontextu a v Ceske republice

a prispivaji k rozsifeni rozhledu profesionald
socialni prace, vzdélavatell, uzivatel sluzeb

a v neposledni fadé i studentt socialni prace.
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Kwvalifika¢ni standardy by mohly inspirovat
vzdélavatele k vyhledavani vlastnich tradic socialni
prace a jejich vyuce studentli. Take mohou
inspirovat ke zvySeni reflektivniho a kritickeho
mysleni studentd, aby si uvédomovali

a byli schopni ménit podminky mezinarodni
nespravedInosti a utlacovani komunit a jednotlivct
na ukor jinych celkd. Tento text mél

za cil pomoci piedstaveni jednotlivych standardi
a jejich komentate pfispét k diskusi tykajici

se vzdélavani v socialni praci v kontextu

zakona ¢. 108/2006 Sb., ktery stanovuje

a zvysuje kvalifikac¢ni pfedpoklady pro vykon
socialni prace.

Stanislava Sevéikova
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Definition of Social Work

Review of the International Definition of Social Work: Take part in the digital survey at
http://www.eassw.org/definition.asp

International Federation of Social Workers

DEFINITION*

The social work profession promotes social change, problem solving in human relationships and the
empowerment and liberation of people to enhance well-being. Utilising theories of human behaviour
and social systems, social work intervenes at the points where people interact with their
environments. Principles of human rights and social justice are fundamental to social work.

COMMENTARY

Social work in its various forms addresses the multiple, complex transactions between people and
their environments. Its mission is to enable all people to develop their full potential, enrich their
lives, and prevent dysfunction. Professional social work is focused on problem solving and change. As
such, social workers are change agents in society and in the lives of the individuals, families and
communities they serve. Social work is an interrelated system of values, theory and practice.

Values

Social work grew out of humanitarian and democratic ideals, and its values are based on respect for
the equality, worth, and dignity of all people. Since its beginnings over a century ago, social work
practice has focused on meeting human needs and developing human potential. Human rights and
social justice serve as the motivation and justification for social work action. In solidarity with those
who are dis-advantaged, the profession strives to alleviate poverty and to liberate vulnerable and
oppressed people in order to promote social inclusion. Social work values are embodied in the
profession’s national and international codes of ethics.

Theory

Social work bases its methodology on a systematic body of evidence-based knowledge derived from
research and practice evaluation, including local and indigenous knowledge specific to its context. It
recognises the complexity of interactions between human beings and their environment, and the
capacity of people both to be affected by and to alter the multiple influences upon them including
bio-psychosocial factors. The social work profession draws on theories of human development and
behaviour and social systems to analyse complex situations and to facilitate individual,
organisational, social and cultural changes.

Practice

Social work addresses the barriers, inequities and injustices that exist in society. It responds to crises
and emergencies as well as to everyday personal and social problems. Social work utilises a variety of
skills, techniques, and activities consistent with its holistic focus on persons and their environments.
Social work interventions range from primarily person-focused psychosocial processes to
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involvement in social policy, planning and development. These include counselling, clinical social
work, group work, social pedagogical work, and family treatment and therapy as well as efforts to
help people obtain services and resources in the community. Interventions also include agency
administration, community organisation and engaging in social and political action to impact social
policy and economic development. The holistic focus of social work is universal, but the priorities of
social work practice will vary from country to country and from time to time depending on cultural,
historical, and socio-economic conditions.

* This international definition of the social work profession replaces the IFSW definition adopted in
1982. It is understood that social work in the 21st century is dynamic and evolving, and therefore no
definition should be regarded as exhaustive.

Adopted by the IFSW General Meeting in Montréal, Canada, July 2000
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COUNCIL OF EUROPE
COMMITTEE OF MINISTERS

Recommendation Rec(2001)1
of the Committee of Ministers to member states
on social workers

(Adopted by the Committee of Ministers
on 17 January 2001
at the 737th meeting of the Ministers' Deputies)

The Committee of Ministers, under the terms of Article 15.b of the Statute of the Council of
Europe,

a. Considering that the aim of the Council of Europe is the achievement of greater unity among its members, for the
purpose of safeguarding and promoting the ideals and principles, which are their common heritage;
b. Having regard to the European Convention for the Protection of Human Rights and Fundamental Freedoms and its

system of effective international protection of fundamental rights and freedoms;

c. Bearing in mind the Vienna Declaration and Plan of Action on combating racism, xenophobia, anti-Semitism and
intolerance adopted at the 1st Summit of Heads of State and Government of the Council of Europe in 1993;

d. Taking account of the United Nations Convention on the Rights of the Child,;

e. Having regard to Recommendation 561 (1969) of the Parliamentary Assembly of the Council of Europe on the
protection of minors against ill-treatment;

f. Bearing in mind in particular its own Resolution (67) 16 on the role, training and status of social workers, as well as
Recommendation No. R (91) 16 on the training of social workers and human rights;

g. Taking into account its Resolution (68) 2 on social services for migrant workers, Resolution (77) 33 on placement of
children, Resolution (77) 37 on home help services, Recommendation (79) 17 concerning the protection of children against ill-
treatment, Recommendation (80) 12 concerning marriage guidance and family counselling services, and Recommendation (84)
24 on the contribution of social security to preventive measures;

h. Bearing in mind the Copenhagen Declaration and Programme of Action of the United Nations World Summit for Social
Development in 1995 as well as the Special Session of the General Assembly of the United Nations on social development in
Geneva in June 2000;

i Recalling the Final Declaration of the 2nd Summit of the Heads of State and Government of the Council of Europe,
meeting in Strasbourg on 10 and 11 October 1997, in which it is recognised that “social cohesion is one of the foremost needs
of the wider Europe and should be pursued as an essential complement to the promotion of human rights and dignity”;

J- Taking into account the Joint Declaration of the European Ministers of Education on
the European higher education area, who met in Bologna on 19 June 1999;

k. Bearing in mind the Final Conference of the Council of Europe's Human Dignity and Social Exclusion Project, held in
Helsinki in May 1998, and the proposals for action against poverty and social exclusion, in partnership with all other relevant
actors;

I Recognising, in this context, that globalisation, political and social transformation and the extent and speed of change
create social tensions (for example, unemployment, poverty, geographical mobility and pressures on family relationships),
which are a threat to social cohesion and contribute to the instability of the family;

m. Recognising that social work has made, and continues to make, a significant contribution to the response to these
economic and social changes and to the support of vulnerable people and communities during periods of change;

n. Recognising that pan-European co-operation on social policy is essential in this context;
o. Recognising that social work promotes the social welfare of individuals, groups and communities, facilitates social
cohesion in periods of change and supports and protects vulnerable members of the community, working in partnership with

service users, communities and other professions. For some people, personal misfortune or change will affect their ability to act
for themselves. Some need help and guidance. Some need care, support and protection. Social workers respond to those
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needs: they make an essential contribution to the promotion of social cohesion, both through preventive work and their
response to social problems. Social work is therefore an investment in the future welfare of Europe;

p. Recognising that in situations of large-scale, violent social conflict, social workers, with their experience of social and
medico-social practice, can play a key role in addressing the specific needs of refugees and displaced persons and in promoting
community reconciliation;

qg. Recognising that the nature of professional social work demands the highest level of responsibility in decision-making
and mature judgement on the part of social workers and that consistently high standards of competence, therefore, require
appropriate education and professional training;

r. Recognising that social work is a profession with close links to other social professions. It derives its knowledge from
human and social science and from systematic evaluation of its own practice;

s. Recognising that effective management of workloads is essential to ensure the morale and performance of social
workers and therefore the quality of the service delivered;
t. Recognising that the mobility of professionals, teaching staff and students between European countries helps to

promote mutual understanding, professional flexibility and quality of service;
u. Believing, therefore, that it is timely to provide a renewed European framework of principles for the effective

education, training, practice and working conditions of social workers and to make recommendations to member states on
actions they should take to support social workers in fulfilling their essential responsibilities,

Recommends governments of member states to:

1. respect the principles set out in the appendix to the present text;

2. take the following action:

a.. provide a stable legal framework within which social workers can practise;

b. involve social workers and users in setting and monitoring service standards;

c. recognise the implications of political and social developments in Europe for the practice of social work and for the

initial, continuing and further training of social workers at all levels;

d. support the continuing development of new communications technologies in social work education and training;
e. promote the inclusion of obligatory human rights courses in social work curricula and ensure in particular their
implementation in social work practice;

f. encourage the recruitment of students, teachers and practitioners from minority and ethnic groups and support the
development of social work methods which are appropriate to the needs of all communities;

g. promote the production of teaching materials on human rights and minority questions and the translation of the
document Human Rights and Social Work: a Manual for Schools of Social Work (United Nations Centre for Human Rights) into
the languages relevant to local social practice;

h. establish mechanisms to prevent the future employment in social services of people who have convictions for the
abuse of children and adults in receipt of care;

i support the development of codes of ethics in line with existing international instruments and require agencies to
promote good practice through the integration of ethical codes in service delivery arrangements and the provision of working
conditions consistent with such ethical requirements;

j. identify measures to promote mobility of professional social workers, teaching staff and students in European
countries;
k. seek to develop and promote greater compatibility and comparability in all areas of social work training and agree upon

initiatives to take this forward;
l. encourage social services to use professional social workers;

m. work closely, and in a multidisciplinary manner, with professional bodies of social workers to take forward these
recommendations.

Appendix to Recommendation Rec(2001)1

Principles governing the contribution that social workers can make towards maintaining
social cohesion in close co-operation with their professional bodies:

1. Human rights and freedoms must be respected and it is necessary to give careful attention to complex influences on
human behaviour, including both social, economic and psychological factors and religious and cultural traditions. Effective social
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work education and practice in the increasingly mobile and diverse modern European society requires an understanding of
minority ethnic communities and sensitivity to intercultural perspectives.

2. Where there is concern about risk to the individual or to others, human rights must be respected whilst protecting the
interests of others involved.

3. Social workers together with other professional agencies and governments have an
essential responsibility to identify and prevent abuse of children and adults in receipt of care.

4. Governments, the caring professions, including professional social workers, voluntary workers and agencies which
employ them, must act together to serve the interests of the community and to promote social cohesion and effective services
for both individuals and communities.

5. Social work should be provided in a manner that respects community and cultural traditions, as well as the rights and
wishes of the service users.

6. Codes of ethics and conduct for social workers and agencies are essential to support effective social work practice and
ensure respect for human life.

7. Agencies have a responsibility to define service and quality standards which take into account the needs and
expectations of users, ethical principles, professional objectives, and cost-effectiveness. These standards should be derived
from research, and should be transparent and regularly monitored. Social workers should be involved in defining and
monitoring these standards.

8. Initial education and training must be part of an ongoing process including lifelong learning and opportunities for
advanced education.

9. The training of social workers should involve, on all levels, participation by educators, practitioners and users. Teachers
of social work practice in institutions of higher education should have personal experience of social work practice.

10. Research is essential for the development of social work. All social work practitioners must understand the
application of research, be able to interpret research, and have the opportunity to undertake or participate in research.

11. Agencies specialising in social work must support these principles by creating an open working environment,
constantly learning not only from the outcome of research, but also from the views of service users and the experience of social
work practitioners.

12. The working environment of social workers should be favourable to the implementation of ethical principles and good
practice.
13. Social workers should have the opportunity to be promoted to the post of expert practitioner, or to management and

academic positions.

14. In order for social services to be of satisfactory quality, appropriate mechanisms for the exchange of knowledge, and
the mobility of social work professionals between European states are necessary.
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